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Overview 1

Overview of the
Active Reading/Writing Connections

Instructional Program

Comprehensive Instruction
for Active Reading/Writing Connections

This guide will help you conduct effective Active Reading/Writing Connections lessons 
that will allow your students to become more efficient readers and confident writers. 
Research tells us that explicit and systematic teaching of reading comprehension, 
vocabulary, and writing greatly enhances student skills and mastery. SpellRead 
contains multiple approaches to ensure that struggling readers have ample opportunity 
to practice the phonemic awareness and phonics skills they are mastering through 
daily reading of books in the SpellRead library.

Weekly Comprehension Strategy Mini-Lessons

The 30 Weekly Comprehension Strategy Mini-Lessons use research-based instruction 
to teach struggling readers active comprehension-monitoring techniques that they 
can apply to reading both inside and outside of school. Comprehension strategy mini-
lessons use text excerpts from the 145-title SpellRead library at the elementary level 
to provide explicit instruction in comprehension, vocabulary, and writing. The lesson 
format includes explaining the strategy, modeling the strategy, and guiding students 
in applying the strategy. Finally, students are given an opportunity to use the strategy 
independently.

Daily Active Reading/Writing Connections Lessons

The Instructor Support System (ISS), your online assessment and instructional 
tool, provides short, focused lessons that allow students to develop and practice 
comprehension, fluency, and vocabulary while reading from a library of carefully 
selected and sequenced books. (Your students’ entry point into the library will be 
determined by initial diagnostic testing.) The SpellRead library includes controlled-
vocabulary readers, leveled for readability and age-appropriateness, as well as trade 
books by award-winning authors. Whether the book spans one day or several days 
of reading, SpellRead provides Active Reading/Writing Connections lessons with 
new vocabulary; questions that span the range of lower- and higher-level thinking 
skills to aid comprehension; and writing prompts for narrative, expository, and 
persuasive writing.
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Active Reading/Writing Connections Pacing Guide
(Teach the Comprehension Strategy Mini-Lesson on the first day of the instructional 
week, regardless of whether the week starts on a Monday.)

LINGUISTIC 
FOUNDATIONS ACTIVE READING

WRITING 
CONNECTIONS

DAY OF 
THE WEEK

WEEKLY 
COMPREHENSION 

STR ATEGY 
MINI-LESSON

DAILY AC TIVE 
READING/ WRITING 

CONNEC TIONS
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M

E 
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TT

ED
 IN

 
60
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K

Monday 35 minutes 19 minutes 6 minutes

Tuesday 35 minutes 19 minutes 6 minutes

Wednesday 35 minutes 19 minutes 6 minutes

Thursday 35 minutes 19 minutes 6 minutes

Friday 35 minutes 19 minutes 6 minutes

TI
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ED
 IN

 
90
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IN

UT
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Monday 55 minutes 27 minutes 7 minutes

Tuesday 55 minutes 27 minutes 7 minutes

Wednesday 55 minutes 27 minutes 7 minutes

Thursday 55 minutes 27 minutes 7 minutes

Friday 55 minutes 27 minutes 7 minutes
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Weekly Comprehension Strategy Mini-Lessons  5

Weekly Comprehension 
Strategy Mini-Lessons

Introduction
Mini-lessons are a way to teach struggling readers the skills and strategies that 
are instinctively used by good readers to derive meaning from various types of 
text. Summarizing, finding the main idea, and understanding a cause-and-effect 
relationship may not be automatic for students who are struggling to gain mastery 
over the phonemic and alphabetic system in English, but these skills can and should 
be explicitly taught. Students can succeed in unlocking both the phonetic code and the 
meaning code with the help of research-based intervention.

SpellRead ’s mini-lessons are excellent vehicles through which to develop students’ 
confidence, mastery, and feeling of success in understanding what they read while they 
gain fluency and automaticity in word recognition. Here are some of the research-based 
characteristics that have been built into the weekly mini-lessons:

Opportunities for students to self-monitor comprehension

Strategies that help students resolve their comprehension difficulties

Questions that encourage students to focus their attention and think actively

Self-generated questioning that requires students to actively process text

Guidance for recognizing a variety of text features

Summarizing to synthesize important ideas

Mini-lessons use research-based techniques to scaffold instruction, building 
independence by:

Direct explanations of why the strategy works and when it can be used

Modeling that shows students how a reader “thinks aloud” to understand text

Guided practice that helps the student achieve ownership of the strategy

Independent application of the strategy

Each mini-lesson includes vocabulary and writing suggestions to accompany the 
reading. Use these mini-lessons on the first day of the week during the 19-minute Active 
Reading time and the 6-minute Writing Connections time (during a 60-minute reading 
block) after you’ve conducted the Linguistic Foundations part of the lesson. Then 
on subsequent days, help students apply the strategy during their reading using the 
implementation tips provided. Explicit strategies will empower students with tools and 
techniques they can use to gain confidence and control when they read.

•
•
•
•
•
•

•
•
•
•
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Scope and Sequence of
Comprehension Strategy Mini-Lessons

COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

1 Using Prior Knowledge Lost Socks

Feelings; Brother Love; Birthday Presents; What Is It Made From?; Katie’s 
Butterfly; New Glasses for Max; Danger in the Parking Lot; Puppy at the 
Door; All About Hair; Your Body Up Close; One Special Dog; The Grand 
Canyon Doesn’t Scare Me

2 Making Predictions Bingo Goes to School

Harry’s Hiccups; Snap Happy; Max and the Birdhouse; Jordan’s Soccer Ball; 
The Beast of Moogli; The Mice Have a Meeting; The Fox and the Crow; Bend, 
Stretch, and Leap; Hairem Scarem; The Mystery of the Missing Mystery; The 
Amazing Animal Rescue Team; One Special Dog

3 Writing Conventions: 
Punctuation

The Best Hats

Feelings; Lost Socks; Slug Makes a House; What Is It Made From?; A Fish 
Named Goggles; New Glasses for Max; Bend, Stretch, and Leap; Diving at 
the Pool; Get Me Out of Here!; Who’s the Alien?; P.W. Cracker Sees the World; 
My Summer Without Baseball and Other Disasters; Journeys of Courage on 
the Underground Railroad

4 Identifying Cause and Effect A Friend for Max

Bingo Goes to School; Harry’s Hiccups; Slug Makes a House; Max and Jake; 
Jemma’s Big Leap; Locked In; Sharks; Bend, Stretch, and Leap; The Rat 
Princess; Althea Gibson: An American Hero; Jaime Escalante: A Man Who 
Made a Difference; My Summer Without Baseball and Other Disasters

5 Classifying and Categorizing What Is It Made From?
What Is It Made From?; Night Animals; A Look at Pets; Animal Senses; 
People Love Pasta; Dominic’s Collections; Sharks; Weird Weather; The 
Universe; Landforms

6 Using Periods and Exclamation 
Points as Signals to Meaning

Look Out!

Little Chimp and Baby Chimp; Lost Socks; The Best Hats; Max and Jake; New 
Glasses for Max; The Three Hedgehogs; The Chain of Giving; Ducks on the 
Run! The Carnival Horse; Get Me Out of Here!; Hairem Scarem; My Summer 
Without Baseball and Other Disasters; The Grand Canyon Doesn’t Scare Me

7 Comparing and Contrasting People Love Pasta
Little Chimp and Baby Chimp; Feelings; The Best Hats; Night Animals; 
Then and Now; Dogs That Help Us; Dominic’s Collections; On Safari; Weird 
Weather; One Special Dog

8 Previewing Nonfiction Text A Look at Pets Feelings; What Is It Made From?; Animal Senses; Ice Cream Dream

9 Vocabulary: Using 
Context Clues

Diving at the Pool
Rally Car Race; Puppy at the Door; The Mixed-Up Wishing Well; Jetty’s 
Journey to Freedom; Althea Gibson: An American Hero; Jaime Escalante: A 
Man Who Made a Difference; The Meat-Eating Plants Next Door
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COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

10 Thinking Aloud Bend, Stretch, and Leap

Fish Guts; Harry’s Hiccups; I’m Not Scared; Why Cats Hunt at Night; Lucas 
the Lizard; Dogs That Help Us; The Little Box; A Surprise for Zack; Saving 
Greedy Guts; Tiny Creatures; Last-Minute Rescue; Fantastic Animal Features; 
Cities Around the World

11 Writing: Sentence Fluency
How the Elephant Got 
Its Trunk

Snap Happy; Feelings; Crazy Chewing Gum; Max and Jake; Spelling It Out; 
The Nest on the Beach; Ducks on the Run!; Animal Coats; The Cobsdown Cat 
Case; Mysteries of the Pyramids; The Amazing Animal Rescue Team; Our 
World of Wonders

12 Writing Conventions: 
Capitalization

The Chain of Giving

Bingo Goes to School; Harry’s Hiccups; Max and Jake; Slug Makes a House; 
Lucas the Lizard; Jemma’s Big Leap; Gilbert Galaxy, Space Hero; A Dog Like 
Scruff; Flea Treat; The Mixed-Up Wishing Well; Jetty’s Journey to Freedom; 
Cities Around the World

13 Using Questioning Techniques Amazing Whales

Bingo Goes to School; Fish Guts; Spider Soup; Crazy Chewing Gum; Spelling 
It Out; The Rocket Ship; Not Worms!; Roller Coaster Ride; Last-Minute 
Rescue; Who’s the Alien?; Fantastic Animal Features; Jetty’s Journey 
to Freedom

14 Identifying Elements of Fiction The Crane Wife

The Beach House; Little Chimp and Baby Chimp; A Friend for Max; The 
Puppy That Sniffed Too Much; Why Bears Have Short Tails; The Beast of 
Moogill; The Fox and the Crow; How the Elephant Got Its Trunk; Jenny and 
the Cornstalk; The Rat Princess; The Voyage; My Summer Without Baseball 
and Other Disasters; One Special Dog

15 Identifying Sequence of Events
Why the Leopard 
Has Spots

Brother Love; Bingo Goes to School; Max and Jake; Jordan’s Soccerball; 
Locked In; Why Bears Have Short Tails; A Surprise for Zack; Bend, Stretch, 
and Leap; The Crane Wife; Flea Treat; The Voyage; Why the Leopard Has 
Spots; The Meat-Eating Plants Next Door

16 Identifying an Effect and 
Inferring Its Cause

The Voyage

Lost Socks; Max and the Birdhouse; Dogs That Help Us; Look Out!; Hairem 
Scarem; The Crane Wife; Get Me Out of Here!; The Mixed-Up Wishing Well; 
Althea Gibson: An American Hero; My Summer Without Baseball and Other 
Disasters; The Meat-Eating Plants Next Door

17 Sequencing Events in a Story Harry’s Hiccups

Little Chimp and Baby Chimp; Lost Socks; Spider Soup; The Best Hats; The 
Nest on the Beach; Why Bears Have Short Tails; Gilbert Galaxy, Space Hero; 
Rally Car Race; Jenny and the Cornstalk; Get Me Out of Here; My Summer 
Without Baseball; The Meat-Eating Plants Next Door

18 Reading Aloud to Express a 
Character’s Feelings or Mood

Hairem Scarem

Brother Love; Harry’s Hiccups; Jordan’s Soccerball; Slug Makes a House; 
Locked In!; Katie’s Butterfly; Bend, Stretch, and Leap; The Carnival Horse; 
Jenny and the Cornstalk; The Mixed-Up Wishing Well; My Summer Without 
Baseball and Other Disasters; Jetty’s Journey to Freedom

ARG_Spellread_ELA_ES.indd   7ARG_Spellread_ELA_ES.indd   7 8/25/07   9:49:33 PM8/25/07   9:49:33 PM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

8 SpellRead — Active Reading/Writing Connections Guide: Elementary

COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

19 Identifying Main Idea 
and Details

All About Hair

Bingo Goes to School; The Beach House; Anya’s Camera; Jordan’s Soccer 
Ball; Jemma’s Big Leap; Lucas the Lizard; Puppy at the Door; The Chocolate 
Cake; Amazing Whales; Corn, An American Indian Gift; The Rat Princess; 
Journeys of Courage on the Underground Railroad; The Night Queen’s Blue 
Velvet Dress

20 Identifying Elements 
of Nonfiction

Tiny Creatures
What Is It Made From?; Animal Senses; People Love Pasta; Amazing Whales; 
Sharks; Your Body Up Close; Althea Gibson: An American Hero; Cities Around 
the World; Jaime Escalante: A Man Who Made A Difference

21 Writing: Organizing Ideas Weird Weather
What Is It Made From?; Night Animals; The Noodle Race; Ice Cream Dream; 
On Safari; Amazing Whales; All About Hair; Althea Gibson: An American 
Hero; The Voyage; Explorers: Searching for Adventure

22 Identifying Question Words
The Mixed-Up 
Wishing Well

Little Chimp and Baby Chimp; What Is It Made From?; The Chain of Giving; 
Get Me Out of Here!; The Crane Wife; The Mixed-Up Wishing Well; Why the 
Leopard Has Spots

23 Drawing Conclusions 
in Nonfiction

Althea Gibson: An 
American Hero

Animal Senses; Amazing Whales; Sharks; Tiny Creatures; Your Body Up 
Close; Weird Weather; Alexander Graham Bell; Journeys of Courage on the 
Underground Railroad

24 Summarizing a Story The Cobsdown Cat Case

Bingo Goes to School; Fish Guts; Spider Soup; The Puppy That Sniffed 
Too Much; Lucas the Lizard; The Three Hedgehogs; Hermie the Crab; The 
Chocolate Cake; Last-Minute Rescue; The Rat Princess; The Meat-Eating 
Plants Next Door; The Voyage

25 Drawing Conclusions in Fiction
The Mystery of the 
Missing Mystery

Harry’s Hiccups; Little Chimp and Baby Chimp; Jordan’s Soccer Ball; Slug 
Makes a House; Katie’s Butterfly; The Beast of Moogill; Diving at the Pool; 
Danger in the Parking Lot; The Crane Wife; Last-Minute Rescue; The Rat 
Princess; Jetty’s Journey to Freedom; Jaime Escalante: A Man Who Made a 
Difference

26 Summarizing Events 
in Nonfiction

Jaime Escalante: A Man 
Who Made a Difference

Althea Gibson: An American Hero

27 Making Inferences
The Chameleon Wore 
Chartreuse

Harry’s Hiccups; Jordan’s Soccerball; I’m Not Scared; Slug Makes a House; 
Max and Jake; New Glasses for Max; Katie’s Butterfly; Bend, Stretch, and 
Leap; The Carnival Horse; The Crane Wife; Get Me Out of Here!; My Summer 
Without Baseball and Other Disasters; Jetty’s Journey to Freedom

28 Using Text Features: Headings, 
Captions, and Sidebars

The Surprising World 
of Plants

Animal Senses; Then and Now; On Safari; Animal Coats; All About Hair; Tiny 
Creatures; Japan; Althea Gibson: An American Hero; Animals in Danger; 
Jaime Escalante: A Man Who Made A Difference; Explorers: Searching for 
Adventure; Our World of Wonders; Landforms
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COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

29 Writing: Ideas and Content
The Grand Canyon 
Doesn’t Scare Me

Harry’s Hiccups; Brother Love; Spider Soup; A Look at Pets; Night Animals; 
People Love Pasta; The Little Box; Dominic’s Collections; Roller Coaster Ride; 
Tiny Creatures; Japan; Brain Block; Landforms; The Universe

30 Fluency: Oral Reading
Jetty’s Journey 
to Freedom

Slug Makes a House; What Is It Made From?; Why Cats Hunt at Night; 
Animal Senses; Dogs That Help Us; Why Bears Have Short Tails; Otto’s 
Lunch; On Safari; Amazing Whales; Sharks; Last-Minute Rescue; Weird 
Weather; My Summer Without Baseball and Other Disasters; Jaime 
Escalante: A Man Who Made A Difference
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COMPREHENSION STRATEGY MINI-LESSON 1

Using Prior Knowledge

A. Explain the Strategy
Explain to students that today they are going to learn how to use what they 
already know to help them better understand what they read. Tell students 
that you have a story to read to them.

At the amusement park, Carlos said, “Let’s go on the 
BungeeShoot!”

“What kind of ride is that?” Bernie asked.

“You get strapped tightly into a chair that’s connected to 
big, thick bungee cords. When the chair shoots up in the air, the 
bungee cords stretch out. After they stretch as far as they can, 
they pull you back down. You keep bouncing up and down until 
the cord stops stretching. Get it?”

Bernie didn’t get it. “I have no idea what you’re talking about. 
What’s a bungee cord?” he asked.

“It’s like a thick, heavy rubber band. Only the bungee cord 
won’t break when it stretches.”

“That helps,” Bernie said. “I know what a rubber band is. And I 
know that it stretches out really far when you pull on it. So, I guess 
I can imagine what a bungee cord is.”

“Good,” Carlos said. “Then you’ll go on the ride?”

“You first!” Bernie said, laughing. And off they went to find the 
BungeeShoot.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Using Prior Knowledge—Think about 
elements of the text that are confusing 
or unfamiliar. Try to relate them to 
something you know through your 
own experience.

Think about what you know after 
previewing the book.

Remember any experiences, 
knowledge, or feelings.

Make connections between what you 
remember and the reading.

B. Model the Strategy through Explicit Instruction
Bernie couldn’t figure out what the BungeeShoot ride was like 
because he didn’t know what a bungee cord was. He was able to 

Research Tip
When students connect 
to the text, they access 
their existing mental 
map about the subject. 
This provides a cognitive 
framework for adding 
new information.

Weekly Comprehension Strategy Mini-Lesson 1 11

Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Lost Socks available for 
each student, or display 
them on an overhead 
projector.
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better understand the BungeeShoot once he compared a bungee cord 
to something that he had experience with—a rubber band. Bernie 
couldn’t understand what a bungee cord was until he could relate to it 
personally using his prior knowledge. The same is true with a story. A 
good way to understand what you read is to relate it to something you 
already know.

1. Tell students that you will read some lines from a story about a boy named 
Michael who goes swimming with his friend Tim. When Michael’s mom 
comes, she says they have to go.

2. Display or hand out a copy of the excerpt below and have students read 
along as you read aloud.

Michael went inside to get dressed.

“I can’t find my socks,” he said. “Where are my socks? My socks 
are not red!”

Michael ran back outside again. “Mom! My socks are lost,” he 
said. “I can’t find my socks!”

3. Start modeling the strategy by saying you’re going to stop and think 
aloud about what you know for certain, and how you know it. Michael 
has to hurry and get dressed because his mom says it’s time to 
go. He rushes to get dressed, but he can’t find his socks. I wonder 
why almost everything Michael says is written with exclamation 
points? Is he happy and excited? Well, when I can’t find something 
and I’m in a hurry, I’m not happy; I get kind of upset. So Michael 
probably isn’t happy either. Would I be even more upset if I couldn’t 
find something I needed and I had to leave—and leave that thing 
behind? Yes, I would. So I think Michael is upset because he can’t 
find his socks and it’s time to leave.

4. Tell students that, to find out why almost everything Michael said was 
written with exclamation points, you used the strategy of connecting the 
story about Michael to something that has happened to you.

5. Remind students that you also used the strategy of thinking out loud. Then 
remind them that whenever they read, they will usually be using several 
strategies at the same time.

C. Guide Students in Practicing the Strategy

6. Distribute or display the excerpt below and read it aloud.

“Come on, Michael,” said his mom. “We have to go and get Dad. 
Come without your socks!”

Then Michael looked at Tim.

Linguistic 
Foundations

Ask a volunteer to 
analyze the word socks. 

The student should 
respond, “I analyzed the 
sounds I know—/s/, /o/, 

/k/, /s/—and blended 
them together.”

Fluency
Fitness

Ask a volunteer to read 
the text excerpt from 

step 2 aloud, using 
expression to show the 
action, confusion, and 

excitement of the events.
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“I can see my white socks,” he said.

Tim looked down.

“Oh, Michael!” he said. “I have your socks on.”

7. Ask students: How did you figure out why Tim might have Michael’s 
socks on? A student might respond:  (Well, I don’t think Tim did it on 
purpose, because he seems surprised to see he is wearing Michael’s socks. 
Sometimes when I drop my clothes in a pile, I don’t always know where 
to find what I need. Maybe Tim and Michael dropped their clothes in a 
messy pile on the floor. Then, when Tim got dressed first, he might have 
just grabbed the first pair of socks he saw. And I often get in a habit and 
wear the same things over and over. Maybe Tim usually wears white socks. 
He might not have seen his red socks in the messy pile of clothes and just 
figured the white socks were his.)

8. Ask students: What strategy did you use to figure out why Tim is 
wearing Michael’s socks? (connecting the story to something I already 
know about)

D. Use the Strategies for Writing Connections
Tell students that not only will these strategies help them better understand 
what they read, but they will also help them become better writers. Have 
students choose one of these story starters:

This story reminds me of a time when I lost…

When I read this story, I thought that Tim should…

If I were Tim, I would have…

The next time the boys go swimming, I think this will happen…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of the Using Prior Knowledge 
Strategy:

Does a character remind you of someone you know?

Have you ever felt the same way as one of the characters feels in 
the story?

Have you ever been in a place like the place in the story?

Has the same thing that happens to a character happened to you?

What would you have done differently, if you were one of 
the characters?

•
•
•
•

•
•

•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 2

Making Predictions

A. Explain the Strategy
Explain to students that today they are going to make predictions to help them 
better understand what they read. Tell students that you have a story to read 
to them.

“Mo-om! Rosie did it again! She chewed on my candy bar and 
made it all gross. She got in my stuff and scattered it all over!”

“What makes you think Rosie did it?” Mom asked.

“Because my colored pencils were on the floor yesterday. And 
my toothbrush was all yucky and had hair in it. She’s always 
messing up my things.”

“I see,” Mom said. “Where was the candy bar when Rosie got 
to it?”

“I left it in the living room, on the end table.”

“About two feet off the ground, right? And your toothbrush? 
Where was it?”

“Onnnnn…my bed,” said Tanya. “She used it to comb her doll’s 
hair. But I was going to put it away. I just ran into my room for a 
minute and forgot to take it back to the bathroom.”

“And what do two-year-olds do when they find interesting 
things, Tanya?”

“They mess them up, that’s what they do!”

“So what do you think would happen if you put them up high 
where she can’t reach?”

“I suppose she wouldn’t be able to get to them. But I’ll bet that 
won’t stop her when she’s bigger. She always ruins everything.” 
Tanya stomped over to the couch and flopped down hard.

Mom walked out of the room for a minute. When she came 
back, she was carrying a beautiful book of nursery rhymes—
beautiful, that is, except for the places where scissors had cut 
out parts of the pages. “What do you think about this?” Mom 
asked Tanya.

“I see Rosie wrecked another book!” Tanya cried.

“No, Rosie didn’t wreck this book,” Mom said. “Another two-
year-old got her hands on this one.”

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Bingo Goes to School
in Steps 2, 5, and 7, or 

display them on an 
overhead projector. 

Have a copy of the 
book to show students 

the illustrations.

ARG_Spellread_ELA_ES.indd   14ARG_Spellread_ELA_ES.indd   14 8/25/07   9:49:39 PM8/25/07   9:49:39 PM



CONNECTIONS GUIDE: ELEMENTARY

© 2007 Kaplan, Inc.

“Who’s that? I don’t want her near my stuff!” Tanya said.

“It was you, Tanya.”

“No way! I’d never do that to a book. You know how much I 
love books!”

“You were two years old once too, you know. And you were 
every bit as curious as Rosie. Do you still think there’s no hope 
for her?”

“Hmmm. I see what you mean,” Tanya said. “Maybe she’s not 
so hopeless after all.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Making Predictions—Make good 
guesses about what will happen next 
in a story, or what a character might 
do or say.

Look for Patterns in the story. Has a 
character acted in the same way more 
than one time? Do some events in the 
story follow a pattern that everyone 
recognizes? Looking for patterns gives 
you clues about what will happen 
next. Reading on can prove your guess 
right or wrong. 

B. Model the Strategy through Explicit Instruction
OK, so someone named Rosie is causing some trouble. Rosie chewed 
on Tanya’s candy bar, dumped her colored pencils on the floor, and 
messed up Tanya’s toothbrush. Rosie has a pattern of ruining Tanya’s 
things. It could be the family’s new puppy. Puppies have a pattern of 
getting into things. So that’s my guess for now. But then, wait—Tanya 
says that Rosie used the toothbrush to comb her doll’s hair. So my 
prediction was wrong. Rosie’s a baby sister, not a puppy! Tanya thinks 
Rosie will always get into her stuff, but Mom knows that’s not true. 
What makes Mom predict that Rosie will not always ruin things? 
Because Mom knows that two-year-olds eventually grow up, just like 
Tanya did. 

1. Tell students that you are going to read part of a book about a girl and her 
dog, stopping at different parts in the book to make predictions about what 
will happen next.

2. Distribute or display the excerpt below and have students follow along as 
you read it aloud. Show them the illustrations as you read.

“Mom,” said Sam. “We are having a Pet Day at school, on 
Saturday. Can Bingo come to school?”

“Yes,” said Mom. “I will come and help you look after him.”

Weekly Comprehension Strategy Mini-Lesson 2 15
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“Bingo,” said Sam. “You can come to school with me on 
Saturday. But you will have to be a good dog.” Bingo jumped up at 
Sam.

