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Overview 1

Overview of the
Active Reading/Writing Connections

Instructional Program

Comprehensive Instruction
for Active Reading/Writing Connections

This guide will help you conduct effective Active Reading/Writing Connections lessons 
that will allow your students to become more efficient readers and confident writers. 
Research tells us that explicit and systematic teaching of reading comprehension, 
vocabulary, and writing greatly enhances student skills and mastery. SpellRead 
contains multiple approaches to ensure that struggling readers have ample opportunity 
to practice the phonemic awareness and phonics skills they are mastering through 
daily reading of books in the SpellRead library.

Weekly Comprehension Strategy Mini-Lessons

The 30 Weekly Comprehension Strategy Mini-Lessons use research-based instruction 
to teach struggling readers active comprehension-monitoring techniques that they 
can apply to reading, both inside and outside of school. Comprehension strategy 
mini-lessons use text excerpts from the SpellRead library at the secondary level to 
provide explicit instruction in comprehension, vocabulary, and writing. The lesson 
format includes explaining the strategy, modeling the strategy, and guiding students 
in applying the strategy. Finally, students are given an opportunity to use the strategy 
independently.

Daily Active Reading/Writing Connections Lessons

The Instructor Support System (ISS), your online assessment and instructional 
tool, provides short, focused lessons that allow students to develop and practice 
comprehension, fluency, and vocabulary while reading from a library of carefully 
selected and sequenced books. (Your students’ entry point into the library will be 
determined by initial diagnostic testing.) The SpellRead library includes readers leveled 
for readability and age-appropriateness, as well as trade books by award-winning 
authors. Whether the book spans one day or several days of reading, SpellRead provides 
Active Reading/Writing Connections lessons with new vocabulary; questions that span 
the range of lower- and higher-level thinking skills to aid comprehension; and writing 
prompts for narrative, expository, and persuasive writing.
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Active Reading/Writing Connections Pacing Guide
(Teach the Comprehension Strategy Mini-Lesson on the first day of the instructional 
week, regardless of whether the week starts on a Monday.)

LINGUISTIC 
FOUNDATIONS ACTIVE READING

WRITING 
CONNECTIONS

DAY OF 
THE WEEK

WEEKLY 
COMPREHENSION 

STR ATEGY 
MINI-LESSON

DAILY AC TIVE 
READING/ WRITING 

CONNEC TIONS
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Monday 35 minutes 19 minutes 6 minutes

Tuesday 35 minutes 19 minutes 6 minutes

Wednesday 35 minutes 19 minutes 6 minutes

Thursday 35 minutes 19 minutes 6 minutes

Friday 35 minutes 19 minutes 6 minutes
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Monday 55 minutes 27 minutes 7 minutes

Tuesday 55 minutes 27 minutes 7 minutes

Wednesday 55 minutes 27 minutes 7 minutes

Thursday 55 minutes 27 minutes 7 minutes

Friday 55 minutes 27 minutes 7 minutes
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Weekly Comprehension Strategy Mini-Lessons 5

Weekly Comprehension 
Strategy Mini-Lessons

Introduction
Mini-lessons are a way to teach struggling readers the skills and strategies that 
are instinctively used by good readers to derive meaning from various types of 
text. Summarizing, finding the main idea, and understanding a cause-and-effect 
relationship may not be automatic for students who are struggling to gain mastery 
over the phonemic and alphabetic system in English, but these skills can and should 
be explicitly taught. Students can succeed in unlocking both the phonetic code and the 
meaning code with the help of research-based intervention.

SpellRead ’s mini-lessons are excellent vehicles through which to develop students’ 
confidence, mastery, and feeling of success in understanding what they read while they 
gain fluency and automaticity in word recognition. Here are some of the research-based 
characteristics that have been built into the weekly mini-lessons:

Opportunities for students to self-monitor comprehension

Strategies that help students resolve their comprehension difficulties

Questions that encourage students to focus their attention and think actively

Self-generated questioning that requires students to actively process text

Guidance for recognizing a variety of text features

Summarizing to synthesize important ideas

Mini-lessons use research-based techniques to scaffold instruction, building 
independence by:

Direct explanations of why the strategy works and when it can be used

Modeling that shows students how a reader “thinks aloud” to understand text

Guided practice that helps the student achieve ownership of the strategy

Independent application of the strategy

Each mini-lesson includes vocabulary and writing suggestions to accompany the 
reading. Use these mini-lessons on the first day of the week during the 19-minute Active 
Reading time and the 6-minute Writing Connections time (during a 60-minute reading 
block) after you’ve conducted the Linguistic Foundations part of the lesson. Then 
on subsequent days, help students apply the strategy during their reading using the 
implementation tips provided. Explicit strategies will empower students with tools and 
techniques they can use to gain confidence and control when they read.

•
•
•
•
•
•

•
•
•
•
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Scope and Sequence of
Comprehension Strategy Mini-Lessons

COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

1. Identifying Main Idea and 
Details

Coming to Ellis Island
Tales from Gull Island; The Alamo Journals; War Torn; For a Better Life; 
Danger on Ice; A Teen’s Guide to Working; The Will to Survive; Called to a 
Cause: A Winner’s Guide to Staying Fit; The Moon and Beyond

2. Writing: Organization Tokyo Japan’s Capital
Julia Alvarez, Storyteller; Amistad: Fight for Freedom; Bug Business; From 
Zeus to Aliens; Speaking Out; Roots: Uncertain Journeys, New Beginnings; 
The Power of Gandhi; Danger on Ice; The Moon and Beyond

3. Using Everyday Text Make Your Own Crystals
The World’s Greatest Showman; Amazing People: “People’s Champion,” 
“Shark Attack”: Rides: “What Kind of Car Are You?”; If You Could Be 
Anything: “Career Quiz” 

4. Making Predictions No Pay? No Way!
Farewell, My Lunchbag; A Sudden Storm; Taking Sides; New Coach Blues; 
Don’t Panic!; Ice Drift; Robo-Jocks! An Extreme Field Day Event; Local News

5. Classifying and Categorizing Follow that Car!
Voices of Freedom; To Reach the Top; Sword of the Samurai; Danger on Ice; 
Teaming Up; A Teen’s Guide to Working; Hot Rods, Low Riders, and Veggie 
Cars; The Will to Survive; The Moon and Beyond

6. Identifying Causes and