“Sit, Bingo, sit,” said Sam. “Please be a good dog. All the girls 
and boys will be looking at you on Pet Day.”

3. Model the strategy by saying you’re going to stop and think about what 
might happen next, using clues from what you have read in the story so 
far to make your best guess. I wonder how Bingo will act when Sam 
takes him to school? So far, he hasn’t behaved very well, because he 
jumped up at Sam. And Sam says to him, “But you will have to be a 
good dog.” Maybe he gets too excited and jumps up on people. So 
right now I predict that he won’t be a good dog at school.

4. Remind students that you didn’t just make a guess about what would 
happen next, but used events that had happened so far as clues to help you 
decide what would probably happen next.

C. Guide Students in Practicing the Strategy

5. Distribute or display the next part of the story and read it aloud.

“Walk with me, Bingo,” said Sam. “No, Bingo! No running! 
Walk! Mom! Look at Bingo! He is not running. He is walking 
with me.”

On Pet Day, Bingo went to school with Sam and Mom. They 
saw a little boy with a black cat. They saw two naughty dogs 
running away.

6. Stop and help students predict what will happen next. Ask them: Will 
Bingo run away with the other dogs or will he stay with Sam and 
Mom? Before we decide, let’s think about clues that tell us whether 
Bingo is changing. Who can tell me a clue they noticed in the 
story? (Bingo listened to Sam: he walked with her when she told him no 
running.) Give a thumbs-up if you think Bingo will stay with Sam 
and Mom. (Pause for response.) Give a thumbs-down if you think 
Bingo will run with the other dogs. (Pause for response.) Let’s keep 
reading and find out what happens.

7. Now distribute or display the next paragraph.

Bingo looked at the cat. “Woof!” said Bingo. “Woof, 
woof, woof!”

“Stay here, Bingo,” said Sam. “Stay with me!” Bingo looked at 
the cat again, but he stayed with Sam.

Fluency
Fitness

Ask a volunteer to read 
the story excerpt in Step 

5 aloud, using expression 
to show the action and 

excitement of the events.
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8. Ask students: What clues in the story let you know that Bingo is 
starting to be a good dog? (Bingo seems to be changing the way he 
behaves. He is starting to listen and obey like a good dog.)

9. Let’s make one more prediction. Do you think Sam and Mom will be 
proud of Bingo after his day at school? What makes you think that?  
(because he listens to Sam and Mom and he stays even when the other dogs 
run away)

10. Now distribute or display the next line and finish reading the story.

“Bingo,” said Sam. “You are the best dog at school today.”

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and that using this strategy will help 
them become better writers, as well. Have them read the excerpts again to 
themselves, then choose one of these story starters:

Some of the clues that helped me guess how Bingo would behave at 
school were…

I could tell that Bingo was a good dog because he…

If there is another Pet Day at school, I think Sam will...

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Making Predictions Strategy:

What do you think will happen next in the story?

What are some clues that helped you make predictions in the story?

What might happen if the story kept on going after the end?

Did you change your predictions while you were reading the story? 
Why or why not?

•

•
•

•
•
•
•
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WRITING STRATEGY MINI-LESSON 3

Writing Conventions: Punctuation

A. Explain the Strategy
Explain to students that they are going to learn about using punctuation in 
their writing. Display these sentences and read them aloud:

Mary Abigail is here to play with you.

Mark wanted to invite Jason to his party he put the invitation in 
his schoolbag.

In the first sentence, I’m not sure if Mary Abigail is one girl’s name or if 
they are two separate people. The second sentence sounds too long and 
I almost run out of breath before I finish it.

Now display the sentences again with their correct punctuation and read them 
aloud:

Mary, Abigail is here to play with you.

Mark wanted to invite Jason to his party. He put the invitation in 
his schoolbag.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Writing Conventions: Punctuation—
Periods and commas are used in 
writing to end a thought or to show 
that there’s a pause.

Look at your words to see where one 
thought ends and another one begins. 
Use a period to separate two different 
thoughts. Use a comma when you 
want to pause or when you add extra 
information like a person’s name.

B. Model the Strategy through Explicit Instruction

1. Once I read it again with a comma, I can see that Mary’s friend, 
whose name is Abigail, has come over to play. The next sentence 
sounds better with a period. That sentence has two ideas. The first 
idea is about inviting Jason to a party. The second idea is about 
putting the invitation in the schoolbag. A period goes in between to 
separate the two ideas.

2. Display the excerpt below and have students follow along as you read 
it aloud.

The children made some hats.

“I like your hat, Meg,” said Ben. “It looks like a bird!”

The teacher said, “I like all of your hats. They look beautiful.”

•
•

•
•Teacher 

Materials
Write the passage in 

Step 6 on chart paper 
before the lesson. Cut 

out red circles and yellow 
circles (enough for each 

student to have three of 
each) before the lesson 

as well. 

Have a printed copy of 
the text excerpts from 

The Best Hats in Steps 2, 
5, and 6, or display them 

on an overhead projector.
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3. Model the strategy by saying you’re going to stop and see how the writer 
tells you when to pause and when to take a deep breath. The first 
sentence is a complete idea, so I see it needs a period. In the next 
sentence the author has added in a person’s name, so the comma 
tells me I need to pause.

4. Continue modeling by saying that you’re going to keep looking for commas 
that tell you where to pause and for periods that tell you where to stop and 
take a breath.

5. Read the following passage aloud:

On Friday, Hannah’s dad came to school. He had his fishing 
hat on. Ben’s mom had her sunhat on.

 I see that the first sentence has a comma, so I need to pause when I 
get to it. Then the period tells me I need to stop. That first sentence 
talks about Hannah’s dad coming to school. The next sentence 
talks about the hat he had on. Those are two separate ideas, so 
that’s why there is a period there. The last sentence tells about 
Ben’s mom, and that’s a completely separate idea than the other 
sentences about Hannah’s dad. So that’s why there’s a period at the 
end of the middle sentence, before the last sentence begins. The 
last sentence is also a complete thought in itself, so it gets a period 
at the end, too.

C. Guide Students in Practicing the Strategy

6. Distribute and display the next part of the story. Distribute red and yellow 
circles to students. This part of the story is missing commas and 
periods. Let’s see how it sounds. Have students read the passage aloud 
along with you.

“Your hat looks like a bird’s nest Grandma” said Meg

“I can see some eggs in it”

7. Remember, commas remind us to slow down, and periods remind 
us to stop when we are reading. When you drive in a car, a yellow 
light means “slow down” and a red light means “stop.” I want 
you to reread the story, and place a yellow circle where you think 
the reader should slow down and a red circle where you think 
the reader should stop. Each time you place a circle, reread the 
sentence and see how it sounds.

8. Allow students to place circles where they feel they belong. Reread the 
sentences with the students and discuss the placement, guiding students 
toward placing commas between “nest” and “Grandma” and between 
“Grandma” and the closing quotation marks, and periods after “Meg” 
and “ it.”

Weekly Comprehension Strategy Mini-Lesson 3 19
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D. Use the Strategies for Writing Connections

9. Tell students they will now have a chance to see how using commas 
and periods in their writing changes how a sentence sounds when it is 
read aloud.

10. Choose from among the writing prompts below. Remind students to write 
using commas and periods. When they have finished, have them exchange 
papers with a partner and read the papers aloud to each other.

Sometimes family members come to my school on special occasions 
and this is what we do…

It is really special and nice to have a family day at school for these 
three reasons…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their writing this 
week. Encourage students to use these strategies when they write and when 
they speak.

Daily Tips for Classroom Implementation of Writing Conventions: 
Punctuation Strategy:

Have students start a sentence with a person’s name, adding a comma 
after the name.

Have students end a sentence with a person’s name, using a comma 
before the name.

Read aloud and have students use hand signs to show where they 
hear commas and periods. A wave represents a comma, and a clap 
represents a period.

Have students write you a request instead of verbally asking a 
question. Have them use your name and a comma, and respond in 
kind. (For example, student writes: Ms. Brown, can I borrow a pencil? 
Teacher writes: Sarah, I will lend you a pencil.)

•

•

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 4

Identifying Cause and Effect

A. Explain the Strategy
Explain to students that they are going to learn how to identify causes and 
effects to help them better understand what they read.

When I got home yesterday, my cat, Oreo, was sitting by the 
door, meowing. I went into the kitchen, and there he was, right 
behind me, meowing. What did he want? I had to find clues to 
help me figure it out. First, I looked in his food dish, but there was 
already food in there, so that wasn’t it. I looked at his water dish, 
and it was full, so I knew he wasn’t thirsty. Hmm. Then I noticed 
he was right in front of the oven. I looked underneath it and saw 
his toy mouse! He wanted his mouse back, and he couldn’t get it 
himself. So, I got his mouse out and he started playing with it and 
stopped meowing. He had been meowing to get me to help him 
get his mouse. What a smart cat!

In books, sometimes you have to find clues to help you figure out why 
something happened so that you can better understand what you’re 
reading. I am going to show you how I look for clues in a book to find 
out why things happen (causes and effects). Then you will have a 
chance to practice doing this yourself.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Cause and Effect—A 
cause is the reason why something 
happens. The thing that happens as 
a result of the cause is called the effect.

Look for words or events in the story 
that connect the thing that happens 
with the thing that made it happen.

B. Model the Strategy through Explicit Instruction

1. Distribute or display the excerpt below and have the students follow along 
as you read it aloud.

“Grandpa! Grandpa!” shouted Max. “Look at the big truck! 
Some men are taking beds into the house over there.”

“A new family is moving in,” said Grandpa.

A car came up the road to the house. A big boy and a big girl 
got out of the car. The children’s father got out of the car, too.

Teacher 
Materials
Distribute copies of the 
text excerpts from A 
Friend for Max to each 
student, or display them 
on an overhead projector.
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“Look, Grandpa,” said Max. “Some children are moving into 
that house. I want a friend to play with, but they are too old 
for me.”

2. Model the strategy by saying you’re going to stop and think aloud about 
what is happening. Well, it seems like Max is excited about a new 
family moving in because he says, “Grandpa! Grandpa!” when he 
sees the moving truck. I wonder why he’s so excited. Maybe there 
are not many children his age for him to play with. But then Max 
says, “I want a friend to play with, but they are too old for me.” 
Hmm. There may be activities that he wants to do that he knows 
may not be fun for older kids. He seems to really want a friend just 
his own age. Let’s continue reading to find out why.

C. Guide Students in Practicing the Strategy

3. Distribute or display the next part of the story and read it aloud.

Grandpa and Max went to see the new family. The big girl 
came to the door. “Hello,” she said. “I’m Hannah.”

“Hello,” said Max. “I’m Max and I’m six.”

Hannah looked at Max. “I have a little brother called Jake,” she 
said. “He is six like you. He is coming in Mom’s car.”

“Jake can come over to my house,” said Max. “He can ride 
my bike.”

4. Max wants Jake to come ride his bike. Why do you think he decided 
to invite him over? (They are both six and Max thinks it would be good 
to have a friend his own age.) What were the clues in the story that 
made you think that? (Max thought the other children were too old to be 
his friends. Hannah told Max that Jake is six.)

5. Now distribute or display the next paragraph.

The next day, Hannah and Jake came to see Max. Jake looked 
at Max’s bike. “I want to ride a bike like yours,” he said, “but I 
can’t.”

“Grandpa,” said Max. “Can you put the little wheels back on my 
bike, please? Then I can help Jake ride it.”

Grandpa smiled at Max. “Yes,” he said. “Go and get the little 
wheels. They are in the shed.”

“This is a good bike, Max,” said Jake. “I like riding it.”

6. Tell students: Sometimes the causes for things that happen are right 
in the story, but other times there are only clues. In those cases, we 
have to use the clues, along with things we already know, to help us 

Fluency
Fitness

Ask a volunteer to read 
the last excerpt aloud, 

using expression to 
show the action and 

excitement of the events.
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figure out the cause for what happens. Let’s try to figure out how 
Max knew that Jake needed the little wheels to ride the bike. Who 
can tell me how Max knew that? (Jake says he wants to ride Max’s 
bike, but he can’t. When Max was first learning to ride, he probably used 
the little wheels on his bike.) How did you figure that out? (Most kids 
learn to ride with little wheels and then later on they take them off. If Max 
already had little wheels in the shed he must have used them before he 
learned how to ride without them.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and that using this strategy will help 
them become better writers, as well. Have them read the paragraphs again to 
themselves, then choose one of these story starters:

Max was excited to play with someone his own age because…

Max thought that Jake would be a good friend for him because…

Jake liked riding Max’s bike because…

I’m a little bit like Max because…

These are the things that happened in this story, in order…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Cause and 
Effect Strategy:

What are some reasons that this might have happened?

What are some clues in the story that can help you figure out why 
this happened?

Do you know anything else that can help you figure out why this 
might have happened?

Have you seen anything like this happen in your life or in another 
story? What caused it to happen then?

If you can think of a few reasons it might have happened, which one 
makes the most sense when you think about the rest of the story?

•
•
•
•
•

•
•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 5

Classifying and Categorizing

A. Explain the Strategy
Explain to students that they are going to learn about putting things 
into groups.

My mom made some new rules in our house last week. She 
said to the three of us, “I don’t want you watching so much TV 
anymore. You can only watch one hour of TV on school nights 
from now on.”

“That’s not fair!” we complained. “All our friends watch more 
TV than that.” I don’t know why we even bothered with that old 
argument. She never falls for it. But then it got even worse.

“Also, you can only watch certain kinds of shows,” she 
went on. “Shows about kids, shows about animals, and shows 
about science.”

Oh, boy. How were we ever going to figure out the OK-to-watch 
shows and the not-OK-to-watch shows?

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Classifying and Categorizing—
Classifying and categorizing is the 
process of naming and grouping 
things that are the same.

Look for things that are the same 
and give them a group name that 
reflects how they are the same. You’ll 
remember the things in the group 
more easily.

B. Model the Strategy through Explicit Instruction

1. In the story you just heard, Mom put shows that were OK to watch 
into three groups: shows about kids, shows about animals, and 
shows about science. The kids thought it would be hard to figure 
out what they were allowed to watch. They didn’t know yet that 
Mom was actually making it very easy for them, by making three 
groups of things that were the same.

2. Distribute or display the first excerpt and read it aloud to students while 
they follow along.

This book shows things people make. It tells what they are 
made from too. Take a look!

These are dogs. What are they made from?

Research Tip
Classifying and 

categorizing are critical 
skills. Grouping ideas and 

concepts helps students 
create a conceptual map 
for that idea or concept. 

Then, new information 
can be more easily 

stored and remembered 
when a mental map 

already exists.

Teacher 
Materials

Distribute copies of the 
excerpts from What Is It 

Made From? or display 
them on an overhead 

projector.
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The dogs are made from wood. Look at the wood. The wood is 
smooth and hard.

3. Model the strategy. The book tells me that the dogs are made from 
wood. I think that could be one group of things. Things made from 
wood are the same in some ways. The book says they’re the same 
because they’re all smooth and hard. That’s a good group. I’m going 
to write “Wood” on the chalkboard.

4. Continue modeling by displaying the next excerpt. Now I will 
keep reading.

This is a turtle. What is it made from?

The turtle is made from sand. Look at the sand. The sand is 
smooth and soft.

 Now I think I know about another group: things made from sand. 
These things are all the same because they are smooth and soft. I’m 
going to write “Sand” on the chalkboard.

C. Guide Students in Practicing the Strategy

5. Now distribute or display the excerpt below and read it aloud. Then guide 
students in classifying and categorizing by thinking of another group.

This is a fish. What is it made from?

The fish is made from glass. The glass is shiny and hard. The 
glass lets light in, too.

 What is the fish made of? (Glass.) We can make another group. 
Things made of glass are shiny and hard. I’m going to write “Glass” 
on the chalkboard. If you made a picture frame for your mom out 
of popsicle sticks, what group would it go in? (Wood.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy 
helps them better understand what they read, and that using this strategy 
will help them become better writers, as well. Have them choose one of these 
writing prompts:

My best friend and I are alike because…

My best friend and I are different because…

The kids in my class can go into three groups. They are…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

•
•
•
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Daily Tips for Classroom Implementation of Classifying and 
Categorizing Strategy:

Practice grouping members of the class or objects in the classroom in 
different ways.

In texts read in class, look for things that have common 
characteristics that could be grouped.

•

•
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COMPREHENSION STRATEGY MINI-LESSON 6

Using Periods and Exclamation Points 
as Signals to Meaning

A. Explain the Strategy
Explain to students that they are going to learn how to use periods and 
exclamation points to help them better understand what they read. Tell 
students that you are going to read them a story. Read the story in a flat, 
monotonous voice without inflection and with little or no pausing for 
punctuation marks.

It was my birthday. My mom baked a big cake, which was very 
pretty because of the blue and white frosting on it. My aunt, uncle, 
and cousin surprised me with a visit. “Happy birthday, Tiger,” said 
my uncle. Then he smiled and said, “Your present is outside.” And 
there it was! They gave me that great bike I wanted! I couldn’t wait 
to ride it. After the party, my cousin got to stay overnight. Don’t 
you wish you could have a birthday like mine?

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Periods and Exclamation 
Points as Signals to Meaning—
Periods group words together to 
make a story easier to understand; 
exclamation points show when 
something is exciting.

Stop at periods.

When you see exclamation points, 
read the words with excitement.

B. Model the Strategy through Explicit Instruction

1. That story I just read wasn’t very much fun to listen to. All the 
words ran together. That made it kind of hard to understand. Read 
it again, using punctuation to show grouping of words and to add emotion 
to the story. That was much better, wasn’t it? The words fit together 
better. It was easier to understand. Also, it sounded more exciting, 
didn’t it? That’s because the writer gave me some helpers, called 
punctuation marks.

2. Hold up a copy of Look Out! and explain the purpose of an exclamation 
point. I’m looking at this exclamation point at the end. It tells me 
that the words in the title should sound exciting when I read them. 
Not like this (flat and bored): ”Look out.” Like this (excited): ”Look 
out!” The exclamation point also tells me that the words look out 

Teacher 
Materials
Have a copy of Look 
Out! available for each 
student or display the 
appropriate pages on an 
overhead projector.

Weekly Comprehension Strategy Mini-Lesson 6 27

ARG_Spellread_ELA_ES.indd   27ARG_Spellread_ELA_ES.indd   27 8/25/07   9:49:54 PM8/25/07   9:49:54 PM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

28 SpellRead — Active Reading/Writing Connections Guide: Elementary

are important. Something dangerous or scary might happen, and 
someone in the story is going to need to be very careful. This one 
mark sure tells me a lot.

3. Continue discussing the use of exclamation points by displaying the 
excerpt below. Listen to this part of a story about Kylie and Zoe. 
They were afraid to play outside during school because some big 
girls always jumped out at them and scared them. This time, when 
the big girls jumped out at them, the teacher came walking by. 
Listen to how I use my voice when I read. (Emphasize the sentences 
with exclamation points.)

Miss Bell got a surprise, too. She was very angry with the 
big girls.

“Come here, all of you!” she said. “That was a very silly thing to 
do. You could have hurt someone!”

 Miss Bell is upset and angry at the big girls! Did you hear it in her 
voice? I know she’s upset because of the exclamation points.

4. To demonstrate the use of a period, display each sentence one at a time, 
reading each one aloud while students follow along with you.

Kylie and Zoe stopped the big girls were hiding behind the wall

 Did Kylie and Zoe stop the big girls? That wouldn’t make sense, 
because they were afraid of them. Now listen to the same sentence 
again. This time we’ll use the punctuation. I’m going to stop at 
the period.

Kylie and Zoe stopped. The big girls were hiding behind 
the wall.

 Now I know that Kylie and Zoe stopped. They saw the big girls 
hiding and were afraid.

C. Guide Students in Practicing the Strategy 

5. Read the excerpt aloud while the class follows along, using exclamation 
points and periods.

The girls looked at Miss Bell. “Sorry!” they said.

But Miss Bell was still angry. “Now stay away from here!” she 
said. “I don’t want to tell you again! You must never jump out 
like that!”
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and will help them become better 
writers. Have them respond to one of the following writing prompts, using 
periods and exclamation points to help readers know when to stop for a 
moment and show excitement.

I was really excited when…

A scary thing happened to me when…

I got a big surprise when…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Periods and Exclamation 
Points as Signals to Meaning Strategy:

Point out how authors use punctuation in stories read aloud.

Make a poster showing examples of sentences with periods and 
exclamation points.

•
•
•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 7

Comparing and Contrasting

A. Explain the Strategy
Explain to students that they are going to learn how to look for similarities and 
differences in order to help them better understand what they read. Looking 
for similarities is called comparing, and looking for differences is called 
contrasting. Tell students that you have a story to read to them.

“Papi,” Mario said. “My teacher keeps getting me confused 
with Victor, and he was in her class last year. I don’t know how to 
make her understand that I’m me, not my brother.”

“You have to help her see how you are different from your 
brother, Mario. This is just the beginning of the year. She 
probably remembers his name and is having trouble learning 
new names. What do you think you could do to show her how you 
are different?”

“Maybe I could make a chart for her. I could put a picture of 
Victor on one side and a picture of me on the other. Then I could 
list the ways we are the same and different. Do you think that 
would work, Papi?”

“What a great idea! That will surely help your teacher 
remember that you and Victor are two different boys. I can’t wait 
to see what you come up with.”

So Mario sat down to make a chart. He got Victor to help him. 
This is what the chart said:

Mario Sosa… Victor Sosa…

is in Mrs. Green’s class this year. was in Mrs. Green’s class last year.

is one year younger than Victor. is one year older than Mario.

is a lot shorter than Victor. is a lot taller than Mario.

likes to play basketball. likes to play football and basketball.

is very good at math! is also very good at math!

thinks social studies is boring! thinks social studies is a lot of fun!

speaks very quietly. speaks very loudly.

has brown hair and brown eyes. also has brown hair and brown eyes.

parts his hair on the right. parts his hair on the left.
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Mario took his chart to show Papi. “What do you think, Papi?” 
he asked.

“I think your chart will be a big help, Victor—I mean Mario!” 
Papi said. “See, even parents get names mixed up sometimes. And 
I know you much better than Mrs. Green does!”

Mario gave his father a wink. “That’s okay, Mami—I mean 
Victor—I mean Papi! I understand.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Comparing and Contrasting—
Comparing is looking for similarities. 
Contrasting is looking for differences.

To contrast, look for words and 
phrases such as bigger, smarter, 
happiest, kindest, more than, less than, 
tiny/huge, or sweet/sour.

To compare, look for words and 
phrases that show how things are the 
same, such as the same as, as good as, 
also, too, or alike.

B. Model the Strategy through Explicit Instruction
I think I can see why Mario’s teacher was having trouble telling him 
apart from Victor. There are many things about them that are the 
same. They are only one year apart in age. That’s really pretty close. 
Both boys are good at math, both like to play sports, and both of them 
have brown hair and brown eyes. Hmm. I can see why Mrs. Green 
could be confusing them. There are lots of comparisons. But there are 
also some clear differences. Mario is much shorter than Victor and 
speaks much more softly than Victor. Contrasting, or finding their 
differences, will help Mrs. Green tell the two boys apart.

1. Tell students that you will read to them part of a book about pasta while 
they follow along, and that you will stop during the reading to compare 
and contrast.

2. Distribute or display the excerpt below and have the students follow along 
as you read it aloud. Show them the illustrations as you read.

Some pasta is yellow.

Yellow pasta is made with eggs.

Some pasta is green.

Green pasta is made with spinach.

Some pasta is red. 

Red pasta is made with tomatoes.

Teacher 
Materials
Excerpts from People 
Love Pasta are used in 
this mini-lesson. Have a 
printed copy of the text 
excerpts in Steps 2, 4, 
and 6 available for each 
student, or display them 
on an overhead projector.
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3. Model the strategy by saying you’re going to stop and compare, or find 
things that are the same, and contrast, or find things that are different.

 OK, let’s see. The book mentions three different kinds of pasta: 
yellow, green, and red. So their colors are different. There are three 
different things they are made with: eggs, spinach, and tomatoes. 
So their ingredients are different. This part was all about 
contrasting, or finding differences.

C. Guide Students in Practicing the Strategy

4. Distribute or display the next part of the text and read it aloud.

Some pasta is dry before it’s cooked.

Dry pasta is a very hard food.

Other pasta is soft before it’s cooked.

This pasta is called fresh pasta.

All pasta is soft after it’s cooked.

5. Stop and help students look for words that signal comparisons and 
contrasts. Ask: Which words are the opposite of each other? (Hard 
and soft.) What kind of pasta is hard before it’s cooked? (Dry 
pasta.) Is some pasta soft before it’s cooked? (Yes.) Is all uncooked 
pasta the same? (No, some is dry and some is soft.) So that’s a 
contrast; it shows a difference. Next, ask: Do you see any words 
that tell you about how pasta is the same? (Yes, the words “All pasta 
is soft after it’s cooked.”) So that’s a comparison: it shows what is 
the same.

6. Now distribute or display another paragraph.

Some pasta looks like strings.

Very long strings of pasta are called spaghetti.

Pasta can be long and flat.

Some pasta is short and flat.

Pasta can be round, too.

Some pasta even looks like shells.

7. Help students find the contrasts in this paragraph. Ask students to read 
the words that tell some of the different sizes and shapes pasta can come 
in: long strings, long and flat, short and flat, round, and shells. 

8. Let’s finish these two sentence about pasta: “Pastas can be 
different by: (color, ingredients, shape, feel, and size).” “Pastas are the 
same in this way: (they are all soft after they are cooked).”
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and that using this strategy will help 
them become better writers, as well. Have them read the excerpts again to 
themselves, then choose one of these story starters:

Some ways in which I am like a person I know are…

My favorite food is         . My least favorite food is         . 
Here’s how they are different…

These are three ways in which I am different now from when I was a 
little child…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Comparing and 
Contrasting Strategy:

Are there comparison words that show how things are the same 
or different?

Are there describing words that show how things are the same 
or different?

Do you see opposite words that tell how things are different?

•
•

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 8

Previewing Nonfiction Text

A. Explain the Strategy
Explain to students that they are going to learn how to preview a book to help 
them get useful facts and information about things that are important to them. 
Read the following story to students.

“Hey, look at this book!” Dontay said. “It’s got cool ideas about 
what we can do for our service project. It’s called Having Fun 
While Helping Others: Service Projects for School Kids.”

“Cool ideas? You sure?” LeRoy sighed and shoved the stack of 
library books across the table toward Dontay. “The ones I picked 
don’t have anything good.”

“Mine don’t either,” Carla said. “I don’t want to do this project 
anymore. I’ve been here all afternoon, and I haven’t found the 
right book yet.”

Dontay picked a book off LeRoy’s pile, flipped through it, and 
made a face. “Hot Rods and Cool Cars.” He pointed to photographs 
of flashy cars from the 20th century. “Now that’s an interesting 
choice for a service project.”

“Come on, Dontay. It could have had a service project in it. You 
know, like giving rides to the elderly, or something. Not that we 
can drive yet, but…”

“What do you have, Carla?” Dontay took the book she handed 
him. “Service for Six.” He flipped it open and skimmed the table 
of contents. “But it’s not about service projects—it’s a book about 
playing volleyball!”

“I know, I know. But the title sounded good—at least at first. 
Once I looked inside, though, I kinda didn’t think it was the right 
choice.”

“You guys, I think it’s time we talked about how to preview 
a book. I don’t know about you, but I don’t want to be working 
on this same project when I’m 20.” Dontay pulled up a chair and 
started telling his friends what he knew.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Previewing Nonfiction Text—
Previewing a book means examining 
the cover, flipping through the 
pictures, checking the index or 
glossary, or skimming some of the 
contents.

Examine the cover. What kinds of 
pictures does it have? Does it give a 
clue to what’s inside?

Flip through the pages. Is it fiction or 
nonfiction? Does it have illustrations 
or photos with captions? 

Check the table of contents. Does it 
help you find what you’re looking for? 

Read a few paragraphs. 

B. Model the Strategy through Explicit Instruction

1. I want to learn something about keeping snakes or lizards as pets. 
I need to find out if this book will help me. What’s the title? It’s A 

Look at Pets. I think it’s probably a nonfiction book because the 
title sounds like it contains facts about pets. I’m pretty sure it at 
least tells about dogs, because the cover shows a girl with a dog. I 
wonder if it will have anything about snakes or lizards. I’ll have to 
preview it by looking inside to find out.

2. When I flip through, I know for sure it’s nonfiction because I can 
see lots of photographs of real people and animals with captions 
to explain them. There’s a chart in the back of the book with 
information that might be helpful. And I see an index that tells me 
where to find information. Previewing helps me know what’s in the 
book.

3. Display the table of contents. Next I’ll preview the table of contents.

Contents

Kinds of Pets 3

Finding a Pet 6

Taking Care of a Pet 10

The Right Pet for You 22

Index 24

 Previewing this book lets me know I can find out about different 
kinds of pets, because the first chapter title is “Kinds of Pets.” And 
I’ll bet the book is not just about cats and dogs, because the first 
page of the text has a photograph of a girl with a snake!

Teacher 
Materials
Text excerpts are from A 
Look at Pets. Distribute 
copies to students, or 
display them on an 
overhead projector.
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4. Distribute the index and read the entries for lizard and snake out 
loud. Since I know I need information about snakes and lizards, I’ll 
preview the index to see if the book mentions them.

Index

Animal shelter 6

Cat 3, 4, 6, 10, 14, 18

Dog 3, 4, 6, 10, 14, 18

Food 14

Lizard 3, 4, 8, 12, 16, 20

Pet store 6, 8, 14, 16

Snake 3, 4, 8, 12, 16, 20

Vet 8, 22

Water 14, 16

 This is terrific! I can find information about lizards and snakes 
on pages 3, 4, 8, 12, 16, and 20. This is probably going to be a lot of 
help!

C. Guide Students in Practicing the Strategy

5. To find out if this book is really going to be helpful, let’s preview 
some more by skimming one of the pages.

You can get a snake or lizard from a pet store. Snakes and 
lizards need special care. You need to talk to a vet before you get 
one. The vet can tell you how to care for a snake or a lizard.

Does it have helpful information? (It tells where to get snakes and 
lizards, and that you should talk to a vet first because these animals need 
special care.)

Vocabulary 
Focus

Ask a volunteer to use 
context clues to figure 

out what the word 
vet means. (“A vet is 

probably a kind of animal 
doctor, because they are 

going to tell you what 
to do to take care of 

the animal.”)

Linguistic 
Foundations

Ask a volunteer to 
analyze the word lizard. 

The student should 
respond, “I analyzed 
the syllables—/liz/, 
/erd/—and blended 

them together.”
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6. Lets preview the chart in the back of the book. I wonder if that will 
help me learn about snakes and lizards.

The Right Pet for You

Cats and Dogs Snakes and Lizards

Where to 
Get a Pet

At a pet store

At an animal shelter

From a family or breeder

At a pet store

From a family or breeder

What a Pet 
Needs

A good home

A bed to sleep in

Running

Playing

Dry food to eat

Clean water to drink

A big, warm tank to live in

A rock to lie on

Bugs or other small 
animals to eat

Clean water to drink

The Right Pet 
for You

Make good family pets

Like to be around people
Live for a long time

7. Previewing this book together tells us that it has lots of 
information about keeping snakes and lizards as pets, so it will be 
a big help.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy 
helps them better understand what they read, and that using this strategy 
will help them become better writers, as well. Have them choose one of these 
writing prompts:

I love my pet because…

The next book I’m going to preview will be about          because…

A snake or a lizard would be a good pet because…

•
•
•
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E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Previewing Nonfiction Text 
strategy:

Read the title.

Do the flip test.

Decide if it’s fiction or nonfiction.

Look for illustrations, photos with captions, sidebars, and headings.

Are there extra features, such as an index and/or a glossary?

Check the table of contents.

If you need specific information, look to see if it’s listed in the index.

Read a few paragraphs. Does it interest you? Will it help you?

•
•
•
•
•
•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 9

Vocabulary: Using Context Clues

A. Explain the Strategy
Explain to students that they are going to learn how to figure out the meaning 
of words they are not sure about when they read. Tell students that you have a 
story to read to them.

“There are many ways to keep fires from spreading,” the park 
ranger said. “One of the best ways to stop a forest fire is to make 
a firebreak.”

“What’s a firebreak?” Sangeeta asked her sister in a whisper. 
Sangeeta had never been to a forest before.

“Shh,” Lally said quietly. “Listen, and maybe you’ll find out.”

The park ranger continued. “Sometimes when a fire is 
spreading through the forest, firefighters will use big machines 
called bulldozers to cut a wide path between the trees that are 
burning and those that aren’t. The bulldozers dig up the things 
in the dirt, like plants, bushes, and trees, and take them away, so 
there’s nothing left but dirt in the path.”

Sangeeta poked Lally and asked, “Why do they dig up 
the dirt?”

“Shh, Sangeeta! Just listen.” Lally turned away from her little 
sister to listen to the ranger again.

“The firebreak stops a fire from spreading to the rest of the 
trees. Fire can’t burn if it doesn’t have fuel. And a path of dirt with 
no trees isn’t very good fuel,” the ranger said.

“Now I get it,” Sangeeta said. “A firebreak is a wide path of dirt 
that firefighters make between trees in a forest. It ‘breaks’ the fire, 
or stops it from spreading because it takes away the fire’s fuel.”

“That’s right, young lady!” the ranger said. “You’re a very 
good listener!”

Sangeeta smiled proudly at Lally, who was trying very hard not 
to laugh.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Vocabulary: Using Context Clues—
The words and sentences around a 
word you don’t know give clues that 
help you figure out its meaning.

Look for clues before and after the 
word and make connections between 
the clues.

B. Model the Strategy through Explicit Instruction
At first, Sangeeta couldn’t figure out what a firebreak was. She knew 
the ranger had been talking about how to keep fires from spreading. 
When she listened to the ranger, she learned that firefighters dig up 
the plants, bushes, and trees in the dirt to make a firebreak. She also 
learned that dirt isn’t a good fuel, so the fire stops spreading when it 
reaches the dirt. She connected the information and figured out that 
a firebreak is a method firefighters use to stop or “break” a fire. What 
Sangeeta did is called using context clues.

1. Tell students that they will read a story about Yasmin, who wants to be in 
a swimming race with her friend Sarah. The girls are on their way to the 
swimming pool to practice.

2. Distribute or display the excerpt below and have students follow along as 
you read aloud.

“I’m going to try out for every race,” said Sarah, as they went to 
get changed. “Which ones do you want to be in?”

“I don’t really want to be in any of the races,” answered Yasmin.

“I thought you liked freestyle,” said Sarah. “You are good at 
swimming now.”

3. Start modeling the strategy by saying you’re going to stop and think about 
what you know for certain, and how you know it. 

 Sarah says Yasmin likes “freestyle,” but I don’t know what that is. 
Let me think about what I do know. Sarah says she wants to try out 
for all the races. Since they’re on their way to the pool to practice, 
I know she’s talking about a kind of swimming race. When Yasmin 
says she doesn’t want to be in any races, Sarah says, “I thought 
you liked freestyle.” So freestyle must be some kind of swimming 
race. I don’t know exactly what kind of swimming race it is, but I 
can make a good guess because the word almost explains itself. 
“Freestyle” probably means that the swimmers are free to swim in 
any style they want.

4. Tell students that to find out what the word freestyle means, you used the 
strategy of using context clues to understand word meaning.

Teacher 
Materials

The text excerpts are 
from Diving at the Pool. 
Distribute copies of the 

text excerpts to students 
or display them on an 

overhead projector.
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C. Guide Students in Practicing the Strategy

5. Distribute or display the excerpt below and read it aloud.

Yasmin got ready. She stood still for a moment, then she leaped 
into the air and dived into the pool.

Yasmin moved smoothly through the water. “I did it!” she 
cried, when she came to the surface. “I can dive!”

6. Let’s use context clues to figure out the meaning of the word 

surface. Guide students by asking: Well, what do we know for 
sure? (Yasmin has just dived into the pool.) So Yasmin must be under 
the water. Next, we know she’s swimming, because the words say 
she moved smoothly through the water. Then she says, “I did it!” 
She probably doesn’t say that when she’s under the water, because 
she might get water in her nose and mouth. The sentence says when 
she came to the surface, she said, “I can dive!” So, if she waits until 
she comes to the surface, I think that means her head is up out of 
the water. The surface is probably the top of the water.

7. What strategy did you use to figure out the meaning of surface? (I 
used context clues.)

D. Use the Strategies for Writing Connections
Tell students that not only will these strategies help them better understand 
what they read, but they will also help them become better writers. Have them 
read the excerpts from Diving at the Pool to themselves again, then choose one 
of these story starters:

This reminds me of a time when I tried to learn…

Yasmin’s friend, Sarah, is a lot like someone I know…

I felt so excited when I finally was able to…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Vocabulary: Using Context 
Clues Strategy:

When you find a word you don’t know, go back a few sentences to see 
what is happening.

Read a sentence or two after the new word to look for more clues.

Connect what happens before the word and what happens after 
the word.

•
•
•

•

•
•

Linguistic 
Foundations
Ask a volunteer to 
analyze the word 
smoothly. The student 
should respond, “I 
analyzed the syllables—
/smooth/ and /ly/—and 
blended them together.”
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COMPREHENSION STRATEGY MINI-LESSON 10

Thinking Aloud

A. Explain the Strategy
Explain to students that they are going to learn how to think aloud to help 
them better understand what they read. Tell students that you have a story to 
read to them.

“I just don’t get what this story is about,” Connor complained 
to Chen, who had been his Big Brother for two years. “It’s 
too confusing.”

“Try talking yourself through it,” Chen said. “That’s what I 
always do when I’m stumped.”

“What do you mean? I’m supposed to sit here and talk to 
myself? That’ll sound crazy!”

“Connor, it’s no crazier than talking it over with another 
person. If you’re not comfortable saying it out loud, then just 
whisper it to yourself or tell it to a friend. It works the same, as 
long as you keep focused on what you’re doing.”

Connor shook his head. “I’m not sure what you mean. How do I 
do that?”

“Here’s an example,” Chen said. “Let’s say I’m reading a 
mystery story. If I don’t quite understand what’s going on, I stop 
and slow down. I may need to think about what I already know 
because it’s right there in the book, or where I might need to read 
between the lines. So, I ask myself, ‘What’s happening here?’ Well, 
the main character is in trouble, because the police are chasing 
him. Hmm…. Let me think about what he did that might make the 
police suspicious. Well, I know he’s a diamond seller from France. 
He’s chasing after a woman with a backpack, and he’s pushing 
people out of his way as he runs. If I were a police officer, I’d 
probably think he was pretty suspicious.”

“Yeah, I would, too!” Connor said.

“Then I ask myself, ‘Why is he chasing the woman with the 
backpack?’ Oh! I remember. This guy, the diamond seller, was 
carrying that backpack on the subway. It’s his backpack! The 
woman stole it from him as he was getting off the subway.”

“Really?” Connor asked. “What was in his backpack that a 
thief would want?”

ARG_Spellread_ELA_ES.indd   42ARG_Spellread_ELA_ES.indd   42 8/25/07   9:50:10 PM8/25/07   9:50:10 PM



CONNECTIONS GUIDE: ELEMENTARY

© 2007 Kaplan, Inc.

“That’s the idea, Connor,” Chen said. “Well, he had diamonds 
in his backpack because he was supposed to deliver them to 
someone who was buying them.”

“If the police don’t know it’s his backpack—and they think it’s 
the woman’s—they could think he was a thief. I get it!” Connor 
said. “And then you would ask yourself how the woman knew he 
was carrying diamonds in his backpack. I think I’m starting to get 
this thinking aloud.”

“Exactly. That’s why they’re chasing him. They think he is the 
thief, but really, he’s the one who was robbed,” Chen said.

“Wow, Chen! That’s a cool story. Can I read that book when 
you’re finished?” Connor asked.

“Um, no, Connor. You can’t.”

“Why not? Is it too hard for me?”

“No, nothing like that. The thing is, I was just trying to help 
you understand how to think aloud. I made up that story,” 
Chen said with a sheepish grin. “There isn’t a book about the 
diamond seller.”

“Then maybe we should write it together, Chen. It’ll be a 
bestseller!” Connor gave Chen a high five.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Thinking Aloud—Asking yourself 
questions about what is happening 
can help you understand what you’re 
reading.

In fiction, ask yourself questions 
about what the characters are doing 
and why they are doing it. Think about 
how the events look to the characters 
in the story by connecting them to 
your own experience.

In nonfiction, ask questions about the 
details and how they connect to the 
main idea.

B. Model the Strategy through Explicit Instruction
When Connor is confused by a story, his Big Brother, Chen, suggests 
that he should try thinking aloud and asking himself questions 
that can help him understand what is going on. Chen demonstrates 
thinking aloud to remember what he already knows from a story. Then 
he thinks aloud about what he has to figure out, or read between the 
lines, to help him understand the story.

1. Tell students that they will read a story about Tommy, who likes to 
do ballet.

Teacher 
Materials
The text excerpts are 
from Bend, Stretch, and 
Leap. Distribute copies 
of the text excerpts for 
Steps 2 and 5, or display 
them on an overhead 
projector.
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2. Display the excerpt below and have students follow along as you 
read aloud.

There were lots of things that Tommy liked to do.

He liked to read, and watch his favourite TV shows.

He liked to play basketball with his friends.

And Tommy liked to do ballet.

3. Start modeling the strategy by saying you’re going to stop and think aloud 
about the story and ask yourself questions to help you understand it.

 Who is Tommy? He’s a boy.

 What does Tommy like to do? He likes to read, watch his favorite 
TV shows, play basketball with his friends, and do ballet. Most of 
these are things that a lot of boys like to do.

 How is Tommy different from most other boys? Well, not very many 
boys like to do ballet.

4. Tell students that by thinking aloud you were able to find out about Tommy 
and understand how is he is like other boys and how he is different.

C. Guide Students in Practicing the Strategy

5. Distribute or display the excerpt below and read it aloud.

One Saturday morning, after ballet class, Tommy walked to 
the store with Jessica and Mom.

He met Jackson and Robert from school.

They had been playing football.

Jackson laughed at Tommy.

“Have you been doing ballet again?” he asked.

“Tommy likes ballet,” said Robert.

“Ballet is for girls,” said Jackson. “Football and basketball are 
for boys.”

“But boys can do ballet, too!” said Tommy. “I like football and 
basketball and ballet.”

6. Guide students in thinking aloud about the story: Why is Jackson 
laughing at Tommy? I decided he is making fun of Tommy for being 
different. He’s different because he is a boy who likes ballet, and 
his friends say ballet is for girls. A lot of times people make fun of 
someone who is different.

Linguistic 
Foundations

Ask a volunteer to 
analyze the word 

basketball. The student 
should respond, “I 

analyzed the syllables—
/bas/, /kәt/, /bawl/—and 
blended them together.”
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 Ask students: What does Tommy do when Jackson laughs at 
him? (He sticks up for himself by saying that boys can do ballet too.) Ask 
students: How do you think Tommy feels when Jackson makes fun 
of him? And what makes you think that? (A student might respond, 
“I think he feels sad—and maybe even mad. When I have to stick up for 
myself, it’s because I feel picked on. I asked myself, ‘Is Tommy being picked 
on?’ Yes. He is! Jackson is picking on him, so Tommy feels bad about it.”)

7. What strategy did you use to figure out what Tommy’s problem 
is and how he feels about it? Students should respond, “I used the 
strategy of thinking aloud. I asked questions about the story and looked for 
answers. Then I connected the story to my own experience.”

D. Use the Strategies for Writing Connections
Tell students that not only will these strategies help them better understand 
what they read, but they will also help them become better writers. Have them 
read the excerpts from Bend, Stretch, and Leap to themselves again, then 
choose one of these story starters:

Like Tommy, I am a lot like other kids, but I’m a little bit 
different too…

Instead of picking on someone who is different, this is what we 
should do…

Imagine a place where everyone is exactly like everyone else…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Thinking Aloud Strategy:

When you need help understanding a story or nonfiction text, ask 
yourself questions.

In fiction, put yourself in the character’s place and think how you 
would feel or what you would do.

In nonfiction, ask questions about details and connect the answers to 
the main idea.

•

•

•

•

•

•

Fluency Fitness
Ask a volunteer to read 
the excerpt in Step 5 
aloud, using expression 
to show how Jackson 
makes fun of Tommy and 
how Tommy feels when 
that happens.
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WRITING STRATEGY MINI-LESSON 11

Writing: Sentence Fluency

A. Explain the Strategy
Explain to students that they are going to learn a writing strategy called 
sentence fluency.
When you write, your sentences can be short and choppy sometimes, 
long and rambling other times. Fluency means how the writing 
sounds when you read it aloud. The following sentences are not fluent 
sentences—they have a choppy, “bouncing-ball” rhythm which makes 
them sound boring. Have students listen as you share these sentences aloud:

The cat licked his fur.

The boy kicked the ball.

Invite students to rewrite the sentences without changing their meaning. Share 
examples of their work aloud.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Sentence Fluency—Fluent sentences 
are smooth and flowing, not too 
choppy or too long.

Change your sentences. Try starting 
your sentences by telling when, how, 
or why; writing a word in all capital 
letters; or using quotation or question 
marks.

B. Model the Strategy through Explicit Instruction

1. So let’s see how I can make my boring sentences more fluent. One 
thing I can do is change how they start. If I take the sentence “The 
cat licked his fur,” I can make it more interesting by telling how he 
did it. “Purring loudly, the cat licked his fur.” In the other sentence, 
I can add in when the boy kicked the ball, so it reads, “As the player 
rushed toward him, the boy kicked the ball.” Most times when I 
start a sentence showing where, when, or how, I will need to add a 
comma to the sentence.

2. Tell students they will read part of a story about Little Elephant, a curious 
elephant whose questions sometimes get him into trouble.

3. Distribute or display the excerpt on the following page and have the 
students follow along as you read it aloud.

•
•

Teacher 
Materials

Text excerpts are from 
How the Elephant Got Its 

Trunk. Distribute printed 
copies of the excerpts 
or display them on an 

overhead projector.

Fluency 
Fitness

Challenge students to 
start sentences without 

using the words and, 
but, so, then, the, or, I, 

or because.
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Long ago, all the elephants in Africa had short noses. Today, all 
the elephants in Africa have long trunks. Why do they have long 
trunks? They have long trunks because of one little elephant.

4. Model the strategy by saying you’re going to stop and look for techniques 
the writer has used to make the sentences interesting. In the first 
sentence there is a comma, and I see that “Long ago” tells when 

something happened. The next sentence also starts by telling me 
when something happened (“Today”). I see the next sentence ends 
with a question mark, so I need to change how my voice sounds 
when I read it. So that’s how writers sometimes make sentences 
more interesting.

5. Continue modeling by saying that you’re going to keep looking for 
techniques that help make the story more readable: quotation marks; 
words in capital letters; and sentences starting with how, why, or 
when words.

6. Share the following passage aloud:

“But how am I going to get a drink?” asked Little Elephant. He 
put his new trunk in the river and got some water. “Just like that!” 
cried Snake.

 I see that the first quote ends with a question mark. The second 
quote ends with an exclamation mark. That changes how I read 
them aloud: I need to make sure my voice sounds like someone 
asking a question and someone answering excitedly. And I see that 
the words Little Elephant and Snake are capitalized because they 
are characters’ names.

C. Guide Students in Practicing the Strategy

7. Distribute or display the next part of the story, read it aloud, and 
then invite students to read it aloud. Have one student read the part 
of the crocodile, paying special attention to the words written in all 
capital letters.

Little Elephant bent down. “I often eat turtles for dinner,” 
said Crocodile. “But today, I’m going to eat YOU!” Little Elephant 
stepped back. But Crocodile was too fast. He shut his jaws around 
Little Elephant’s nose with a CLACK!

8. Help students rewrite the first sentence three ways: once telling where, once 
telling when, and once telling how. Sample responses may include:

On the bank, Little Elephant bent down. (tells where)

As the crocodile swam closer, Little Elephant bent down. (tells when)

Shaking, Little Elephant bent down. (tells how)

•
•
•
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9. Repeat the above exercise for the sentence “Little Elephant stepped back.”

D. Use the Strategies for Writing Connections

Tell students they will now have a chance to see how changing beginnings, 
using all capital letter words, and using a variety of punctuation changes how 
each sentence sounds when it is read aloud.

Have students write four sentences about their favorite TV show or movie. 
Provide help if needed.

Sentence 1 should have a word written in all capital letters.

Sentence 2 should start by telling how, when, or where.

Sentence 3 should use quotation marks in conversation between 
two characters.

Sentence 4 should end with a question mark or exclamation point.

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their writing. 
Encourage students to use the following strategies when they write.

Daily Tips for Classroom Implementation of Writing: Sentence 
Fluency Strategy:
Select a technique from the following list and have students apply it to 
their writing:

Start a sentence with a word that ends in -ly, such as happily, sadly, 
or angrily.

Start a sentence telling when something is happening; for example: At 
the end of the day…

Create a sentence with quotation marks, showing what someone 
is saying.

Describe an object using only words that start with the same letter as 
the object; for example: the brown, beat-up, borrowed book….

Write a sentence that contains a word written in all capital letters to 
show excitement.

•
•
•

•

•

•

•

•

•
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WRITING STRATEGY MINI-LESSON 12

Writing Conventions: Capitalization

A. Explain the Strategy
Explain to students that they are going to learn when to use capital letters in 
their writing. Listen as I read this story aloud.

“John, come into the kitchen for a minute,” called Mom as she 
hung up the phone. “We want to talk to you.”

John was curious. The tone of his mother’s voice told him 
something serious was about to be discussed. He listened 
curiously, sitting on the edge of the chair.

“Dad and I have discussed it, and we think it would be best if 
you spent part of your summer at Grandma’s.”

“At the farm visiting Grandma?” John asked. He couldn’t 
believe his ears. Grandma was about 100 years old and never let 
him do anything but work when he stayed with her.

“She is getting old,” replied Dad, “and the summers in the 
South are getting hotter. She could really use an extra set of hands 
on the farm.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Writing Conventions: 
Capitalization—Start each new 
sentence with a capital letter. Use 
capital letters for names of people or 
places. Always use a capital letter after 
a period.

Remember the 3 Ps: People, Place 
names, and Periods. Anytime you use 
those in your writing, you’ll likely need 
to use a capital letter.

B. Model the Strategy through Explicit Instruction
In the paragraph I just read aloud, I see that all the names in it, like 
John, Grandma, Mom, and Dad, begin with capital letters. That part’s 
pretty easy. Also, I know that the start of any sentence needs a capital 
letter. Anytime I see a period, I know that a capital will come right 
after. Now let’s look at the rest of the story. Here, most of the capital 
letters are missing; I’ll write in the changes as we go through. Display 
the following paragraph on an overhead projector, and write changes using a 
transparency marker.

john couldn’t even speak. all of his friends would be spending 
part of their summers in cool places. michael was working at 

Weekly Comprehension Strategy Mini-Lesson 12 49

ARG_Spellread_ELA_ES.indd   49ARG_Spellread_ELA_ES.indd   49 8/25/07   9:50:18 PM8/25/07   9:50:18 PM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

50 SpellRead — Active Reading/Writing Connections Guide: Elementary

musicbuster, spencer was working as an assistant at mo’s music 
video camp, and jason was going camping in yellowstone national 
park. he, john rogers, would be spending the summer cleaning 
horse stalls and pigpens. john shriveled like an overcooked hot 
dog into the chair. his summer was ruined. 

John gets a capital J. The next sentence starts with a capital. Michael, 
Spencer, Jason, and John Rogers are names, so they get capitals. The 
names of places—Musicbuster, Mo’s Music Video Camp, and Yellowstone 

National Park—all get capitals. Then the words John and His, both 
after the periods, get capital letters.

1. Tell students they will read part of a play about Tembi and Zeb, two boys 
who live in Africa. Distribute or display the excerpt and read it aloud while 
students follow along.

NARRATOR: Tembi and Zeb lived in a little village in Africa. It 
had not rained there in a long time.

TEMBI: What are we going to do, Zeb? We have had no rain 
for so long. Nothing will grow. There’s nothing to eat. Everyone 
is hungry!

 I can see that Tembi and Zeb both start with capitals. Even though 
they don’t sound like names I know, they must be names because 
they are capitalized. Africa is also capitalized, because it’s the 
name of a place.

2. Continue modeling by saying that you’re going to keep looking for names, 
places, and words that begin a new sentence, because all those need 
capital letters.

3. Read the following passage aloud as you model the strategy.

TEMBI: Yes, Zeb. We have saved our village with some help 
from Goose, Tree, Old Elephant, and the clever White Ants!

 Usually words like goose and tree wouldn’t be capitalized, but in 
this story they are the characters’ names, so that’s why they start 
with capital letters.

C. Guide Students in Practicing the Strategy

4. Distribute or display the following passage and read it aloud while 
students follow along.

NARRATOR: The brothers worked all day. Then they slept. But 
as they slept, Goose came along. She saw the seed and ate it.

5. Help students write their answers to the following question. Encourage 
them to consider which words need to be capitalized in their answers.

Linguistic 
Foundations

Ask a volunteer to 
analyze the word Africa. 

The student should 
respond, “I analyzed 
the syllables—/Af/, 

/rik/, /a/—and blended 
them together.”

Teacher 
Materials

Text excerpts are from 
The Chain of Giving. 

Distribute printed 
copies of the excerpts to 

students, or display them 
on an overhead projector.
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 Question 1: Why do you think Goose ate Zeb and Tembi’s seed? 
(Goose ate Zeb and Tembi’s seed because there was no other food for her 
to eat.)

6. Repeat this activity for the next section.

WHITE ANTS: We are sorry, Old Elephant. We are sorry, 
brothers! We ate away at the bridge, so we will make it up to you.

 Question 2: What do you think Tembi, Zeb, and Old Elephant will 
want White Ants to do now? (Tembi, Zeb, and Old Elephant will want 
the White Ants to do something so that the bridge can be crossed again.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to use capitals in their writing by 
creating a party invitation. Zeb and Tembi are having a party to celebrate 
having food for the village. Have students make up their own endings to 
complete these sentences:

The party will be hosted by…

The party will take place…

Make sure you come on…

The other people that will be there are…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their writing. You 
might use the following suggestions to encourage students to use capital letters 
correctly in their writing.

Daily Tips for Classroom Implementation of Writing Conventions: 
Capitalization Strategy:

Write a sentence that contains at least three capital letters.

Help students create a Capital Word Bank to use for reference. 
Create a table with headings for the types of words that are always 
capitalized (names, places, etc.), and then have students provide 
several representative words for each category.

Have students write three sentences without periods and capital 
letters, and then write the same sentences with periods and capital 
letters. Have them work with a partner to read the sentences aloud. 
See which ones are easier to read.

•
•
•
•

•
•

•
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COMPREHENSION STRATEGY MINI-LESSON 13

Using Questioning Techniques

A. Explain the Strategy
Explain to students that they are going to learn how to use questions to help 
them better understand what they read. Tell them you will read them a story.

Last night I started watching a program about whales on 
TV. In my mind, I began asking myself what the show would be 
about. I wondered whether the show would be giving me facts or 
opinions. Would it be a scary show about a killer whale that went 
crazy? Would it be a show filled with facts I already knew, which 
might be boring and make me turn it off? Or would it give me 
interesting facts about whales I never knew before? That made 
me think about what I did know about whales. I know whales are 
huge, they have a language they use to communicate with each 
other that sounds kind of spooky, and they are endangered. I 
wondered if it would tell me more about their language, because 
I think that’s interesting. Then I realized that I had been asking 
myself all these questions without even knowing I was doing it! 
Does that ever happen to you? Pay attention to the questions in 
your mind the next time you watch or read something. You’ll 
realize you’re already asking yourself lots of great questions.

I am going to show you how the questions you already ask yourself will 
help you understand what you read. We’re going to look at Amazing 

Whales and ask some questions together. Then you will have a chance 
to practice on your own.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Using Questioning Techniques—Ask 
yourself questions about what you are 
reading to help you understand the 
material better.

Use Your Questions to Make 
Connections. Keep asking questions 
as you read, and see if that helps you 
understand and better remember 
what you read.

B. Model the Strategy through Explicit Instruction

1. Display the cover of Amazing Whales and flip through the first few 
pages, showing them to students. Pay attention to the questions 
that are already going through your mind, and I’ll say out loud 
what questions I have. Will this book be factual (nonfiction) or a 
story about a whale (fiction)? I’m thinking it might be nonfiction, 

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Amazing Whales in Steps 
2, 4, and 6 available for 

each student, or display 
them on an overhead 

projector.
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because the cover looks like a real photograph of a whale. The 
first page shows a list of the book’s contents that helps you find 
information quickly and easily.

2. Distribute or display the excerpt below and have the students follow along 
as you read it aloud.

Whales are the biggest animals in the sea. They look like fish, 
but they are not fish. Whales are mammals. Mammals give birth 
to live babies. They feed milk to their babies, too.

3. Model the strategy by saying you’re going to stop and say out loud the 
questions in your head. I wonder why it’s important that whales are 
not fish, but mammals. Are there any other animals in the sea that 
are mammals? What else do I know about mammals besides that 
they feed milk to their babies? I think mammals take care of their 
babies for a while before they let them go off on their own. How 
long do whales take care of their babies?

4. Continue with the next excerpt.

Like all mammals, whales give birth to their babies. A whale 
baby is called a calf. A female whale can have a calf every one 
to three years. A calf can swim as soon as it is born. It lives 
with its mother for a year or more. The calf needs to drink its 
mother’s milk.

5. Paying attention to the questions in my head helps me understand 
and remember what I read. Since I knew mammals take care of 
their babies, I wondered how long mother whales do that, and 
now I know a baby whale stays with its mother for a year or more. 
Wow, that’s such a short time. I’m glad I got to stay with my mother 
longer than that! I think having asked and thought about these 
questions will help me remember these whale facts.

C. Guide Students in Practicing the Strategy 

6. Continue with the next excerpt.

Whales make sounds under the water. They do this to talk to 
each other. Some whales sound like they are singing. Blue whales 
sing the loudest. Their singing is louder than a jet! Toothed whales 
make sounds to find food. The sounds bounce off other animals 
in the sea. Each sound comes back to the whale. It tells the whale 
where an animal is, how big it is, and how fast it is swimming.

7. Now I want you to pay attention to the questions in your head. What 
kinds of questions are you asking yourself? (Encourage all questions. 
These could include: If some whales make sounds to find food, why do the 
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other whales make sounds? Could they be talking to each other? Are whale 
sounds anything like what bats do to find food?)

8. Since you now know that this is a nonfiction book that gives 
interesting information about whales, you know what to expect in 
this book. It’s not a made-up story; it’s filled with facts. That will 
help you read it in a different way from reading a story. It tells you 
that it may have facts that are surprising, like the fact that blue 
whales sing louder than a jet. It may tell you about all different 
kinds of whales.

9. The questions in your head are like a road map. They tell you 
where to go in the book, how fast to go, and when to stop because 
something is new or surprising. 

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and become better writers as well. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Whales are not like many other animals that live in the sea because…

There are different types of whales, and some of the things that make 
them different are…

When I read this passage, I learned that...

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Questioning 
Techniques Strategy:

Encourage students to question what type of text they are reading.

Remind students to pay attention to the questions in their head as 
they read.

Have students use what they already know to make predictions and 
ask further questions.

Ask students to focus on what new information they learned.

If any part of the text is confusing, have students keep asking 
questions until the confusion is cleared up.

•
•

•

•
•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 14

Identifying Elements of Fiction

A. Explain the Strategy
Explain to students that they are going to learn a new strategy to help them 
better understand fiction stories. Tell students you have a story to read 
to them.

“Grandma! Tell us a story,” cried Amber and Leslie, running 
to sit on either side of her. They loved having Grandma visit. She 
always told the most wonderful stories.

“Of course I’ll tell you a story,” Grandma said. “But I’m tired 
from traveling. I’ll need you to help me.” She stretched her arms 
out and put one around each of the girls. “What do we need for a 
good story?”

“Well, we need characters,” Leslie said.

“How about a spider?” Amber asked. “Leslie hates spiders!” She 
giggled. Leslie made a face at her.

“Why, I know just the spider for our main character,” Grandma 
said. “His name is Anansi, and he’s quite a trickster. What else do 
we need to know?”

“Where it happens,” Amber said. “Like if it’s under the ocean or 
something.”

“Where it happens is called the setting,” Leslie said. She loved 
showing off whenever she knew more than Amber.

“Where would you girls like the setting to be?”

“How about the desert, like where you live, Grandma?” Amber 
asked. “Some spiders live in the desert, don’t they?”

“Yes they do, Amber. So, do we need to know anything 
else, girls?”

“No!” the girls said together.

“Please tell us the story, Grandma,” Leslie said.

“Settle in, girls. This is going to be quite a story!” The girls 
waited with wide eyes.

“Once upon a time, Anansi the spider lived in the desert. The 
end.” Grandma folded her hands in her lap and looked at the girls. 
“What? Is something wrong? You didn’t like my story?”

“Nothing happened in the story, Grandma,” Amber said.
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“So you want a plot, too, do you? Then perhaps you’ll help me 
figure out what kind of trouble Anansi causes, who he tricks, and 
how the problem gets solved.”

And so they did.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Elements of Fiction—
Every fictional story has characters, a 
setting, and a plot.

Who are the characters? Look for 
their names. Look for clues about 
where the story takes place to know 
the setting. Pay attention to the 
problems and how they are solved to 
identify the plot.

B. Model the Strategy through Explicit Instruction

1. Who is the main character in the story Grandma told the girls? It 
is Anansi. What is the setting? The girls told Grandma the Anansi 
story should take place in the desert. But is it a story? Of course 
not, because nothing happened. We don’t know what problem 
Anansi will have. And most important, we don’t know how the 
problem gets solved. Those help make up the plot. So without a 
plot, there’s no story!

2. Tell students they will read part of a folktale and try to find the characters, 
setting, and plot.

3. Display the excerpt below and have students follow along as you read 
it aloud. 

As Sachi was walking home one night, a strong wind was 
blowing. Snow was coming down hard. He hurried to get home 
where it was warm. But there was not a wife waiting there for him.

Sachi felt so lonely.

Model the strategy by saying you’re going to stop and think aloud to 
figure out the main character, the setting, and the plot. Who are the 
characters in this story? So far, I’ve only met one, Sachi, who seems 
to be a grown man, because he’s thinking about a wife. Where 
is Sachi? I don’t know much about that, except that he is on his 
way home. And he is outside in the snow. It’s very cold, so he must 
live someplace where the weather gets very cold. What is Sachi’s 
problem? He is lonely. I think he wishes he had a wife.

Teacher 

Materials
The excerpts are from 
The Crane Wife. Have a 

printed copy of the text 
excerpts in Steps 3, 5, 7, 
and 9 available for each 

student, or display them 
on an overhead projector.
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4. Continue modeling by saying that you’re going to keep using the strategy 
of identifying the elements of fiction as you read more of this story. 
Identifying the characters, setting, and plot (including the problem and 
solution) make it easier to understand a story.

C. Guide Students in Practicing the Strategy

5. Distribute or display the next part of the story and read it aloud.

Sachi’s wish for a wife had been granted!

Sachi was very thankful that the woman had come to him. He 
had waited a long time for a wife. Yukiko was her name. She was 
gentle and graceful. She was also very kind to Sachi.

6. Ask students what else they have learned about the story elements in The 
Crane Wife. (A student might respond, Now there’s another character. Her 
name is Yukiko, and she is Sachi’s new wife.)

7. Now distribute or display the next paragraph. As we read the next 
section, see what you can find out about the plot.

After many months, Sachi could not find any work. He had no 
money. Sachi did not know what to do.

8. What did you figure out when we read on? (I found out the next 
problem. Sachi doesn’t have any money.)

9. Distribute or display the next paragraph. Let’s read on to find out 
how Sachi’s problem might be solved and who will try to help him 
solve it.

Yukiko said she could help. She told him she could weave 
beautiful silk to sell.

10. How will Sachi’s new problem be solved? (Yukiko will weave beautiful 
silk that Sachi can sell.)

11. Did you learn any more about the setting in this part of the 
story? (No, I didn’t see any more clues about the setting.)

12. Tell students that it’s okay not to see more clues about the setting. In a 
picture book, the setting will often be shown in the illustrations. In 
a chapter book, there will usually be enough clues or information 
to help you picture where the story takes place.

Linguistic 
Foundations
Ask a volunteer to 
analyze the word 
graceful. The student 
should respond, “I 
analyzed the syllables 
/grace/, /ful/—and 
blended them together.”
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and how it will help them become 
better writers. Have them read the paragraphs again to themselves, then 
choose one of these writing prompts:

I know another folktale. These are its characters, setting, and plot…

This is what I know about the character, Sachi…

Here are two problems Sachi has and what the story says about how 
they get solved…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Elements of 
Fiction Strategy:

Who is most of the story happening to? Who are the other characters 
in the story?

What is the main setting of the story? Are there other settings? What 
do you know about them?

What is the plot of the story? What problems are the 
characters having?

Do the problems all get solved? Who solves, or tries to solve, them?

•
•
•

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 15

Identifying Sequence of Events

A. Explain the Strategy
Explain to students that they are going to learn how to put events in order to 
help them better understand what they read. Tell students that you have a 
story to read to them.

Dani led her brother to the kitchen. “When should we have the 
cake ready to surprise Mom?” she asked. “Did you find out her 
schedule for today?”

Jackson shrugged. “I think she’s going grocery shopping, and 
maybe a movie. But I’m not sure what time.”

Dani stared at him. She’d given him exactly one job to do—
find out Mom’s schedule. Apparently even that one thing was too 
much to ask. “But we need to know when she’s doing those things, 
Jackson! Didn’t you write it down when she told you?”

Jackson could only remember that she said something about 
getting the car fixed. But he didn’t remember if that was today or 
next week. 

Dani slammed the cookbook down on the counter. She knew 
the surprise would be spoiled if their mom showed up while 
they were baking. She was thinking that she should have asked 
Mom herself!

Jackson shrugged again. “Don’t get all mad about it,” he 
said. “If you want to know what she’s doing, just look at the note 
she left.”

“What? She left a note? Let me see that!” She snatched it up 
and read it out loud. “Dear Jackson and Dani, I’ll be gone by the 
time you wake up, because I have a meeting and then I’ll be going 
shopping. When I’ve finished, I’ll stop at home with the groceries 
in time for your lunch. While you’re eating, I’ll be heading out to 
lunch with Aunt Ruth. After that, she’s taking me to a movie. I’ll 
be home just before supper. Let Dad know if you need any help 
making my cake. I can’t wait to be surprised! Love, Mom.”
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Teacher 
Materials
The text excerpts are 
from Why the Leopard Has 
Spots. Distribute printed 
copies to students, or 
display the excerpts on 
an overhead projector.

ARG_Spellread_ELA_ES.indd   59ARG_Spellread_ELA_ES.indd   59 8/25/07   9:50:29 PM8/25/07   9:50:29 PM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

60 SpellRead — Active Reading/Writing Connections Guide: Elementary

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Sequence of Events—
Stories use words that tell time and 
order, such as during, next year, before 
bedtime, and after the Fourth of July, to 
help a reader know the order in which 
things happen.

Skim for words that tell time or order.

Make a mental timeline or write it 
on paper to help you keep the details 
straight.

B. Model the Strategy through Explicit Instruction
Let’s see how I put these events in order. I looked for words that tell 
what time Mom will be doing things, like “by the time you wake up,” 
“while you’re eating,” and “just before supper.” I also looked for words 
that tell the order in which she will be doing things, like “when I’ve 
finished” and “after that.” Then I made a mental timeline and checked 
to see if it made sense: First she has a meeting. Then she will be grocery 
shopping. Then she will be home “in time for” the kids’ lunch, so I 
know she’ll be home before they eat. She’ll have lunch with Aunt Ruth 
“while” they are eating. “Just before supper” means Mom will be home 
to eat supper with the family. So, when will Mom be home? For a few 
minutes after she goes shopping and then again in time for supper. The 
kids will probably give her the cake after supper. I don’t think she will 
be surprised!

1. Distribute or display the excerpt below and have students follow along as 
you read aloud. 

When he got in the house, Momu tracked mud on the floor. He 
tracked mud on the chairs. There was mud everywhere. Momu’s 
mother frowned at him. “Oh, Momu,” she said. “Will you ever 
learn to be neat?”

“I’ll try,” said Momu.

Momu’s mother rubbed and scrubbed to get him clean. His 
father mopped and washed the floor. They all cleaned the chairs. 
Then they kissed their beautiful clean son and put him to bed.

“Tomorrow, I’ll be neat,” said Momu.

“We know you’ll try,” said his parents.

2. Continue modeling the strategy by saying you’re going to stop and think 
aloud about what you know for certain, and how you know it.

 First, Momu and his family went in the house. Next, Momu tracked 
mud on the floor. Then he tracked mud on the chairs. Then Momu’s 
mother said, “Will you ever learn to be neat?” When do Momu and 
his parents rub and scrub and clean? Is it on the same day that 
Momu gets mud on the floor? Yes, it is. The story says, “When he 

Fluency
Fitness

Ask a volunteer to read 
the excerpt aloud, using 

expression to show 
the how Momu and his 

parents feel.
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got in the house…” so I know that what comes next in the story 
happens right away. When parents tuck their child into bed, a lot of 
times they talk about the next day. That’s what I think is happening 
when Momu says, “Tomorrow, I’ll be neat.”

C. Guide Students in Practicing the Strategy

3. Next have a student read the following excerpt aloud, or read it aloud 
to students.

The next day, Momu and Lion went to the woods.

4. Ask students: How do you know when Momu and Lion go to the 
woods? Is it on the same day as when Momu says, “Tomorrow, I’ll be 
neat”? (The story says it happens the next day. That means, it happens 
the day after Momu says, ‘Tomorrow, I’ ll be neat.’ The words ‘Tomorrow’ 
and ‘The next day’ give me clues that tell when the events are happening in 
the story.)

5. What strategy did you use to figure out when Momu goes to the 
woods? (I used the strategy of Identifying Sequence of Events. I looked for 
words that tell the time and the order in which things happen.)

D. Use the Strategies for Writing Connections
Tell students that not only will these strategies help them better understand 
what they read, but they will also help them become better writers. Have 
them read the excerpts to themselves again, then choose one of these 
writing prompts:

Here are three reasons I think Momu doesn’t try very hard to 
be neat…

This is something I have trouble doing as well as I would like to…

This is why I think Momu’s parents love him very much…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Sequence of Events 
Strategy:

Look for words that tell you the time when things happen, such as 
“tomorrow,” “the next day,” or “the following week.”

Look for words that tell you the order in which things happen, such as 
“first,” “next,” or “just before that happened.”

Make a mental map or a timeline to help you keep it all straight.

•

•
•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 16

Identifying an Effect and Inferring Its Cause

A. Explain the Strategy
Explain to students that they are going to learn how to connect causes and 
effects to help them better understand what they read. Tell students you have a 
story to read to them.

On his third birthday, Bobby got cowboy boots. He loved 
those boots and wore them everywhere! One day he was running 
through the yard when he suddenly started screaming. His 
mother rushed over to see what was wrong. A nail had gone 
through the sole of his boot. “You’ve stepped on a nail,” Mom said. 
“We’d better get you to the doctor right away.”

Mom drove while Bobby cried and cried on the seat beside her. 
He kept trying to pull the nail out of the sole of his boot, but Mom 
said, “No, Bobby. Let the doctor do it.”

As they pulled into the parking lot, Bobby suddenly stopped 
crying. He grinned at Mom and held the nail in his hand. Mom 
parked the car and pulled off Bobby’s boot. There was a small hole 
in his sock, but no blood. She pulled off the sock. Bobby’s foot was 
fine; the nail had gone right between his toes! Bobby put on his 
boot and laughed.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying an Effect and Inferring 
Its Cause—Think about what happens 
and look for clues about what causes it 
to happen.

Look carefully for story connections 
that come before and after the event. 

Find out who is connected to the 
event.

B. Model the Strategy through Explicit Instruction

1. Does the story say what causes Bobby to cry? (No.) Since it doesn’t, 
let’s look at what we know. He is wearing his new boots. He steps on 
a nail before he starts to cry. It seems like he’s crying because the 
nail hurts him. But am I sure that’s what causes him to cry? Well, 
after he starts crying I find out that the nail doesn’t go into his foot; 
it pokes through his boot and sock and goes just between his toes. 
That doesn’t hurt, so that’s not why he cries. What else do I know 
about Bobby? I know that he loves his new boots. Maybe he’s crying 
because he thinks his boots are ruined. That makes sense because 

Teacher 
Materials

Text excerpts are from 
The Voyage. Provide them 

on a handout, or display 
them on an overhead 

projector.
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he smiles once he pulls the nail out of his boot. I don’t know for 
certain what makes Bobby cry, but I can figure out, or infer, that 
what caused him to cry is worrying about having ruined his boots.

2. Tell students they will read part of a story about Poncho, a hermit crab, 
and Marco, a dolphin, who are traveling through the Gulf of Pineapple in 
search of a lost island.

3. Display the excerpt below and have students follow along as you read 
it aloud.

The next day, Poncho saw a huge, sleek shape moving through 
the water. It leaped high into the air and then dove deep. It was 
a dolphin! The dolphin swam ahead of Poncho. After a while, 
it came closer. Poncho asked, “Are you hungry? Would you like 
some fruit?”

The dolphin laughed and then said, “Dolphins don’t eat 
fruit. Thanks, but I have plenty to eat in the sea. Would you like 
some seaweed?”

4. Model the strategy by saying you’re going to stop and think aloud to figure 
out the cause of an event when the text doesn’t directly tell you why it 
happened. Why does the dolphin offer Poncho some seaweed to eat? 
First let’s look before the event. When Poncho offers him fruit, he 
says dolphins don’t eat fruit and that he has plenty to eat in the sea. 
The next thing he does is to offer Poncho some seaweed. I think he 
offers Poncho seaweed because it is his kind of food and there’s lots 
of it.

5. Tell students that to find why Marco offers Poncho seaweed, you had to 
infer—or “ figure it out”—by using clues from the story, because the story 
didn’t tell you directly.

6. Continue modeling by saying that you’re going to keep using the strategy of 
inferring the cause of an event when the story doesn’t directly tell you the 
cause. Sometimes I think I know what causes an event to happen. 
But when I read on, I find out there’s more to the story. I have to 
look for clues both before and after the event.

C. Guide Students in Practicing the Strategy

7. Distribute or display the next part of the story and read it aloud.

Poncho was turning the boat when suddenly a huge octopus 
grabbed the little boat. It tossed the boat high above the water. 
Poncho was sure that he was doomed. Then Marco turned around 
and started swimming away. Poncho thought that Marco was 
leaving because he was afraid of the octopus. What would happen 
now?

Linguistic 
Foundations
Ask a volunteer to 
analyze the word Poncho. 
The student should 
respond, “I analyzed the 
sounds I know—/Pon/, 
/cho/—and blended 
them together.”

Vocabulary 
Focus
Ask a volunteer what the 
word doomed means. The 
student might respond, “I 
think it means finished, 
or coming to a bad end, 
because the octopus was 
huge and was tossing the 
boat around.”
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8. Ask students why they think Marco swam away and what clues they find to 
support their thinking. (It looks like Poncho is in trouble, but Marco leaves 
him alone with the octopus! Poncho thinks it’s because Marco is afraid of 
the octopus.)

9. Now distribute or display the next paragraph.

Just when Poncho started to give up hope, Marco turned 
around and swam full speed toward the octopus. Marco swam 
straight into the side of the octopus. He struck it so hard that 
it let go of the boat. Then the octopus swam away from the two 
good friends.

10. What did you figure out when you read on? (I saw that Marco came 
back to swim into the octopus. He hit it hard. I think he needed a running 
start to build up more force and hit the octopus hard enough to make it let 
go and scare it away.)

D. Use the Strategies for Writing Connections

Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read and become better writers. Have 
them read the paragraphs again to themselves, then choose one of these 
story starters:

This story reminds me of a time someone helped me…

We shouldn’t jump to conclusions about what causes a 
problem because…

When I read this passage, I learned that…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying an Effect and 
Inferring Its Cause Strategy:

What happens in the story that may be confusing?

Whom does it happen to?

What happens just before the event? Who makes that happen?

What happens just after the event? Who makes that happen?

How did you figure out what caused something to happen?

•
•

•

•
•
•
•
•

Fluency
Fitness

Ask a volunteer to read 
the last excerpt aloud, 

using expression to 
show the action and 

excitement of the events.
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COMPREHENSION STRATEGY MINI-LESSON 17

Sequencing Events in a Story

A. Explain the Strategy
Explain to students that they are going to put events in order, or sequence, to 
help them better understand what they read.

Once I was helping my aunt get ready for my cousin’s birthday 
party. My aunt asked me to get the piñata ready. At a party, you 
fill in the piñata with candy, and then everyone gets to take a turn 
hitting it until it breaks. When it does break, everyone takes some 
of the candy that falls out.

I knew I had to put candy in the piñata and then tie it up in 
a tree so people could hit it. Before I started getting the piñata 
ready, I had to ask myself what order I should do things in. I knew 
I had to put the candy in first because once I put it in the tree, I 
wouldn’t be able to reach it. The first thing I did to the piñata was 
cut a hole in the top to put the candy in. Then I poured the candy 
inside. Then I tied a rope to the piñata, and tied it to a branch in 
the tree.

Today I am going to show you how to ask yourself about the 
order that things happen in a story, just like I asked myself about 
the order I should do things to get my cousin’s piñata ready. Then 
you will have a chance to practice.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Sequencing Events in a Story—See 
if you can tell in what order things 
happen in a story.

Ask yourself what happened first, 
what happened second, and what 
happened last.

B. Model the Strategy through Explicit Instruction

1. Display the excerpt below and have the students follow along as you read 
it aloud.

Harry had the hiccups. “Hic,” he said while he was drinking his 
orange juice. Harry’s mouthful of orange juice splashed the baby. 
The baby thought it was funny. His mother didn’t think it was 
funny.

“Don’t be silly, Harry,” his mother said. “Hold your breath for 
a minute. Your hiccups will go away.” Harry held his breath for a 
minute. His hiccups didn’t go away.

Teacher 
Materials
Text excerpts are 
from Harry’s Hiccups. 
Distribute printed copies, 
or display the excerpts on 
an overhead projector.
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2. Model the strategy by saying you’re going to stop and think of the order, or 
sequence, of events. I know that sometimes the real sequence is not 
the order in which it is written in the story. The story says Harry 
had the hiccups. Then it tells the sound he made, “Hic.” Then it 
says he was drinking orange juice. But I think the first thing that 
happened was he started drinking. Second, he got the hiccups and 
said “Hic,” because it makes sense that you start drinking first, 
and then you might get the hiccups. Third, he splashed the baby, 
because he had juice in his mouth while he was hiccuping. Next the 
baby started laughing. Then his mother told him to hold his breath. 
Then Harry held his breath. Last, he hiccupped again. If I wanted 
to draw it, it would look like this:

 Drinks juice$Gets hiccups$Says, “Hic”$Splashes baby$Baby 
laughs$Mom says to hold breath$Holds breath$Still hiccups

C. Guide Students in Practicing the Strategy

3. Distribute or display the next part of the story and read it aloud.

Harry still had the hiccups when he got to school. He tried to 
hiccup softly in assembly. “I’m waiting for everybody to be quiet,” 
said Mr. Taylor, the principal. Everybody was very quiet.

“Hic!” said Harry. Everybody laughed. Except Mr. Taylor. “Who 
was that?” asked Mr. Taylor.

“Hic!” said Harry again. Everybody laughed again. Except Mr. 
Taylor. He told Harry to go and sit outside his office. “Hic,” said 
Harry sadly.

4. Ask students: What is the first thing that happened when Harry 
got to school? (He was still hiccupping.) What’s the next thing that 
happened? (He went to assembly.) Do the words in the story say he 
went to assembly? (No.) How do you know he went? (The story says 
he tried to hiccup softly in assembly, so he must have gone there.) What’s 
the first thing Mr. Taylor said in the assembly? (He wanted 
everyone to be quiet.) What happened to Harry when he was in the 
assembly? (He hiccupped.) What happened after the first time 
Harry hiccupped? (Everyone laughed and Mr. Taylor asked who it was 
who had hiccupped.) What happened after the second time Harry 
hiccupped? (Everyone laughed again and Mr. Taylor sent Harry to sit 
outside the office.) What happened after Mr. Taylor sent Harry to the 
office? (Harry hiccupped again and he felt sad.)

Vocabulary 
Focus

Ask a student what the 
word assembly means. 

The student might 
respond, “An assembly is 

a group meeting.”

Fluency
Fitness

Ask a volunteer to read 
the excerpt in Step 3 

aloud, using expression 
to show the action and 

excitement of the events.
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and how it will help them become 
better writers. Have them read the paragraphs again to themselves, then 
choose one of these writing prompts:

When Harry was at home in the morning, he hiccupped and then…

When Harry was at the assembly at school, he hiccupped and then…

Before Mr. Taylor sent Harry to the office, Harry was…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. 
You might use the following suggestions for discussion questions or 
writing prompts.

Daily Tips for Classroom Implementation of Sequencing Events in a 
Story Strategy:

Ask yourself, what happened first in the story?

Ask yourself, what happened next in the story?

What happened so far in this story, starting with the very first thing?

What is the last thing that happened in this story before I 
stopped reading?

•
•
•

•
•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 18

Reading Aloud to Express a Character’s 
Feelings or Mood

A. Explain the Strategy
Tell students they will learn to read aloud with expression.

Shawn and Jaime are rehearsing for a play called The Three 
Billy Goats Gruff. The stage directions say the angry troll roars and 
yells, shaking his fist. Jaime reads his lines with no expression: 
“Who dares to cross my bridge?”

The stage directions say the little billy goat is trembling with 
fear. Shawn reads in a shaky, scared voice: “It is I, the little billy 
goat gruff.”

The stage directions say the troll yells as loudly as he can. 
Jaime keeps reading his lines with no expression: “I am going to 
eat you up.”

Shawn interrupts the rehearsal to say, “Oh, come on, Jaime! 
You can do better than that. Nobody would be scared by that troll. 
You’re supposed to ROAR and YELL! I’m supposed to be afraid 
you’re going to eat me.”

Jaime responds, “What do you mean, my troll’s not scary? I’m 
reading the words just like the story says.”

Shawn says: “But, Jaime, don’t you see the exclamation points? 
And the words yelled and roared? Do you think you’d talk so softly 
if you were a real troll?”

Jaime gets angry. “Fine! If you don’t like how I read it, READ 
IT YOURSELF!”

Shawn says, smiling, “Now, that’s more like it!”

Shawn tells Jaime that he isn’t very convincing as the troll. But how 
does Shawn know the way the troll should sound? He looks for stage 
directions such as “shaking his fist,” which shows that the troll is 
angry. He looks for punctuation, such as the question mark after 
“Who dares to cross my bridge?” which shows that the troll is asking a 
question. He looks for action words that tell how the characters’ voices 
should sound, such as “yells as loudly as he can.” Finally, he thinks 
about how he would speak if he were a real troll—he’d be angry and 
loud and scary.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Reading Aloud to Express a 
Character’s Feelings or Mood—
Punctuation tells if the character 
speaks loudly (!), in a regular voice (.), 
or questioningly (?). Action words tell 
how the character’s voice sounds, such 
as “cried,” “yelled,” or “whispered.”

Look for punctuation and action 
words; then put yourself in the 
character’s place.

B. Model the Strategy through Explicit Instruction

1. Tell students that they will read lines from a story about the hairem 
scarem, who is a very mean fellow with long, messy hair. He goes around 
causing trouble for all the animals.

2. Distribute or display the line below, and have students follow along as you 
read aloud.

The turtle was angry. “Get your hair cut!” he cried.

3. Start modeling the strategy by saying you’re going to stop and think aloud 
about what you know for certain, and how you know it.

 The text says, “The turtle was angry.” Gee, those words make 
my job easier! I know that I have to read with an angry voice 
when I read what the turtle says. Just to be sure, I’ll look at the 
punctuation at the end of the turtle’s sentence. It’s an exclamation 
point, so now I know that the turtle’s voice is not only angry, but 
also strong, loud, and forceful. And to top it off, the action word 
tells me he “cried.” When the action word cried is combined with 
spoken words and an exclamation point, it means his voice was 
loud. Finally, I’ll look at the words the turtle says: “Get your hair 
cut!” He might say that softly, but not if he’s angry. The exclamation 
point, the word angry, and the word cried all tell me that turtle is 
angry and forceful and loud.

C. Guide Students in Practicing the Strategy

4. Display the excerpt below and ask each student to read it aloud.

“How dare you talk to me like that!” roared the hairem scarem.

5. How did you figure out how to read the hairem scarem’s words? 
(Hairem scarem’s sentence ends with an exclamation point, so I know he’s 
speaking forcefully. And the text says that he roared, so I know he is loud. 
“How dare you talk to me like that” is not something I would say when I’m 
being happy or kind. So, I know the hairem scarem is speaking forcefully, 
loudly, and angrily.)

Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Hairem Scarem in Steps 2 
and 4 available for each 
student, or display the 
excerpts on an overhead 
projector.

Linguistic 
Foundations
Ask a volunteer to 
analyze the word hairem. 
The student might 
respond, “I analyzed the 
sounds I know—/hair/, 
/em/—and blended 
them together.”
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D. Use the Strategies for Writing Connections
Tell students that not only will these strategies help them better understand 
what they read, but they will also help them become better writers. Have them 
choose one of these story starters:

These are three sentences that a bully would say…

These are three sentences that a kind person would say…

These are the words that the people in my house said before I left for 
school today…

This is why I think it’s good to read stories with expression…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Reading Aloud to Express a 
Character’s Feelings or Mood Strategy:

Look for words that tell what the character is feeling or doing.

Check the end of the sentence for exclamation points or question 
marks to see if the character speaks loudly or questioningly.

Look for an action word like cried, yelled, shouted, or whispered that 
tells how the character’s voice sounds.

Think about the words the character says and how you might 
say them.

•
•
•

•

•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 19

Identifying Main Idea and Details

A. Explain the Strategy
Explain to students that they are going to learn how to find main ideas and 
supporting details to help them better understand what they read. Read the 
story below.

“My cousin told me about the coolest video game!” Nate said, 
as he and Samarra walked home together after school. Nate knew 
Samarra was crazy about video games.

“Yeah? What’s it about?” Samarra asked.

“Oh, it’s got space creatures and rocket ships and stuff.”

“That’s interesting, but not quite what I was asking. What do 
you do in the game?”

“Well, I think you score points by traveling through time 
and stuff.”

“No, I mean what is it mostly about?” Samarra asked.

“It’s a video game. It’s got space stuff in it. You know…”

“All video games aren’t the same, Nate. In some of them, you 
try to rescue the princess, or take out the enemy army and raise 
your country’s flag. They all have some kind of important mission 
to accomplish. That’s what I meant when I asked what it’s about. 
The other stuff, like space creatures and rockets and traveling 
through time are just details. They’re not the main idea.”

“Oh, I get it. Well, in this one, the mission is to go back in time 
to stop the evil space monsters by destroying their home planet 
before they’re born.”

“Cool! Sounds like a game I’d like to play. Where can I rent 
it?” Samarra asked. She was already planning to look for it at the 
video store.

“Rent it? You can’t rent it. My cousin just made it up for a 
school project. She’s only 12. It’s not a real video game. Just 
drawings on paper.”

“Well, you could have told me that first!” Samarra turned off at 
her corner, shaking her head and dreaming about her lost chance 
to save the universe from evil space monsters.

Fluency Fitness
Ask a volunteer to read 
the video-game story 
aloud after you’ve read 
it to the class. Remind 
the student to read the 
dialogue in the way the 
characters would be 
speaking the words.
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Teacher 
Materials
Text excerpts are from 
All About Hair. Distribute 
them to students, or 
display them on an 
overhead projector.

ARG_Spellread_ELA_ES.indd   71ARG_Spellread_ELA_ES.indd   71 8/25/07   9:50:41 PM8/25/07   9:50:41 PM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

72 SpellRead — Active Reading/Writing Connections Guide: Elementary

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Main Idea and Details—
The main idea is what the text is 
mostly about. That idea is often 
given at the beginning of a passage, 
followed by important details that 
support it.

Look at the chapter title. It probably 
gives a hint about the main idea. Read 
the first sentence of a paragraph in a 
nonfiction selection. Chances are this 
is the main idea. 

B. Model the Strategy through Explicit Instruction

1. In the story about the video game, the main idea was important to 
Samarra, because it let her know what the game was mostly about. 
When she heard it was about going back in time to stop evil space 
monsters, she knew she wanted to play it. Space creatures and 
rocket ships, the details of the game, wouldn’t be as interesting to 
her if the game was mostly about rescuing a princess.

2. Distribute or display the excerpt below and have students follow along as 
you read it aloud.

Hair Care

We take care of our hair. We care about how it looks. Romans 
who lived 2,000 years ago took care of their hair, too. They 
brushed and combed their hair often. But they washed it only 
once a year!

3. Model the strategy by saying you’re going to stop and think about what the 
text is mostly about, or what the main idea is. Then you’ ll think about the 
details that support that idea.

 The chapter title is “Hair Care,” so I’ll bet that’s what this chapter 
is mostly about—taking care of your hair. When I read the first 
sentence of the chapter, it says, “We take care of our hair.” Okay, 
that’s kind of easy. The main idea is taking care of hair. I’ll read the 
next few sentences to see if they are about taking care of hair, too. 
Yes, they tell about how the Romans took care of their hair a long 
time ago by brushing and combing it. They only washed their hair 
once a year. Wow, what a great detail. But don’t try using that detail 
as an argument in your house for why you don’t need to wash your 
hair so much!

4. Display the next part of the story:

Today, we brush and comb our hair often. We also wash our 
hair often. We use all kinds of things to help make it look nice.

5. Continue modeling the strategy.
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 Yes, this is still giving supporting details about taking care of hair. 
But this time, it gives supporting details about how people today 
take care of their hair: they brush and comb it often; they wash it 
a lot; and they use lots of things (probably like a hair dryer, comb, 
and brush) to keep it nice. 

6. So when I look at the title of a chapter, then at the first sentence of 
a paragraph, I can usually figure out what the main idea is. I’ll get 
the supporting details in the rest of the sentences.

C. Guide Students in Practicing the Strategy 

7. Distribute or display the next part of the story and read it aloud.

Hair grows every day. It can grow very long. If we do not want 
long hair, we have to cut it. About 150 years ago, men and boys 
had their hair cut by barbers. They all had the same haircut. It 
was short at the back and sides.

8. Stop and help students look for the main idea. What is the first 
sentence of this paragraph, and what is it mostly about? (The first 
sentence is “Hair grows every day.” The paragraph is mostly about how 
hair grows.)

9. What are some of the supporting details about this main 
idea? (Since it grows every day, we have to cut it. Also, a long time ago, 
men and boys all had the same haircuts.)

10. Ask students: Do you remember what the whole chapter is 
about? (hair care)

11. Yes, it’s about hair care. Do you think this part about how hair 
grows still gives details that help support that main idea? How do 
you know? (It talks about how men and boys cut their hair, which is one 
way to take care of it.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read and become better writers. Have 
them read the paragraphs again to themselves, then choose one of these story 
starters:

If you wanted to know one important thing about me, it would be…

The most important thing to me about my best friend, and the details 
about why it’s important, are…

In my house, the main thing we all care about and the reasons why we 
care about it are…

•
•

•
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E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Main Idea and 
Details Strategy:

Read the title to look for clues to tell what the passage will be about.

Read the first sentence of a nonfiction selection to look for the 
main idea.

Check the next sentences to see how they tell more information about 
the first sentence or the chapter title.

Make connections between the information in the sentences and the 
chapter title.

•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 20

Identifying Elements of Nonfiction

A. Explain the Strategy
Explain to students that they are going to learn how to use nonfiction text to 
help them learn useful facts and information about things that are important 
to them.

Imagine that you are planning to buy a new skateboard. How would 
you find out which is the best one to buy? (go to the library, look for books 
or magazines, look it up online, ask a friend who knows a lot about them) You 
want facts, right? You don’t want to make an expensive mistake. 
Magazines that skateboarders read are filled with helpful facts. Books 
and other printed material filled with facts are called nonfiction. 
Nonfiction text is usually organized a certain way, and has features 
that help you get the information you need easily and quickly.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Elements of Nonfiction—
Look for text filled with factual 
information, not opinions or made-up 
stories.

Use the elements of nonfiction. The 
table of contents, the index, and topic 
sentences help you find facts.

B. Model the Strategy through Explicit Instruction

1. Model how to decide whether a text provides facts or tells a story.

 I’m going to examine Tiny Creatures to see if it’s nonfiction. First, I 
see the cover has photographs. That’s my first clue. Now I’m going 
to look at page 4. I really want to know about dust mites, and it 
gives a lot of helpful facts. It doesn’t seem to be someone’s opinion; 
for example, it doesn’t say things like “dust mites are gross” and 
it’s not a made-up story, like “Once there was a dust mite named 
Dusty.” It’s nonfiction, and it will give me the facts I’m looking for.

2. Continue modeling nonfiction text structure.

 Now I’m looking at the first sentence of the paragraph on page 
12. (“We like our home to be warm, clean, and dry.”) The first sentence 
or two of a nonfiction paragraph almost always gives the topic 
that the rest of the paragraph will tell about, so it’s called the 
topic sentence. Reading this sentence, I think it’s going to be about 
homes. Read the following excerpt aloud as students follow along.

Research Tip
Academic literacy is a 
critical skill for students 
as they learn content 
in all the disciplines. 
Understanding how 
nonfiction texts are 
organized will help them 
understand subject-
matter text.

Teacher 
Materials
Distribute Tiny Creatures 
to students. 
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A pillbug likes a dark, damp home. If it gets too dry, it dies. The 
pillbug stays out of the warm sun in the day. It crawls back out 
when it is dark. 

 Now I see that it tells about where pillbugs live. So it’s about pillbug 
homes. The rest of the paragraph tells more about pillbugs and 
their homes.

3. Model how to look for and use the table of contents.

 Authors of nonfiction want you to be able to find information 
easily. They almost always put a table of contents into their books 
to let you know what each chapter is going to be about. Look at 
the chapter headings. If you wanted to find out what kinds of tiny 
creatures may be flying around in this room right now, I would 
look in Chapter 2, “Tiny Creatures in the Air.”

4. Scan topic sentences to look for information quickly.

 Because nonfiction authors want you to be able to find information 
easily, they often write topic sentences that tell what the paragraph 
will be about. If you are in a hurry, you can just read topic 
sentences to see if the book has the information you are looking 
for. If you wanted to know if Tiny Creatures has information about 
flower flies, you could look at the topic sentence of each paragraph 
to get a pretty good idea. (Yes, flower flies are in the topic sentences on 
pages 6 and 7.)

C. Guide Students in Practicing the Strategy

5. Read the paragraph on page 13 aloud. Ask students to identify the topic 
sentence. Help them explain how all the facts in the paragraph support the 
topic sentence.

6. Help students use the table of contents to find information about tiny 
creatures that live on people. Ask them to name one kind of tiny creature 
that lives on people, and on what page(s) they found the information.

7. Can you find something else like the table of contents that helps 
you find information in the book? (the index) Once students have 
found the index, ask them to give you the page number on which they 
would find information about dust mites. (page 4)

8. Ask students to scan topic sentences in the book to find information about 
thrips, and have them tell you on what page they found the information. 
(page 9)
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they are reading, and how it will help them 
become better writers. Have students choose one of these writing prompts:

Most people dress each day based on what the weather is like. 
For example…

My favorite game or sport that I love to play is         . This is how 
you play…

These are the directions for making a peanut butter and jelly 
sandwich…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Elements of 
Nonfiction strategy:

When reading nonfiction texts, point out topic sentences and how the 
facts of each paragraph relate to the topic sentence.

Point out the table of contents and index in other nonfiction books, 
and practice finding information in the books using these features.

•

•

•

•

•
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WRITING STRATEGY MINI-LESSON 21

Writing: Organizing Ideas

A. Explain the Strategy
Explain to students that they are going to learn a new strategy to help them 
better organize their writing. Display the following paragraphs and read 
them aloud.

BEAR ESCAPES FROM LOCAL ZOO

A 200-pound brown bear escaped from the City Zoo at 5 a.m. 
today, officials said. The two-year-old cub apparently lumbered 
out an unlatched gate and through a fence while assistant 
zookeeper Rhafe McNulty was cleaning an adjoining cage. 

McNulty had closed a gate separating the eating and sleeping 
compartments, but something went wrong. When asked what 
happened, McNulty commented, “I’m sure I latched it. Must be 
broken.” McNulty did not notice the bear’s escape for upwards of 
half an hour. 

Darling but Dangerous

Residents are asked to be on the lookout for the bear, who, 
though still young and curious, can be dangerous if frightened. 
“A bear’s claws and teeth are a force to be respected,” zoo director 
Parnell Perkins said in an interview. 

The two-year-old cub, whose given name is Aldo, is 
affectionately called “Baby Huey” by the zoo staff. He is a favorite 
among staff and visitors alike. Aldo was rescued from a trap 
outside Ketchican, Alaska, last summer when he was one. Wildlife 
officials brought the cub to City Zoo after a search for his mother 
proved futile. 

Contact Authorities Immediately

Anyone spotting Aldo should not take action themselves, but 
should contact local law enforcement officers or the City Zoo 
immediately. Despite his cuddly appearance, Aldo should be 
considered dangerous.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Writing: Organizing Ideas—Headings 
tell what information you can find 
under them. There are main headings 
and smaller headings. Sometimes they 
are called level 1, level 2, and level 3 
headings.

Use headings to help you organize 
your writing and stick to the topic. 
They will also help your reader know 
what’s coming next.

B. Model the Strategy through Explicit Instruction

1. Let’s see, from reading these two headings, the big one, called the 
main, or level 1 heading, and then the smaller one, called a level 2 
heading, I can tell a few important things. It’s going to be about an 
escaped bear because the headline says, “Bear Escapes from Local 
Zoo.” That sounds exciting and scary, so I’m definitely going to 
want to read it. 

 When I read the first and second paragraphs, I find out how big the 
bear is, how old it is, and how it might have escaped from its cage. 

 Now, what can I learn from the second heading? Well, the bear 
is apparently cute, but it’s dangerous, too. So I know that I 
shouldn’t get near it, even though I might want to. And when I 
read the paragraph, I find out why the bear is dangerous. The next 
paragraph tells me more information about the bear, including its 
name and its nickname, that the cub is a favorite among staff and 
visitors, where it was found last year, and why it was taken to the 
City Zoo. 

 The next level-2 heading says, “Contact Authorities Immediately.” 
Below that, it tells how people shouldn’t try to capture Aldo, but 
should get help right away. Then it tells who to contact if we see the 
bear.

 Headings are helpful in a news article because they give readers 
an idea of what the article will be about. They also help readers 
quickly find certain bits of information. Headings are also a good 
way to organize your writing because they give your readers a 
clue about what is coming next. If readers see a heading they like, 
they’ll keep reading. If they see one that’s not interesting, they 
might stop reading.
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2. Write the following headings from Weird Weather on different colored 
sentence strips, on the chalkboard one at a time, or on a transparency for 
display on an overhead projector one at a time.

 (level 1) Stormy Weather

 (level 2) The Day It Rained Small Frogs

 (level 3) What Happened

 “Stormy Weather” is the largest, so I know it’s a main, or level 1, 
heading (display “Stormy Weather” heading). I know that the article 
is going to be mostly about the idea of “Stormy Weather.” Next I see 
the heading “The Day It Rained Small Frogs” (display “The Day It 
Rained Small Frogs” underneath “Stormy Weather”), which is a little bit 
smaller, and it’s written in a different color. Because it’s smaller, 
I know it’s a level 2 heading. Raining frogs is a pretty interesting 
concept; I’m sure a lot of people would be curious to find out more 
about where and when it rained frogs. The heading in yellow 
(display “What Happened”) says “What Happened.” It’s a different 
color and smaller than the other two, so it’s a level 3 heading. I 
bet that there will be an explanation in the paragraph to tell what 
really happened, because I am pretty sure that it can’t really rain 
frogs.

3. Model the strategy by inviting students to help you write an article 
called “Cool Stuff to Do Outside.” Suggest sentences and accept student 
suggestions as you write. Model the writing strategy aloud for the 
students, eliciting their responses as you write. Now we’re going to 
write together. “Cool Stuff to Do Outside” is the main, or level 1 
heading. Can you give me some ideas of fun things you can do 
outside? (hopscotch, soccer, play at a park, play tag)

4. Continue modeling as you write with the students. Okay, let’s write two 
or three sentences about things we can do outside to go under the 
main heading “Cool Stuff to Do Outside.” How about this: “Playing 
outside is cool. You can play soccer, ride your bike, play games, or 
just chill.” Hmm…but I bet that you play different games outside in 
the summer than you do in the winter.

C. Guide Students in Practicing the Strategy

5. Encourage students to suggest outdoor activities for a specific season. 
Let’s narrow down our writing and pick one season, either summer 
or winter. Let’s pick summer, and create a level 2 heading to show 
we are going to write only about games you can play in the summer. 
How about “Summer Games” as the heading? Now let’s write a few 
sentences about games you can play in the summertime (swimming, 

Vocabulary 
Focus

Explain to students 
that an article is a type 

of nonfiction writing 
containing paragraphs 

with headings that 
organize the writing.
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soccer, baseball, tag). What about: “There are many games you can 
play in the summer when the weather is warm. You can swim in a 
pool and play Marco Polo. You can play soccer and baseball at the 
park. You can play games like tug-of-war, hide-and-seek, and tag.”

6. Create a final heading. Let’s get more detailed and write a little bit 
about games where you have to chase someone. Let’s call the last 
heading “Running Games.” Now that we’ve got our level 3 heading, 
I’d like you to try writing the last few sentences on your own.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to write using a heading. Remind 
students of the headings already created: “Cool Stuff to Do Outside” and 
“Summer Games.”

1. Have students write the heading “Running Games” on the top of 
the paper.

2. Each student should write two to three sentences about a running 
game, such as tag, red rover, cops and robbers, etc.

3. Encourage students to write about how to play, rules, and amount 
of players needed. Provide these prompts as necessary. Encourage 
volunteers to read their writing aloud.

 a. To play the game, you’ll need…

 b. To win, you need to…

 c. The players have to…

 d. The game ends when…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their writing across 
the curriculum.

1. Have students use leveled headings to create a study page for another 
subject area (e.g., science, social studies).

2. Select an activity students would be familiar with doing on a daily basis 
(e.g., eating lunch in the cafeteria). Challenge them to create a level 1 
heading relating to this activity, then verbally describe the activity. 
Repeat, but have students add in a level 2 heading, and add more 
information to the verbal description. Repeat again, adding a level 3 
heading.

3. Create an organizational chart using leveled headings to show how the 
classroom is laid out.
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Daily Tips for Classroom Implementation of Writing: Organizing 
Ideas Strategy:

Examine headings in nonfiction writing (magazines, newspapers, 
encyclopedias).

Challenge students to create headings for school announcements.

Have students create a minimum of three leveled headings per topic 
when doing research.

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 22

Identifying Question Words

A. Explain the Strategy
Explain to students that they are going to learn how to find question words 
to help them better understand what they read. Tell students that you have a 
story to read to them.

Sammy got up from the floor and carried a block to his big 
brother, who was sitting on the couch.

“Thanks, little man,” Adrian said. “I appreciate the offer, but I 
don’t want to play blocks.”

“Why?” Sammy asked.

“Because I’m reading right now, Sammy.”

“Why?”

“Because I want to learn about pirates, Sammy. Now play with 
your blocks.”

“Why?” Sammy tugged on Adrian’s arm.

Adrian sighed, then reached over to tickle Sammy’s tummy, 
causing the toddler to laugh.

“Okay, I’m going to read now. Play with your blocks, Sammy. 
Mom will be back soon.”

“Why?”

“You sure ask a lot of questions, little man. But they’re all the 
same! Don’t you know how to ask anything else? Can’t you say, 
‘What?’ or ‘Who?’ or ‘When?’ or ‘Where?’ or ‘How?’”

The doorbell rang. Adrian picked up his brother and carried 
him over to the door. “Okay, Sammy. Let’s practice. I’ll say, ‘Who’s 
there?’ and you say it too, okay?”

“Why?” Sammy asked.

“Who’s there?” Adrian asked through the closed door.

“It’s Mom. Please let me in.” 

“Sure, Mom,” Adrian said. “Just a sec.” He unbolted the door 
and turned the knob.

“This kid asks an awful lot of questions,” Adrian said to his 
mother, “but they’re always the same. ‘Why? Why? Why?’ I don’t 
think I can answer another question all day!”
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Teacher 
Materials
The text excerpts are 
from The Mixed-Up 
Wishing Well. Distribute 
a copy of the excerpts, 
or display them on an 
overhead projector.
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“I have a question you might want to answer,” Mom said, 
reaching into a grocery sack.

“What?” Adrian asked.

“Would you like a cookie?”

“You bet!” Adrian said.

“Why?” Sammy asked.

Adrian and his mother burst out laughing.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Identifying Question Words—There 
are lots of ways to ask a question. The 
most common questions start with 
the five Ws: who, what, why, where, and 
when. Another question word is: how?

Look for the five Ws: who, what, 
why, where, and when. Also look 
for the word how? Scan ahead to 
find a question mark. Look for the 
word asked to find out who asks the 
question.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, I can see that Sammy asks a lot of questions! 
But they’re always the same word: Why? Let’s see if I can find some 
other question words used in this story. Well, Adrian asks, “Don’t 
you know how to ask anything else?” and “Can’t you say, ‘What?’” 
At the end of those sentences, I see question marks, so they must be 
questions. Adrian also asks, “Who’s there?” And when his mother 
says she has a question he’ll want to answer, he asks, “What?”

2. Tell students they will read part of a story and look for words that signal 
a question.

3. Distribute or display the excerpt below and have students follow along as 
you read it aloud.

Splash! A coin dropped into the well.

“What’s that?” asked the old well. “Who’s here so early in 
the day?”

Model the strategy by saying you’re going to stop and think aloud to identify 
words and sentences that ask questions. I see the question words what 
and who in this story so far. How can I double-check to be sure the 
sentences are asking questions? Well, I can look for a question mark 
at the end of the sentences. A question word doesn’t have to be at the 
beginning of the sentence to ask a question. Let’s look at another 
example.

Linguistic 
Foundations

Ask a volunteer to 
analyze the word splash. 

The student might 
respond, “I analyzed the 

sounds I know—/spl/, 
/a/, /sh/—and blended 

them together.”
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C. Guide Students in Practicing the Strategy

4. Distribute or display the next part of the story and read it aloud.

“It’s Shy Sarah,” the old well said. “I like it when Shy Sarah 
comes along to visit. But what is she doing with Greedy Gus?”

5. Help students identify the question and explain how they know it’s a 
question. The question is “But what is she doing with Greedy Gus?” 
I know this is a question because it ends in a question mark, and 
because of the word “what.” Remember, the question word doesn’t 
need to be at the beginning.

6. Now distribute or display the next paragraph.

“Will you stand here, Sarah, while I talk with the well?” 
Gus asked.

7. Guide students to see that the sentence ends in a question mark, so they 
can be sure it’s a question.

8. Now distribute or display the next paragraph. Just because you see 
one of the five W words or the word how, doesn’t always mean it’s a 
question. Let’s look at this example:

“What a funny wish.”

9. Is this sentence a question? How do you know? Students should 
respond that it’s not a question because there’s no question mark at the 
end of the sentence.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and how it will help them become 
better writers. Have them read the excerpts again to themselves, then choose 
one of these story starters:

Once there was a child who asked an awful lot of questions…

If I wanted to find out why the old well likes Shy Sarah, I could ask 
these questions…

In a mystery, it’s important for the detective to ask lots of questions, 
because…

•
•

•
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E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of the Identifying Question 
Words Strategy:

Look for the five W words to signal a question: who, what, why, where, 
and when.

Look for the question word how.

Does the sentence end in a question mark?

Does the writer use the word asked?

•

•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 23

Drawing Conclusions in Nonfiction

A. Explain the Strategy
Explain to students that they are going to learn how to draw conclusions to 
help them better understand their reading. Tell students you will give them a 
riddle, and they need to use the clues to guess who the person is.

I was born in Tuskegee, Alabama, on February 4, 1913. I 
believed in equal rights for African Americans, and my friends 
included Dr. Martin Luther King, Jr. I gave much of my time to 
others, but I am most famous for not giving up my seat on a bus. 
Who am I? (Rosa Parks.)

WHAT’S THE STRATEGY HOW TO APPLY THE STRATEGY

Drawing Conclusions in Nonfiction—
What is the author trying to say that is 
not explained directly?

Look for clues. As you read, ask 
yourself what clues are in the text that 
help you know something important 
that the author doesn’t say directly.

B. Model the Strategy through Explicit Instruction

1. In the riddle, you used clues, like Dr. Martin Luther King Jr.; equal 
rights; and not giving up a seat on a bus to draw a conclusion that 
the person is Rosa Parks. Distribute or display the excerpt below, and 
read it aloud while students follow along.

Althea Gibson was born in 1927 in the small town of Silver, 
South Carolina. At that time African Americans were not treated 
the same way as Caucasians. Many African American children 
were not allowed to go to the same schools as Caucasian children. 
African American children also couldn’t play on the same fields as 
Caucasian children.

 Model the strategy. It says that African-American children and 
Caucasian, or white, children couldn’t go to the same schools. I’ve 
heard of the term segregation before, in other things I’ve read. I 
wonder if schools in South Carolina were segregated back then. 
It seems like they were, so I can draw a conclusion that the South 
Carolina schools during the 1920s were segregated.
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Teacher 
Materials
Have a printed copy 
of the text excerpts 
from Althea Gibson: An 
American Hero in Steps 1 
and 2 available for each 
student, or display them 
on an overhead projector.
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2. Share this passage aloud, modeling again as you read.

Althea’s parents worked on a cotton farm. They lived in a small 
cabin and had hardly any money. If someone had told Althea’s 
parents that their daughter would become a famous person some 
day, they might not have believed that person.

 What is the writer trying to say here that is not being said directly? 
I’m going to look at the clues. Althea’s parents saw that African-
American children were treated worse than white children. They 
couldn’t play together or go to school together. Althea’s parents 
didn’t believe it was possible for an African American to become 
famous. Her parents must have thought African Americans would 
never have the same chances to be famous as whites, even by the 
time Althea was an adult. My conclusion is that Althea’s parents 
thought society would never change.

C. Guide Students in Practicing the Strategy 

3. Distribute or display the excerpt below and have students follow along as 
you read it aloud.

Althea learned more about playing tennis from people at her 
Harlem club. She learned how to dress on the tennis court and 
how to behave toward other players. She didn’t like being told 
what to do by other people, but she listened to them because they 
helped her become a better player.

4. Guide students in using the strategy by asking them to stop and think 
aloud to draw a conclusion about the sort of person Althea is, even though 
the text doesn’t directly tell you. It says Althea learned about playing 
tennis from the people at the club, like how they dressed and 
how they treated each other. Help students conclude that she is very 
observant: she pays attention to what’s going on around her and learns 
from what others are doing.

5. Tell students that to know these things about Althea, you had to “read 
between the lines” and draw a conclusion about the type of person Althea 
is, because the author doesn’t tell you directly.

6. Can you draw a conclusion about another of Althea’s character 
traits? (She didn’t like being told what to do by others, but knew that 
listening to them would help her become a better player. Althea had a 
choice—whether or not to listen to the advice of others. Even though she 
didn’t want to, she did, and that was a smart decision to make. I can 
conclude she’s a good decision maker.)

Linguistic 
Foundations

Ask a volunteer to tell 
how many syllables are in 
the name Althea. (Althea 

has three syllables: 
Al-the-a.)
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7. What questions can you ask yourself as you read to help you draw 
conclusions? (What does the author want me to know about what I’ve 
just read? To answer that question, I need to go back to the reading, think 
about what clues I already know, and make a new statement based on 
those clues.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and how it will help them become 
better writers.

I’m a little bit like Althea because…

Althea reminds me of someone I know in this way…

It’s important to make good decisions because…

Althea’s parents thought people would never change. Here are some 
ways they were wrong, but also some ways they were right…

E. Apply The Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Drawing Conclusions in 
Nonfiction Strategy:

What background knowledge do you have about the subject?

Can you put yourself in the character’s shoes? Does this help you to 
draw a conclusion?

How did you determine what the author really wants you to know 
about the subject?

What other questions can you ask yourself to help you “read between 
the lines”?

•
•
•
•

•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 24

Summarizing a Story

A. Explain the Strategy
Explain to students that they are going to learn how to summarize to help them 
better understand what they read. Read this passage aloud.

José was having a really busy day. He had lots of chores to do 
before he could have a friend stay over. Just then, his Uncle Ata 
stopped by. Uncle Ata wanted to tell José about a movie he just 
saw. He wanted to start at the very beginning and go through to 
the end, telling every little thing that happened in the movie.

“But I don’t have time to listen to all that!” thought José. He 
didn’t know what to do. He needed to get back to his chores! Then 
he had an idea.

“Uncle Ata, could you tell me just a little bit about the movie—
just the important parts, so I’ll know what the movie was about, 
but not every little thing about it?”

His uncle looked at him with a smile. “Sure,” he said. “I’ll just 
summarize it for you. That way, if you want to go see it, I won’t 
ruin all the surprises.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Summarizing a Story—A summary 
gives only the most important 
information in a story.

Look for the who, what, where, why, 
and when in the story and use them to 
create a summary statement.

B. Model the Strategy through Explicit Instruction

1. Distribute or display the first part of the story and read it aloud to students 
while they follow along. Model thinking aloud about the important events. 
Introduce the reading by saying: In this part of the story, three friends 
are at Tom Bradley’s house trying to find out what happened to 
some missing cats. They think Tom had something to do with 
whatever happened. As I read, I’ll stop to think about what’s 
important for summarizing this part of the story.

After school, we got our bikes and set off for the Bradley house. 
We took notebooks and pencils to take notes like real detectives.

“Let’s go around to the back, where no one will see us,” 
said Victor.

Research Tip
Summarizing requires 
a number of advanced 

skills: identifying the 
elements of a story, 
evaluating which of 
those elements are 

important and which are 
supporting details, and 

synthesizing information 
into a coherent 

statement.

Teacher 
Materials

Text excerpts are from 
The Cobsdown Cat Case. 

Distribute printed copies 
of the excerpts, or display 

them on an overhead 
projector.
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Jesse looked scared. “Do you really think that’s a good idea?” 
he asked shakily.

 OK, so the boys are sneaking around the Bradley house. They don’t 
want to get caught playing detective. I’ll read on.

“You can’t stop now,” I told him. “Don’t forget whose cat went 
missing first.”

We went around to the side of the Bradley’s house and left our 
bikes. We saw an old shed beside the house.

“Now what?” whispered Jesse.

“Let’s look inside there,” said Victor. We all looked through the 
shed windows.

“Yikes!” screeched Victor. Our hearts pounded. Inside the shed 
was a cat. It was dead. Its tail was missing, too!

“Did you see that?” Jesse shrieked.

 They saw a dead cat in the shed. That’s a big clue, and it’s 
important! Now I know a few things that seem important here: 
missing cats, a dead cat with a missing tail, and the boys maybe 
getting caught. I want to keep reading now.

I started to wish we hadn’t come. Then we heard a noise from 
the outside. “Get down!” I hissed.

“We’d better go!” said Jesse. He was almost crying.

“Be quiet!” hissed Victor. Voices came from the Bradley’s 
house. The back door flew open. Victor, Jesse, and I squashed 
ourselves against the shed under the window. We tried not 
to breathe.

“Outside!” yelled a man. A dark shape flew from the back door. 
“And you!” the man yelled again. A second dark shape followed. 
Then two small dogs came around to the back of the shed and 
looked straight at us.

 Oh, no! They’re going to get caught snooping around, I’ll bet. Let’s 
see what happens next.

“Shoo! Shoo!” Jesse tried to wave them away, but the dogs 
began to bark.

“Who’s there?” yelled the man.

I ran faster than I’d ever run before. Victor raced toward the 
bikes. Jesse and I followed him.

“Hey, you!” called the man at the back door.
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Linguistic 
Foundations
Ask a volunteer to 
analyze the word 
squashed. The student 
might respond, “I 
analyzed /squash/, 
and added the /ed/ 
ending, and blended the 
sounds together.”
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I was terrified. I jumped. My foot hit one of the bikes. I fell 
forward. I couldn’t stop. I felt my head hit the ground.

 I knew it. They got caught. It sounds like the narrator got hurt, too.

2. Model thinking back over the reading and creating the summary 
statement. OK, now I have to think back to what’s important for 
a summary. Three friends are snooping around somebody else’s 
house looking for clues about missing cats. That’s important. They 
had notebooks and pencils. Is that important? Maybe not. They 
find a dead cat with a missing tail, but somebody catches them, 
and one of them gets hurt when they try to get away.

 (Count off on your fingers as you summarize.) A good summary will 
have these five Ws in it: who, what, where, why, and when. I’ve got a 
who—the three friends. I’ve got a what—snooping around looking 
for clues. I’ve got a where—Tom Bradley’s house—and a when—
after school. And I’ve got a why—they think Tom has something to 
do with missing cats. You can count off the five Ws on your fingers 
to help you remember, just like I did.

C. Guide Students in Practicing the Strategy

3. Have each student make a drawing of a hand. Read the next excerpt 
aloud, and tell students that the boy whose head hit the ground is in the 
hospital getting better. As you read, tell students to listen for the who, what, 
where, when, and why.

Victor and Jesse rolled on the bed, laughing. “There were no 
missing cats!” said Victor. I felt very foolish. Victor told about 
how he’d talked with Mrs. Bailey. She said her cat died of old age. 
“Well, where is Jesse’s cat? And where is Emily Pattison’s cat?” 
I asked crossly. Victor and Jesse began to laugh again. “I talked 
with Emily Pattison. She never had a cat!” said Jesse. “She made 
it up because she had nothing to say about her weekend.” “What 
about the cat in the shed?” I shouted. “It was a stuffed toy!” said 
Victor. “Mr. Bradley’s dog had chewed off its tail.”

4. Have each student list the who, what, where, when, and why for this part of 
the story. 

5. Sketch your own drawing of a hand on the board. Ask students for the who, 
what, where, when, and why. (who: three friends; what: explain there were 
no missing cats; where: in the third friend’s hospital room; when: after the 
accident; why: explain that the mystery is solved)

6. Help students create a summary based on the who, what, where, when, 
and why the class identified. (Victor and Jesse are visiting the friend who 

Fluency 
Fitness

Ask a volunteer to 
read the excerpt to 

show the action in the 
events and the way the 

characters feel.
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was hurt. They are explaining to him that there were really no missing 
cats, and that the mystery is solved.)

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy 
helps them become better writers. They may choose one of the following 
writing prompts:

This is a summary of one of the best things I did one summer…

Here is a summary of my favorite movie, which is called         …

In the story         , the who, what, where, when, and why are…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Summarizing a Story Strategy:

When reading materials aloud in class, stop to summarize a section, 
chapter, or whole text.

Look for the who, what, where, when, and why in texts read in class.

Stop to make sure only the important events are included in a 
summary.

•
•
•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 25

Drawing Conclusions in Fiction 

A. Explain the Strategy
Explain to students that they are going to learn to draw conclusions when they 
read fiction, which will help them understand what they read. Tell students 
that you have a story to read to them.

“Shhh! Don’t let her hear you,” Sandy said in a low voice, as 
she and Art crawled through the bushes at the creepy old house 
looking for their lost Frisbee.

“What are you talking about? There’s nobody here.” Art picked 
up the Frisbee that had landed in the backyard. The neighborhood 
kids thought no one had lived in the house for years.

“I’m talking about the ghost!” Sandy whispered. “This house 
is haunted!”

“Oh, Sandy. What makes you think that? There’s no such thing 
as ghosts!” Art got up and flipped the Frisbee up with his left hand 
and caught it with his right. He was new in the neighborhood, and 
he wasn’t buying the ghost story at all.

“Everyone in town says this place is haunted,” Sandy said. “Mr. 
McMurtry told Mrs. Simpson who told my uncle Danny. They say 
there’s an old lady who watches from the attic for her husband to 
come home. She’s supposed to be dressed all in black, and her eyes 
shine like lanterns at sunset. They say it’s really creepy.”

“Sandy, you can’t draw conclusions from rumors. You don’t 
know for sure that the place is haunted.”

“But there’s more to it than that. One day the front door blew 
open in a windstorm and Joey’s dog ran inside. It came out yelping 
with its tail between its legs—just like it had seen a ghost!” Sandy’s 
voice was rising.

“Aw, it could have been scared by a skunk or a stray cat. That 
doesn’t mean anything, Sandy.”

“Look!” Sandy pointed to the attic. “There are eyes in that 
window—up there! It’s the ghost! Run for it!”

Sandy leapt up and took off running, lickety-split. She was 
through the bushes and halfway down the street before Art had a 
chance to say goodbye.

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

The Mystery of the Missing 
Mystery in Steps 3, 6, 9, 

and 11 available for each 
student, or display them 

on an overhead projector.
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Art studied the attic window. Two small lights gleamed from 
between the frayed curtains. A soft cry pierced the air. Aha! he 
thought. I know exactly what we’re dealing with here.

He crept up to the house and knocked on the door. The door 
swung open. Okay, Art thought, I’ ll put an end to this mystery once 
and for all. “Here, kitty-kitty-kitty!” he called. Soon the padding 
of feet and soft mewing sound greeted him on the porch. Mystery 
solved!

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Drawing Conclusions in Fiction—
When you draw conclusions, you put 
together pieces of information, like 
pieces of a puzzle or the clues in a 
mystery.

Look for clues that seem to go 
together.

Connect the clues to see if they make 
sense or provide support for an idea 
or statement.

Don’t draw a conclusion too early. 
You could be wrong!

B. Model the Strategy through Explicit Instruction

1. I’m going to think aloud about each part of the story. Sandy 
believes that the ghost of an old woman looks out of the attic 
window. She also believes that Joey’s dog was scared by the ghost 
when it ran into the house and then right back out. Finally, she 
thinks she sees the ghost’s eyes in the attic window. For Sandy, 
these clues are enough to draw the conclusion that there’s a ghost 
in the attic.

 Art, on the other hand, draws a different conclusion about each of 
these events. He thinks the townspeople are just spreading rumors 
about seeing a ghost. He also thinks the dog was scared by an 
animal, not by a ghost. And, he isn’t convinced that the lights in the 
attic window are ghostly at all. He decides to find out for himself.

2. Tell students they will listen and follow along as you read part of a story 
and look for clues that will help them draw conclusions.

3. Display the excerpt below and have the students follow along as you read 
it aloud.

Ring! Ring!

Detective Fogtop’s phone woke him from his nap. He picked up 
his calculator and put it to his ear. “Hello,” he said. “How strange. 
Nobody’s there.”

Ring! Ring!
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Linguistic 
Foundations
Ask a volunteer to 
analyze the name Fogtop. 
The student might 
respond, “I analyzed the 
sounds I know—/Fog/, 
/top/—and blended 
them together.”
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Detective Fogtop dropped the calculator and picked up the 
phone. “Hello,” he said. “This is Detective Fogtop, mystery solver.”

4. Model the strategy by saying you’re going to stop and think aloud 
to identify words and sentences that might give some clues to draw 
a conclusion.

 What clues do I have about what kind of a detective Fogtop is? 
Characters’ names don’t always tell us about them, but sometimes 
a writer will choose a name that gives clues about the person. What 
does the name Fogtop tell me? First, that the writer is trying to be a 
little funny. Also, it sounds like the detective might not think very 
clearly—like he’s foggy on top, or in his head. But I need to read 
more before I come to that conclusion. It could just be a trick the 
writer is playing, trying to get me to draw the wrong conclusion. 
This is a mystery, after all!

 What else do I know from this selection? Well, Detective Fogtop is 
napping when the story starts. He tries to answer his calculator 
instead of his phone. That’s not normal behavior, even for someone 
who is sleepy. Maybe he is a bit foggy in the head. I’ll have to 
read more of the story to be sure, though. It’s too early to draw a 
conclusion just yet.

5. Say that you’re going to keep using the strategy of drawing conclusions by 
putting together clues as you try to understand a story.

C. Guide Students in Practicing the Strategy

6. Distribute or display the next part of the story and read it aloud. Tell 
students a mystery story has been stolen, and Fogtop is trying to figure out 
who could have stolen it.

Detective Fogtop began to pace back and forth, thinking hard.

“Watch out,” Maria said, but she was too late. Detective Fogtop 
had already tripped over the footstool.

“Ouch!” he said, lying on the floor. Then he picked up a strange 
feathery object under the desk. “Oh, my! It’s a rare ostrich tail. 
I guess the thief dropped it. From the amount of dust on it, I’d 
say it must be very old. It’s clear that the thief collects rare and 
valuable things.”

“It doesn’t look like an ostrich tail to me. To me, it looks like 
a—” Maria started to say.

“Now, now,” Detective Fogtop interrupted. “No time for 
chatter. I must look for more clues.”

Vocabulary 
Focus

Ask a volunteer to use 
context clues to figure 

out what the word rare
means. (I think it means 

something that isn’t very 
common—something 

you don’t see very 
often—because the 

sentence also says 
‘valuable,’ and things 
that are not common 
can be valuable, and 
also because ostrich 
feather wouldn’t be 

very common.)
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7. Help students draw a conclusion about what the feathery object could be. 
Lead them to see that the text says the feathery object has a lot of dust 
on it. Sometimes people use feather dusters—fluffy feathers that 
pick up dust from furniture. Are there any clues that would make 
Detective Fogtop believe it could be a rare ostrich feather? (No, I 
think Detective Fogtop might be wrong.)

8. What other clues would help you draw the conclusion that Fogtop 
isn’t a great detective? (He doesn’t give Maria a chance to tell him what 
she thinks. A good detective would ask questions and listen to what all the 
people close to the case have to say.)

9. Now distribute or display the next paragraph. As we read the next 
section, look for other clues that will help you draw a conclusion 
about Fogtop’s skill as a detective.

Detective Fogtop put the ostrich tail in his pocket and sat 
down to think. “Ouch!” he said. There was a pointed tool in the 
chair. “Oh, my! It’s a tiny shovel. Clearly, the mystery story was 
stolen by a sneaky elf who digs for rare and valuable ostrich tails.”

“Are you sure?” asked Maria. “To me that elf shovel looks more 
like a—”

“Now, now,” Detective Fogtop said. “I know what I’m doing.” He 
put the shovel in his pocket and looked on the desk.

10. Now let’s look for more clues to draw our conclusion. (Fogtop thinks 
a tiny shovel is an elf tool, and that an elf has stolen the mystery. He doesn’t 
listen to Maria to find out what she thinks it is. He says he knows what he’s 
doing, but I don’t think he does.)

11. Now ask students to put together all the clues about how good a detective 
Fogtop is. Students might volunteer the following clues:

Fogtop confuses his calculator for a phone. That isn’t thinking 
very clearly.

He mistakes a feather duster for a rare ostrich feather. Most 
people would probably recognize a feather duster.

He doesn’t listen when Maria tries to tell him about the 
feather duster.

He thinks a small shovel belonged to a sneaky elf. Everyone 
knows there aren’t any elves.

He doesn’t listen a second time, when Maria tries to tell him 
about the small shovel.
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Fluency Fitness
Ask a volunteer to read 
the paragraphs in Step 9 
aloud, using expression 
to show what they know 
about the character of 
Detective Fogtop.
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12. What conclusion do all of these clues lead you to draw about 
Detective Fogtop? (He isn’t a very good detective! He is pretty foggy 
about detective work.)

 Tell students that they should keep their eyes open for clues to help them 
draw conclusions about what they read.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read and become better writers. Have 
them read the paragraphs again to themselves, then choose one of these 
story starters:

Once upon a time, a very smart detective solved a mystery by…

Detective Fogtop has just the right name, because…

If I wrote a detective story, my character’s name would be         , 
because…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of the Drawing Conclusions in 
Fiction Strategy:

Look for clues that lead you to think a certain way.

Look for clues that try to lead you to think in a different way.

Connect the clues to see if they point to a certain conclusion.

Don’t draw conclusions too early. You could be wrong.

•
•
•

•
•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 26 

Summarizing Events in Nonfiction

A. Explain the Strategy
Explain to students that they are going to learn how to summarize 
information. Share the following situation with them.

Jason is having a party at his house on Friday. Michael is 
invited and wants to go, but his mom wants him to go to his 
sister Sarah’s ballet recital instead. Michael’s mom needs more 
information about the party before she can decide whether or not 
he will be allowed to go. Michael has written down everything 
that he can think of about the party and has given it to his mom 
to read. Here is what he wrote:

1. All of my friends are going.

2. Jason’s parents will be home to supervise.

3. There will be pizza.

4. The party starts at 7 p.m.

5. Jason couldn’t decide between having a swimming party or a 
bowling party.

6. I’d like to buy him a present—maybe a new lock for his bike.

7. The party ends at 10 p.m.

8. The party is for Jason’s birthday.

9. His mom is making a triple-decker chocolate cake.

10. Sarah loves ballet but her recital is on Saturday night too.

11. The party will be at Jason’s house on 125 River Street.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Summarizing Events in Nonfiction—
A summary gives only the most 
important information.

Look for the who, what, where, when, 
and why, as well as names, dates, 
and actions. Use those to create a 
summary.
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Research Tip
Summarizing requires 
a number of advanced 
skills: identifying the 
elements of a story, 
evaluating which of 
those elements are 
important and which are 
supporting details, and 
synthesizing information 
into a coherent 
statement.

Writing 
Connections
Rewrite the sentences on 
chart paper in noteform 
to show students how 
to condense sentences 
in their own words. 
(For example, Sentence 
#11 becomes: Party at 
125 River St.)
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B. Model the Strategy through Explicit Instruction

1. Set up a T-chart, either on chart paper or an overhead. Label the columns 
“Interesting” and “Important.” Michael has listed a lot of information. 
Some of it is important, and some of it is just interesting. I 
think Michael’s mom is going to focus on the most important 
information. I’m going to read each sentence, decide if it belongs 
in the “interesting” category or in the “important” category, and 
then rewrite it in my own words. Let’s see…all of his friends are 
going. That’s interesting, but not as important as the next sentence 
about Jason’s parents being home to supervise. Having pizza at 
the party is interesting, but not a reason to allow Michael to go, 
so I don’t think that’s important. Knowing when the party starts 
is important, because Michael’s mom also has to be at the ballet 
recital that night. I’ll keep going through the information that 
way. I wind up with a summary that includes the important facts: 
Jason’s birthday party is on Friday night starting at 7 PM and his 
parents will be home. Michael can go to Sarah’s recital on Saturday 
night. The party is at 125 River Street and it ends at 10 PM.

2. Tell students they will read part of a story about Jaime Escalante, a 
Bolivian teacher who dreamed of teaching in the United States. Remind 
students to look for the most important information as they read. Display 
the excerpt below and have students follow along as you read it aloud.

During 1961 Jaime attended a program to study arts and 
science in Puerto Rico, which also gave him the opportunity to 
tour the United States. He saw the White House, met President 
John. F. Kennedy, and visited Niagara Falls, but Jaime was 
most inspired by the high school he saw in Tennessee. It was 
a wonderful place with large halls, basketball courts, and an 
amazing science laboratory. It was then that Jaime decided he 
wanted to teach at an American high school.

3. Model the strategy again by saying you’re going to stop and think 
aloud as you reread to differentiate what is important from what is 
interesting. Usually in nonfiction, the topic sentence gives a clue as 
to what the paragraph is about. I see there is a date mentioned too, 
so I know the first sentence is important. The next few sentences 
tell where Jaime went on his trip: he saw the White House, met the 
president, visited Niagara Falls, and toured a high school. I think 
that’s interesting, but not really important. The next sentence 
just describes the high school. But the last sentence tells me that 
seeing the high school made Jaime decide he wanted to teach 
in America. That was an important moment in his life, so now I 
know that seeing the high school is considered an important bit of 
information, not just interesting like I thought at first.

Teacher 
Materials

Distribute text excerpts 
from the book Jaime 

Escalante: A Man Who 
Made a Difference or 

display them on an 
overhead.
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4. Tell students that once you’ve reread the paragraph, you’re going to 
stop and think back to summarize the important information: In 1961 
Jaime got a chance to visit the United States, and once he saw an 
American high school, he knew he wanted to teach in one.

5. Continue modeling how to summarize by saying that you’re going to keep 
using the strategy of choosing important information over interesting 
details as you read, and by stopping at the end of each paragraph to recall 
all of the important parts.

C. Guide Students in Practicing the Strategy

6. Have students create and label their own T-chart. Distribute another 
section of the story and read it aloud.

But Jaime was anxious to start teaching again. When he felt 
he knew enough English, he wrote to the California Department 
of Education, hoping to get a teaching license. Their reply was not 
encouraging, for California would not accept his teaching degree 
from Bolivia. Jaime would have to complete a teaching program in 
the United States.

7. Challenge students to find one example of important information and one 
example of interesting information in the first two sentences and write 
them in the chart. (That he was anxious is interesting; that he wrote to the 
Department of Education to get his license is important.) Read the next 
two sentences and ask students what is important. (He’d have to go back to 
school in the United States.)

D. Use the Strategies for Writing Connections
Explain to students that they can use the information in the “ important” 
column to write a summary sentence for each paragraph they just read about 
Jaime Escalante.

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of the Summarizing Events in 
Nonfiction Strategy:

In your social studies, science, and math classes, try to look for 
the important information and separate it from the interesting 
information.

When you read newspaper articles, create new headlines that 
summarize each article.

•

•
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Vocabulary 
Focus
Ask a volunteer what the 
word anxious means. (“He 
wrote to the department 
because he needed to get 
permission. When I need 
to get permission for 
something, I get excited 
and maybe a little 
worried and nervous at 
the same time, so I think 
it means that.”)
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COMPREHENSION STRATEGY MINI-LESSON 27

Making Inferences

A. Explain the Strategy
Explain to students that they are going to learn how to make inferences to help 
them better understand what they read. Tell students that you have a story to 
read to them.

“I can’t believe we had a spelling quiz!” Derek complained, as 
he and Javon walked home together. “You’d think Mr. Black would 
give us some warning.”

“What do you mean, ‘give us some warning’?” Javon asked. “He 
all but told us we were going to have the quiz. How much more 
warning do you want?”

“He didn’t tell us! All he said was, ‘You might want to brush 
up on your spelling words tonight.’ He didn’t say we’d be having 
a quiz!”

Javon reminded Derek that even though Mr. Black didn’t come 
right out and say there would be a quiz, he did give them hints, 
like when he said, ‘I’ve been known to give pop quizzes.’ And 
that right after that, he had said the part about brushing up on 
the spelling words. “If those aren’t hints, I don’t know what is, ” 
said Javon.

“I still think it’s unfair,” said Derek.

“I’m sorry you didn’t do very well,” Javon said.

“Oh, I did okay,” Derek said. “In fact,” he added, grinning, 
“I aced it! See you tomorrow—and don’t forget to study for the 
history quiz.”

“Wha…?” Javon didn’t close his dropped jaw until Derek was 
all the way around the corner.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Making Inferences—When you make 
inferences, you look at what the text 
says—or doesn’t say—and then figure 
out what it really means.

Look for clues that hint at what the 
writer or a character is trying to say 
without coming right out and saying 
it. Try to figure out the real meaning 
behind those words.
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B. Model the Strategy through Explicit Instruction

1. So let’s see, the story tells me that Mr. Black never did actually say 
the class would have a spelling quiz, but he did give two very strong 
hints. “I’ve been known to give pop quizzes,” and “You might want 
to brush up on your spelling words tonight” are clues that were 
meant to tell the class to be prepared for a spelling quiz. Javon 
heard those words; he knew they were having a spelling quiz. He 
used those clues to make an inference.

2. Distribute or display the excerpt below and have the students follow along 
as you read it aloud.

 I’m going to read aloud part of a funny story about a private 
detective named Chet Gecko and his client, Shirley Chameleon. 
Shirley wants Chet to help her find her little brother, Billy. In 
this part of the story, Chet is asking a question, and Shirley is 
answering him.

“Couldn’t Billy be playing hooky?” I said.

“The last time he played hooky without me, I tied his tail in 
a knot.”

3. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you figure out what Shirley means.

 I wonder why Shirley would tie her brother’s tail in a knot? She 
doesn’t directly answer Chet’s question with a yes or a no. What is 
she trying to say when she says she tied Billy’s tail in a knot? Was it 
because he played hooky and she didn’t want him to skip school? 
Maybe, but she also says she tied it in a knot when he played hooky 
without her. I’ll bet she was mad because he left her behind! 

C. Guide Students in Practicing the Strategy

4. Distribute or display the next part of the story and read it aloud. Remind 
students that Chet is speaking.

A shack leaned on the fence like a lovesick walrus on a rock. 
Inside, a mangy dog snoozed on the floor.

“Hey, mister,” I said. “We need some information.”

The dog opened one eye. Probably the biggest workout he’d 
had all day.

5. What clues help you figure out what Chet is trying to say about the 
dog? (Chet says ‘a mangy dog snoozed on the floor,’ so we know the dog is 
sleeping. Then he says it ‘opened one eye.’ That clue tells me that the dog 
isn’t very wide awake or full of energy. Finally, Chet says that opening one 
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Teacher 
Materials
Text excerpts are from 
The Chameleon Wore 
Chartreuse. Distribute 
copies of the excerpts to 
students, or display them 
on an overhead projector.

Linguistic 
Foundations
Ask a volunteer to 
analyze the word 
walrus. (I analyzed 
the syllables—/wal/, 
/rus/—and blended 
them together.)

Vocabulary 
Focus
Ask a volunteer  to use 
context clues to figure 
out what the word mangy 
means. The student 
might respond, “The 
shack is leaning on the 
fence, so it’s broken and 
no one is fixing it. The 
dog is inside the shack, 
so whoever is not fixing 
the shack probably isn’t 
taking care of the dog, 
either. Mangy probably 
means dirty and sickly.”
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eye is ‘probably the biggest workout he’d had all day.’ These three clues tell 
me that Chet is trying to say that the dog is lazy.)

6. Distribute or display the next part of the story and read it aloud.

My mind flashed on Herman’s visit to the dump.

“What if they switched the ball?” I said. “Maybe Herman made 
an exploding ball with stuff they found at the dump.”

Natalie and I looked at each other. “Nah,” we said together.

Herman couldn’t make toast without an instruction book. It 
had to be something simpler.

7. Let’s figure out what the writer is inferring by that last 
sentence. (Herman isn’t very bright. Someone who is bright wouldn’t need 
an instruction book to make toast!)

8. Tell students to watch for other clues in which the writer or a character 
gives hints about another character or situation. These clues will help 
them make inferences to better understand what they read.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they read, and will help them become better 
writers. Have them read the paragraphs again to themselves, then choose one 
of these story starters:

Another clue I would use to imply that a dog is lazy is to say…

Sheree didn’t actually invite me to her party, she inferred it when 
she said…

Even though Kasha didn’t exactly say she liked my spider, I knew she 
liked him when she said…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of the Making Inferences Strategy:

Look for clues in what the writer or a character says.

Try to figure out the meaning behind those words.

•
•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 28

Using Text Features: Headings, Captions, 
and Sidebars

A. Explain the Strategy
Explain to students that they are going to learn how to use parts of a book to 
help them find facts and information. Read the following to students.

You want a pet, but your parents say you have to do some 
research first. The pet you choose has to be small, inexpensive, 
friendly, and easy to care for. Doing the research will take work, 
but you really want a cuddly little pet.

The school librarian hands you a book on pocket pets—pets 
that are small enough to fit in your pocket. Cool! The book tells 
about hamsters, gerbils, guinea pigs, rats, and mice. You start 
reading. But there’s so much text, and you don’t want to take 
forever to read it.

Lucky for you, the book has features to help you. In each 
chapter, you see headings that help you skim for answers to your 
questions: “Size,” “Cost,” “Personality,” “Care and Feeding,” and 
“Finding the Right Cage.” You also see photos of different types 
of pocket pets, with captions telling you what you’re looking at. 
That’s definitely important. You don’t want to fall in love with 
a cute little gerbil and find yourself ordering a guinea pig by 
mistake. Next, you find a sidebar with a picture of a cage you can 
build yourself. Wow! Now all you have to do is make a choice. 
Come to think of it, the research was the easy part!

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Using Text Features: Headings, 
Captions, and Sidebars—Headings 
tell what’s in each section. Captions 
explain photos and drawings. 
Sidebars are lists, diagrams, charts, or 
instructions.

Skim, Scan, and Look. Skim the 
headings to find topics. Scan the 
captions to get information about the 
pictures. Look at the sidebars to get 
more information.

B. Model the Strategy through Explicit Instruction

1. Model how to use a heading to determine what is included in the book.
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Teacher 
Materials
Distribute The Surprising 
World of Plants, and 
have copies of the text 
excerpts available for 
each student, or display 
the excerpts on an 
overhead projector.
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 I’ll flip through The Surprising World of Plants to see if there 
are headings in this nonfiction book, so I can learn what types 
of information it contains. Have students flip through the book 
with you. Chapter 3, “Terrific Trees,” uses headings to break the 
information into sections: “Conifers,” “Broadleaf Trees,” and one 
more. Read the first two headings aloud. Do not read the third heading 
yet. Though I may not know the meaning of conifers and broadleaf 

trees, I think that these sections will tell about two different types 
of trees.

2. Model how to use captions.

 Hey, great! There are photos with captions in this chapter. Here are 
the captions in the section about conifers:

Hikers and giant sequoias in California’s Sequoia National Park

A bristlecone pine tree in the mountains of California

That’s interesting. These captions aren’t sentences, but they 
still give information about the photos. Now I think I know that 
conifers might be trees that have needles, like pine trees and 
sequoias, not trees that have leaves. Have students look at the photos 
and read aloud the captions in the “Conifers” section.

C. Guide Students in Practicing the Strategy

3. Guide students in how to look for and use sidebars.

 Now let’s look at the sidebars. On page 12, there is a sidebar titled 
“Famous Giant Sequoias.” The photo at the top of the page shows 
a giant sequoia. And I’ll bet the text mentions giant sequoias too. 
The sidebar must add information that isn’t in the text. Let’s see 
what it says. This sidebar is a chart. Its columns are: “Tree Name,” 
“Height,” “Distance Around,” and “Age.” So this sidebar will tell 
about the size and age of some of the famous giant sequoias. Read 
aloud the information about General Sherman, then about General Grant.

General Sherman 290 feet 
(88 meters)

80 feet 
(24 meters) 2,250 years

General Grant 270 feet 
(82 meters)

107 feet 
(32 meters) 1,750 years

4. Can you find another sidebar in Chapter 3? (There are two: page 13 
and page 16.) Have a volunteer tell what information will be discussed in 
each sidebar. Lead them to see that they can use the sidebar title to predict 
the content in the same way they would use a heading in the text.
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D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they are reading, and how it will help them 
become better writers. They may choose one of these writing prompts:

This is a sidebar chart about two of my favorite pets. It tells their 
“Size,” “Eating Habits,” “Personality,” “To Cage or Not to Cage?” 
“Tricks It Can Learn,” and “Cost.”

These are three of my favorite pictures, with captions telling 
about them….

These are the headings I would use in a story about my favorite pet…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Text Features: Headings, 
Captions, and Sidebars Strategy:

When reading nonfiction texts, look for headings, sidebars, and 
photos or drawings with captions.

Use headings to identify what each section will be about.

Use captions to understand photos or drawings.

Use sidebars to learn more about the topic that is not in the text.

•

•

•

•

•
•
•
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WRITING STRATEGY MINI-LESSON 29

Writing: Ideas and Content

A. Explain the Strategy
Explain to students that they are going to learn to pick a writing topic and 
narrow down an idea to write about. Read the following to students.

You’re standing in the food court at the mall and you’re 
hungry. There are six different restaurants there. Can you eat 
at every place? Probably not. Which one would you pick? Now 
imagine that you’ve picked one place and you’re looking at the 
menu. Can you eat everything on the menu? Again, probably 
not. You pick one thing. When you write, you will probably have 
a whole menu of topics to choose from, too. Trying to write on a 
topic that’s too big is like trying to eat a whole restaurant menu—
you probably can’t do it, and you’ll feel terrible after you try. Just 
as you narrow down your choices at a restaurant, you can also 
narrow down a writing topic.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Writing: Ideas and Content—Writing 
can be focused by narrowing the topic 
and content.

Start with a big idea and find a 
smaller topic inside of it that interests 
you.

B. Model the Strategy through Explicit Instruction

1. Think aloud while reading.

 In the book The Grand Canyon Doesn’t Scare Me, a girl named Beth 
travels from Chicago to Arizona to visit her grandparents, and 
tells about the things she sees on her trip. If I had to write about 
something I read about in the book, I would reread some sections 
and think about the different things Beth talks about. To help show 
you, I’m going to read and think out loud:

 The next day, we took a jeep tour into the desert near Phoenix. 
(Phoenix is a city in Arizona.) Our guide, who was also the driver, was 
a desert expert. (So this part of the book is probably going to be about 
the desert.) As he drove far from the city, I decided I was going to be 
tougher than Lizzie Lopat. I knew she would worry about rattlesnakes, 
sharp cactus needles, and getting lost. I was not going to think about 
being scared of anything. (Lizzie scared Beth before she left on the trip. 
But I’d better remember rattlesnakes and cactus.)

Teacher 
Materials

Have copies of the text 
excerpts from The Grand 

Canyon Doesn’t Scare 
Me available for each 

student, or display them 
on an overhead projector.
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This time, however, something scary really did happen. 
We were looking up at a mesa, which is a funny-looking little 
mountain. (So they have mountains in the desert. I thought that 
deserts were always flat. How about that?) The mesa stood out in 
the middle of the desert, all alone. It had a flat top like a table. In 
fact, mesa means “table” in Spanish. (Lots of words in English come 
from Spanish.) Our guide said that mesas used to be part of bigger 
landforms, but wind and water wore down their sides over the 
years. (She’s talking about how the land is formed by wind and water.)

Grandpa said that what happened to those big landforms was 
the opposite of what had happened to the hair on his head. “The 
hair on the sides is okay,” he joked, “but all the hair on top has 
been worn away.” (Hey, Grandpa, you should do stand up comedy!)

We were laughing when the guide suddenly held his finger to 
his lips and said, “Listen.” Then we heard it. It was a rattling noise, 
and it came from a curled-up rattlesnake looking at us from about 
five feet away. Our guide said, “Climb slowly back into the jeep. 
Don’t go any closer to the snake.” (Five feet seems really close. I’m 
glad I wasn’t there.)

Going closer to the snake wasn’t what I had in mind. After 
we were safely in the jeep, our guide explained that rattlers don’t 
normally bite or even threaten humans. He said that our laughter 
must have startled it.

2. Model the process of narrowing down the topic.

 So this part of the book is about things Beth sees on her trip to 
Arizona. (Draw a large circle on the board and write “Arizona” inside 
of it, near the edge of the circle.) I could write about Arizona, but 
that’s a pretty big subject. There’s no way I can write everything 
there is to write about Arizona! There must be a narrower topic. 
(Draw a concentric circle inside the larger circle.) This part of the book 
was mostly about the desert. Maybe I could write about the desert. 
(Label the second circle “desert.”) Beth talked about a lot of things in 
the desert, though. Plus, I know a few things about deserts that she 
didn’t talk about, like the fact that deserts are hot and dry. If I try 
to write about deserts, that’s going to be too much, too. (Draw 
another concentric circle inside the “desert” circle.) I’ll try to narrow it 
down some more. What’s interesting about deserts? Rattlesnakes! 
I’d like to know more about rattlesnakes. (Label the third circle 
“rattlesnakes.”) So look at what I’ve got here. I can write about 
the rattlesnakes that live in the desert in Arizona. Not all the 
rattlesnakes in the world, just the Arizona desert ones. That’s a 
much narrower topic than just “Arizona” or “the desert” or even 
just “rattlesnakes.” It will probably be easier to write about. 
Making it something I’m really interested in will make it more fun 
to write, too.
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C. Guide Students in Practicing the Strategy

3. Help students create a list of some useful ideas for a topic. As you discuss 
each idea, write it on the board and ask these questions:

What do I know about this topic already?

What interests me about this topic?

What do I want to learn about this topic?

D. Use the Strategies for Writing Connections
Tell students that using this strategy helps them write better papers that 
are easier and more interesting to write. They may choose one of these 
writing prompts:

The weirdest thing about my school is…

The most interesting thing about the state of         , where I 
live, is…

The most exciting thing that happened to me on my last 
vacation was…

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions:

Daily Tips for Classroom Implementation of Writing: Ideas and 
Content Strategy:

Review the tips for narrowing a topic before writing.

Discuss how a topic could be narrowed by asking the questions 
discussed in this lesson.

Encourage students to think what interests them about a broad topic.

Have students access what they already know before narrowing 
a topic.

•
•
•

•
•

•

•
•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 30

Fluency: Oral Reading 

A. Explain the Strategy
Explain to students that they are going to learn how to read aloud to keep 
people’s attention. Tell them that you have a story to read to them.

“Get your nose out of that book, Ariel. All you ever do is read.” 
Jed batted playfully at his sister’s Harry Potter book. “Let’s go to 
the park. There’s nothing to do around here.”

“Forget it, Jed. I don’t want to go to the park. I’m having fun 
right where I am.” Ariel turned the page, and slipped back into 
the story.

“But Ariel, reading is so booorrring! How can you think that’s 
more fun than going to the park?”

Ariel closed her book and sighed. “Maybe that’s because you 
don’t know how to make it interesting. Let me hear you read a 
little bit.”

“Only if you’ll come to the park with me when I’m finished.” Jed 
took the book from her and began to read. 

When he had read half a page out loud, Ariel interrupted, 
“No wonder you think reading is boring. You’ve managed to 
completely ignore every question mark, comma and exclamation 
point. And the way you read one word at a time, I’m not really able 
to follow the story very well.”

“Yeah? So?” Jed challenged. “I told you I don’t like to read. 
It’s boring!”

“Jed, it’s not the book that’s boring, it’s the way you read it. I’d 
be bored, too, if I couldn’t make any more sense of the story than 
you do. Let me give you a few tips to make it more interesting.”

So she told him about commas, periods, and exclamation 
points, 

“Okay,” Ariel said. “Let me hear you read this.” She pointed to a 
sentence in the book.

“Harry…felt…shivery…his…scar…was…”

Ariel stopped him. “Um, I think I see the problem here, Jed. You 
aren’t grouping your words together. You’re just reading one word 
at a time.”
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Research Tip
Research shows that 
oral reading fluency is a 
good predictor of reading 
comprehension. When 
oral reading fluency 
is explicitly taught, 
students have a better 
chance of increasing 
reading comprehension.

Teacher 
Materials
Distribute text excerpts 
from Jetty’s Journey to 
Freedom, or display them 
on an overhead projector.
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“Scoot over, Ariel. Let me try that again,” Jed said. He took 
the book back from Ariel and plopped onto the couch next to 
her. “Harry felt shivery; his scar was still aching, he felt almost 
feverish. Yeah, I think you’re right. This is much better.” He settled 
deeper into the couch with Harry Potter and the Order of the 
Phoenix.

“Get your nose out of that book!” Ariel said, giving her brother 
a playful nudge.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY

Oral Reading Fluency—Pacing, 
volume, intonation, and word 
grouping all help you to read aloud 
in a way that makes it interesting and 
easy to understand. 

Pacing: Pay attention to punctuation. 
It tells you when to slow down, speed 
up, or stop.

Volume: Look for action words like 
yelled, roared, and whispered to know 
how loud or soft to read.

Intonation: Question marks tell you 
when your voice should rise toward 
the end of a sentence.

Word Grouping: Read words together 
in logical chunks, just as if you were 
speaking them. 

B. Model the Strategy through Explicit Instruction

1. In the story I just read to you, you can see that looking for clues 
to help you know how fast and loud to read, when to pause or 
stop, and how to group words together can help the words make 
more sense.

2. Model the strategy by displaying the excerpt below and have the students 
follow along as you read aloud.

“No, no! Don’t take my mama!” Jetty cried as she held tightly to 
her mother’s hand.

 This is from a story about a girl who lived during the time of 
slavery. I see that Jetty says “no” twice. When you say something 
twice, you must really mean it. And the second no has an 
exclamation point. I know that an exclamation point means I 
should say the words forcefully. That’s called putting stress on 
those words. Jetty is pretty upset, because someone is taking away 
her mother. There’s even another exclamation point when Jetty 
says “Don’t take my mama!” I also know that Jetty cried “Don’t take 
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my mama!” When someone cries out, they aren’t whispering or 
talking calmly!

 I also can see that Jetty “held tightly to her mother’s hand.” I would 
group those words together, because they form one thought. So, all 
of these are clues to tell me how to read.

C. Guide Students in Practicing the Strategy

3. Distribute or display another sentence from the story and read it aloud. 
Tell students an “overseer” was someone who bought and sold slaves.

The sweaty overseer jerked her away and pushed her 
backwards.

4. Is this a dull sentence or a scary sentence? What makes you think 
that? (Scary because the overseer jerks Jetty and pushes her)

 When you speak, what do you do with your voice to show you are 
scared? (I speak much faster when I’m scared. So, I could read the 
sentence faster because it’s about something scary that is happening.)

5. Are there some words in the sentence that you would stress when 
you read it out loud? (jerked and pushed)

6. Which words should be grouped together, because they go together 
in a thought? (“The sweaty overseer” and “ jerked her away”)

 Let’s try reading the sentence that way, and remember to stress 
jerked and pushed:

The sweaty overseer  jerked her away  and pushed her 
backwards.

7. Now let’s try using all of these strategies to read the following 
paragraph. Remember to make the reading sound like you would 
say these words if you were speaking. Have students take turns 
reading the paragraph aloud.

Jetty fell to the ground, dropping the silk butterfly her mother 
had just pressed into her hand. The huge man pushed Jetty’s 
mother, Adelea, into a wagon and jumped on the back. “Get 
going!” he yelled to the driver.

D. Use the Strategies for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them better understand what they are reading, and how it will help them 
become better writers. They may choose one of these writing prompts:

Write three sentences to read out loud. One should be a question, one 
should be a statement, and the third should be an exclamation.

•
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Write about something exciting that happened to you or to a friend, 
that you could read out loud.

Write a conversation between two friends to read out loud. One is 
angry and the other is asking questions to find out why.

E. Apply the Strategies Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Fluency: Oral Reading Strategy:

Look for punctuation marks to know when to pause, stop, raise your 
voice in a question, sound forceful, or to show excitement.

Pay attention to the action words to know how loudly or softly a 
character should speak.

Stress words that show excitement, fear, or other strong emotions.

Use pacing to help express excitement, boredom, or other emotions.

“Chunk” words that go together.

Try to make your reading sound like you do when you speak.

•

•

•

•

•
•
•
•
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Daily Active Reading/Writing Connections 117

Daily Active Reading/Writing 
Connections Lessons

Daily Lessons in the Instructor Support System (ISS)
After they’ve completed the Linguistic Foundations part of every SpellRead session, 
students move directly into reading as you distribute their books and provide 
instruction for Active Reading and Writing Connections. Use the ISS system to access 
the daily lesson for the book in the SpellRead library your group is reading. (Refer to 
the guidelines for assessment, diagnosis, grouping, and entry points into the SpellRead 
libraries.) The daily lesson provides all the instructional support you need for Active 
Reading and Writing Connections.

Oral Reading: On a daily basis, teacher and students take turns reading orally 
from a carefully chosen book while others in the group silently follow along with 
the text.

Vocabulary: The daily lesson provides the new vocabulary to introduce and 
discuss, allowing students to focus on comprehending and engaging with text. 

Comprehension: The daily lesson provides a balance of comprehension questions 
that help students learn how to locate the clues in the text that give them access 
to comprehension of the text.

Fluency: On a daily basis, as you listen to students read orally, rate their oral 
reading fluency. Use the following rubric to guide you in helping students improve 
their fluency. Students will work toward the goal of reading with ease, good 
intonation, and good phrasing on a consistent basis. In the Instructor Support 
System, you will record students’ fluency ratings and be able to monitor each 
student’s progress.

•

•

•

•
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Fluency Rubric

Level 6 
EXCELLENT Reads with ease, good intonation, and good phrasing.

Level 5 GOOD Reads smoothly with few hesitations.

Level 4 FAIR–GOOD
Often reads smoothly with infrequent hesitation, 
repetition, or error.

Level 3 FAIR
Generally reads smoothly with occasional choppiness, 
some hesitations, repetitions, and errors.

Level 2 
HESITANT

Reads slowly, with poor phrasing, frequent choppiness, 
hesitations, repetitions, and errors.

Level 1 POOR
Reads word-by-word with many pauses, repetitions, 
and errors.

Writing Connections—Using the Daily Lessons in the ISS
The daily lesson provides writing prompts based on the book the students have just 
completed, and builds on the comprehension questions students have discussed. 
The prompts move from a simple recapping of the text, to making connections to 
characters, persuasive writing, and summarizing. Each student is provided with a 
Student Writing Journal, which becomes their ongoing record of progress in writing. 
Your daily comments to students’ writing helps them focus on ways to improve their 
growing writing proficiency. Writing Connections is a key component of SpellRead
instruction, building and reinforcing the skills mastery that students are achieving in 
these ways:

Skill Reinforcement: Students focus on responding in writing to the text they 
just read, and use spelling and writing conventions to the best of their ability with 
their present skills. As they gain confidence, they spell with increasing accuracy 
and become more aware of writing conventions and apply them in their writing.

Comprehension and Vocabulary Building: Students organize their thoughts to 
recall story events, incorporating four of the critical comprehension components: 
retrieving facts, summarizing, sequencing, and determining the main idea. As 
students become more adept at this activity, they incorporate other strategies, 
such as making inferences and using critical judgment.

•

•
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Daily Active Reading/Writing Connections 
Instructional Model

1. EXAMINE

Introduce New Vocabulary and Create Anticipation for Reading

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Use the Daily Lesson in the ISS to introduce high-utility words, names, or content-
specific words.

Tap into students’ prior knowledge with a motivating discussion question that 
establishes a mental map for reading. 

New Book
Distribute and introduce the new book for the day’s instruction by discussing the 
title and picture on the cover.

Use the daily lesson to write and discuss the names of the characters, and create a 
sense of anticipation and excitement about the reading.

Use the daily lesson to introduce any vocabulary that may be unfamiliar but is 
critical to reading.

Use the skills you’ve taught in the weekly comprehension strategy mini-lessons, 
and select one appropriate to the book students are reading. You may use the 
chart on pages 6–9 in this Guide to find the book title and the appropriate 
strategy. Remind students briefly how to use the strategy they have been taught.

Continuing Book or Chapter Book
Have students retell the events that have already been read.

Use the skills you’ve taught in the weekly comprehension strategy mini-lessons, 
and select one appropriate to the book students are reading. You may use the 
chart on pages 6–9 of this Guide to find the book title and the appropriate 
strategy. Remind students briefly how to use the strategy they have been taught.

Use the daily lesson to introduce any vocabulary that may be unfamiliar, but 
is critical to reading, by writing the word and briefly discussing the word and 
its meaning.

•

•

•

•

•

•

•
•

•
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2. ENGAGE

Oral Reading
Have students take turns reading orally: one student reads aloud while the rest of 
the class silently follows along.

Have emergent readers take turns reading orally for a second reading of the book.

Use these cueing systems to help students who may struggle with the text:

If a student struggles with decoding, provide the first sound, blend, or syllable. 
After about two seconds, if the student is still struggling, provide the word.

At first, overlook minor additions and omissions, unless the error affects 
the meaning.

After two to three weeks, encourage students to read exactly what is on the 
page, as the omission or insertion of even seemingly minor words such as a or 
the can affect the meaning.

Reading Fluency
Pacing: In the first few weeks, keep your reading rate at a speed that readers can 
easily process—just slightly slower than normal conversation. As the students 
progress in their reading skills, your rate can increase. At first, most students will 
read more slowly than normal, but as they progress through the program, their 
rate will increase.

Volume: Model appropriate volume, and help students who read too softly or too 
loudly modulate their voice. Point out text signals, such as exclamation points, 
or specific dialogue that would require an increase in volume to communicate 
excitement or rising action.

Intonation: Model appropriate expression and intonation—stopping at periods 
and commas and pointing them out to students.

Word Grouping: Help students identify the groups of words that combine to 
make a complete thought, and explain that reading is like conversation, where 
thoughts are separated by pauses.

Comprehension

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Provide a balance of questions that require students to practice sequencing, 
finding a main idea, making inferences, and drawing conclusions

Help students learn how to locate clues in the text that are the key to 
comprehension

Help students organize their thoughts to recall story events

•

•
•
3

3

3

•

•

•

•

•

•

•
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3. EXPLORE

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Have students think about what they have just read with a specific purpose

Help students synthesize information to make a connection that expands their 
knowledge

4. EXPRESS

Developing Proficient Writers with Writing Connections

Distribute the Student Writing Journal to each student. Have students write their names 
on the front cover and the name of the book they are reading and the date at the top 
of the page, using a new page each day. Tell students they will write every day for six 
minutes and that you will read and respond to their writing daily.

Then use the daily lesson in the ISS system to:

Write the names of people and places on the board or on chart paper for reference 
while students write.

Choose from among several writing prompts based on the progress and capability 
of your group, following these guidelines:

First three to four weeks: Use the first writing prompt, which asks students 
to retell, in writing, what they have just read, focusing primarily on the reading 
content. Tell students to spell words to the best of their ability with their 
present skills. This gives students experience in using their sound system and 
the spelling knowledge they are acquiring through Linguistic Foundations.

After the first three to four weeks: Introduce other writing prompts, such 
as relating to a character in the text. Use the variety of writing prompts that 
are provided in each daily lesson, which include opportunities for narrative, 
expository, and persuasive writing.

After about six weeks: Reinforce the writing skills and strategies students 
are learning in their language arts classrooms by briefly discussing a skill 
from the Writing Proficiency Rubric. Use the writing lessons in the Weekly 
Comprehension Strategies section of this guide to teach the four writing traits: 
conventions, sentence fluency, organization, and ideas and content.

Responding to Students’ Writing 
Respond daily to students’ writing. A response can be about what they have 
written and/or a short positive note about their writing. A simple comment like, 
“I like your reading and writing,” or “Great job,” goes a long way in boosting 
students’ confidence and desire to write.

•
•

•

•

3

3

3

•
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In the beginning, if you notice a student repeatedly misspelling a basic word or 
a word that they should be able to spell phonetically (with the sounds that they 
have learned), incorporate that word into your written response to their writing.

As you follow students’ writing from day to day, watch for improvement in the 
areas listed on the Writing Proficiency Rubric. When you see improvements, 
make the student aware of this, either orally or by writing a note in your written 
response. 

On a weekly basis, look through students’ daily writing for that week, and provide 
one rating for the week using the Writing Proficiency Rubric provided on the next 
page. Enter each student’s weekly rating in the online Instructor Support System.

•

•

•

ARG_Spellread_ELA_ES.indd   122ARG_Spellread_ELA_ES.indd   122 8/25/07   9:51:28 PM8/25/07   9:51:28 PM



CONNECTIONS GUIDE: ELEMENTARY

© 2007 Kaplan, Inc.

Daily Active Reading/Writing Connections 123

WRITING PROFICIENCY RUBRIC

SCORE FOUR BASIC TRAITS

5
 STRONG CONVENTIONS

Spelling, punctuation, capitalization, 
grammar, usage, and paragraphing are strong.
Readability is enhanced by effective use of 
conventions.

SENTENCE FLUENCY
Sentences vary in structure: declarative, 
exclamatory, and interrogatory.
Sentences vary in length.
Sentences begin with purpose and variety.

•

•

•

•
•

ORGANIZATION
Structure moves reader through the text 
clearly and logically. 
Introduction hooks reader and conclusion 
provides closure.
Transitions show how ideas connect.
Sequencing is logical.
Pacing is well controlled.

IDEAS & CONTENT
Topic is clearly defined.
Writing is clear and focused on the topic.
Details are relevant to the main topic.
Writing demonstrates knowledge of 
the topic.

•

•

•
•
•

•
•
•
•

4
  ALMOST 

THERE
Between a 3 and a 5

3
 DEVELOPING CONVENTIONS

Reasonable control over writing conventions.
Sometimes convention errors distract from 
readability.
Spelling, punctuation, capitalization, 
grammar, usage, and paragraphing are 
usually correct.

SENTENCE FLUENCY
Sentences show some variety in structure.
Sentences vary somewhat in length.
Sentences begin with some variety.

•
•

•

•
•
•

ORGANIZATION
The structure is sufficiently organized for 
readers to move through the text with little 
confusion.
Introduction and conclusion moderately 
strong.
Transitions sometimes show how ideas 
connect.
 Sequencing shows some logic.

IDEAS & CONTENT
The topic is somewhat clearly defined.
Writing is generally clear and focused on 
the topic.
Supporting details are reasonably clear.
Writing shows some knowledge of the topic.

•

•

•

•

•
•

•
•

2
  TRAITS SHOW 

OCCASIONALLY
Between a 1 and a 3

1
  NOT 

SHOWING 
TRAITS

CONVENTIONS
Readability is poor due to lack of 
conventions.
Frequent errors in spelling, punctuation, 
capitalization, usage, grammar, and 
paragraphing.

SENTENCE FLUENCY
Sentences are choppy, incomplete, rambling, 
or awkward.
Sentences do not f low logically.
Many sentences begin the same way.

•

•

•

•
•

ORGANIZATION
There is no identifiable internal structure.
No introduction or conclusion.
Hard for the reader to follow the main point 
or story line.

IDEAS & CONTENT
The topic is not defined.
Information is limited or unclear.
May be repetitious, disconnected, and 
random.

•
•
•

•
•
•
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Emerging Writer Proficiency Rubric

SCORE EMERGENT WRITER TRAITS

E4 
STRONG 
EMERGING 

Uses initial, medial, and final sounds.
Uses invented spelling for most words.
Writing is somewhat readable.

•
•
•

E3 
DEVELOPING 
EMERGING

Uses consonants to represent words.
Sometimes leaves spaces between words.
Often mixes upper- and lowercase letters.
Sentences usually tell ideas.

•
•
•
•

E2 
BEGINNING 
EMERGING 

Use of beginning sounds is emerging.
May not use spacing between words, but knows difference 
between a letter and a word.
Message makes sense.
Message matches the story read.

•
•

•
•

E1 
EMERGING Uses strings of letters.

Writes some legible letters.
Matches some letters to sounds, but still developing sound-
symbol awareness.
Usually writes in capital letters.
No spacing used.

•
•
•

•
•
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DAILY ACTIVE READING/WRITING CONNECTIONS SAMPLE LESSON

Why the Leopard Has Spots

READABILITY LEVEL 2.5 (Pair-It Books: Stage 4)

GENRE Pourquoi Tale (Just-So Story), Fiction

THEME Animal Stories

NUMBER OF PAGES 32

NOTE Your students might need to spend more than one instructional session reading this book.

SYNOPSIS Just-So stories, or Pourquoi Tales, are legends that were created to explain events in nature. In this 
story, Momu, a young leopard with a beautiful tan coat, is always messy. When his parents leave 
to hunt one day, he surprises them by painting the house. He gets spots all over himself with paint 
that won’t wash off. His parents think his spots are beautiful, and paint spots on themselves to 
help hide them when they hunt. Soon the other leopards ask Momu to paint spots on them; and, 
according to this legend, that’s why all leopards have spots.

VOCABULARY These words appear in the text. Pronunciations are provided for your convenience: mite (MITE), 
midge (MIDJ), thrip (THRIP), aphid (A-fid), larva (LAR-vuh), lice (LICE).

1. EXAMINE

Students may not be familiar with seeing the following high-utility words in 
print. Pre-teach these words as needed.

beautiful sunlight admire leopard gumberry

village perfect elephant wrinkled juice

Connect with prior knowledge:
Look at the cover and skim the inside of the book. How are Momu 
and his family different from real leopards? (They can talk, live in a 
house, are friends with all the animals, and don’t have spots.)
Will this story really explain why the leopard has spots? (No, 
because it’s not real, it’s fiction.)

2. ENGAGE

Identify cause and effect (use after page 3):
Why are Momu’s mother and father proud and happy? (Because 
Momu was born with a beautiful golden coat that was free of spots or 
markings.)

•

•

•

VOCABULARY/
PRE-READING
Introduce new 
words and activate 
prior knowledge.

COMPREHENSION 
STRATEGIES
Select from these 
questions to engage 
students in Active 
Reading.

FOR 
TEACHERS ONLY
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Identify main idea and supporting details (use after page 17):
What happens to Momu every time he plays or eats or tries to 
help? (He gets himself and everything around him messy.)

Identify sequence of events (use after page 21):
What do Momu’s parents do just before he decides to paint the 
house? (They go hunting.)

Identify cause and effect (use after page 30):
Why do Momu’s parents want to get spots for themselves? (They 
think the spots will hide them and make them better hunters.)
Why can’t Momu get rid of the paint spots? (He used a paint that will 
not wash off.)

3. EXPLORE

Synthesize information (use after completing the book):
How are all the animals in the story most alike? (They are all 
jungle animals.)

Summarize important events (use after completing the book):
What happens to Momu in this story? (He gets messy even though he 
tries to be neat. When he tries to make it up to his parents by painting the 
house, he gets covered with spots. Then his parents want spots, too, and 
soon all leopards want Momu to paint them with spots.)

4. EXPRESS 

This is what happens in the story…

Momu reminds me of someone I know because…

Momu reminds me of me because…

It is good for leopards to have spots because…

In this story, these are the important things that happen, in the order that 
they happen…

•

•

•

•

•

•

•

•

•

•

AFTER READING
Engage students 

in higher-level 
thinking to enhance 

comprehension.

WRITING 
CONNECTIONS

Select one of these 
prompts and have 
students write for 

six minutes.
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SpellRead Elementary Library
Readability Range: 1.3 through 5.4
Interest Range: Grades 2 through 6

SEQUENCE PRIMARY BOOKLIST TITLES
GRADES 2 AND 3

1 Feelings

2 Brother Love

3 Snap Happy

4 Lost Socks

5 The Beach House

6 Bingo Goes to School

7 Little Chimp and Baby Chimp

8 The Best Hats

9 Birthday Presents

10 Max and the Birdhouse

11 A Friend for Max

12 Jordan’s Soccerball

13 Max and Jake

14 Anya’s Camera

15 Slug Makes a House

16 What Is It Made From?

17 Why Cats Hunt at Night

18 Night Animals

19 Locked In

20 New Glasses for Max

21 A Fish Named Goggles

22 Katie’s Butterfly

23 The Nest on the Beach

24 The Noodle Race

25 The Puppy That Sniffed Too Much

26 Animal Senses

27 Dogs That Help Us

28 Look Out!

29 The Rocket Ship

30 The Secret Cave

31 Jordan at the Big Game

32 Clucky

33 The Mice Have A Meeting

Elementary Library 127
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SEQUENCE PRIMARY BOOKLIST TITLES
GRADES 2 AND 3

34 The Life of Swans

35 Then and Now

36 Why Bears Have Short Tails

37 Ice Cream Dream

38 People Love Pasta

39 Otto’s Lunch

40 Puppy at the Door

41 Hermie the Crab

42 A Surprise for Zack

43 Mr. Putter & Tabby Feed the Fish

44 Mr. Putter & Tabby Catch the Cold

45 Ducks on the Run!

46 The Fox and the Crow

47 Danger in the Parking Lot

48 A Look at Pets

49 Lessons from Lester

50 A Dog Like Scruff

51 Cowgirl Kate and Coca

52 Cowgirl Kate and Cocoa: Partners

53 Roller Coaster Ride

54 Rally Car Race

55 The Chocolate Cake

56 The Carnival Horse

57 Diving at the Pool

58 Bend, Stretch, and Leap

59 Lucky Days with Mr. and Mrs. Green

60 Meet Mr. and Mrs. Green

61 How the Elephant Got Its Trunk

62 The Chain of Giving

63 On Safari

64 King Crab is Coming!

65 Amazing Whales

66 Sharks

67 Iris and Walter

68 Iris and Walter, the Sleepover

69 Iris and Walter, Lost and Found

70 Jenny and the Cornstalk

71 Corn, An American Indian Gift
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SEQUENCE PRIMARY BOOKLIST TITLES
GRADES 2 AND 3

72 The Crane Wife

73 Japan

74 Iris and Walter and the Substitute Teacher

75 Mr. Putter & Tabby Take the Train

76 Why the Leopard Has Spots

77 Animals in Danger

78 The Voyage

79 Explorers Searching for Adventure

80 Timothy’s Five-City Tour

81 Cities Around the World

Elementary Library 129
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SEQUENCE INTERMEDIATE BOOKLIST TITLES
GRADES 4, 5, AND 6

1 Fish Guts

2 Harry’s Hiccups

3 Crazy Chewing Gum

4 I’m Not Scared

5 Lucas the Lizard

6 Spider Soup

7 Jemma’s Big Leap

8 Spelling it Out

9 The Beast of Moogill

10 The Three Hedgehogs

11 The Little Box

12 Tim Does it Again

13 Gilbert Galaxy, Space Hero

14 The Life of Swans

15 Then and Now

16 Why Bears Have Short Tails

17 Ice Cream Dream

18 People Love Pasta

19 Otto’s Lunch

20 Lessons from Lester

21 A Look at Pets

22 A Dog Like Scruff

23 Mr. Putter & Tabby Walk the Dog

24 Mr. Putter & Tabby Paint the Porch

25 Dominic’s Collections

26 Not Worms!

27 Saving Greedy Guts

28 The Chain of Giving

29 How the Elephant Got Its Trunk

30 On Safari

31 King Crab is Coming

32 Amazing Whales

33 Sharks

34 Mr. Putter & Tabby Fly the Plane

35 Animal Coats

36 Hairem Scarem

37 All About Hair

38 Your Body Up Close
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SEQUENCE INTERMEDIATE BOOKLIST TITLES
GRADES 4, 5, AND 6

39 Tiny Creatures

40 Flea Treat

41 Andy Russell, Not Wanted by the Police

42 The Many Troubles of Andy Russell

43 School Trouble for Andy Russell

44 The Rat Princess

45 Weird Weather

46 Last-Minute Rescue

47 Brain Block

48 Computer Virus

49 Who’s the Alien?

50 Get Me Out of Here!

51 The Mixed Up Wishing Well

52 Alexander Graham Bell

53 Althea Gibson: An American Hero

54 Mysteries of the Pyramids

55 The Cobsdown Cat Case

56 The Mystery of the Missing Mystery

57 P.W. Cracker Sees the World

58 Our World of Wonders

59 Fantastic Animal Features

60 The Amazing Animal Rescue Team

61 The Night Queen’s Blue Velvet Dress

62 The Universe

63 My Summer Without Baseball and Other Disasters

64 Jaime Escalante: A Man Who Made a Difference

65 Malted Falcon

66 Chameleon Wore Chartreuse

67 This Gum for Hire

68 One Special Dog

69 Animals You Will Never Forget

70 Meat-Eating Plants Next Door

71 Surprising World of Plants

72 Grand Canyon Doesn’t Scare Me

73 Landforms

74 Jetty’s Journey to Freedom

75 Journeys of Courage On the Underground Railroad

76 Hundred Dresses

Elementary Library 131
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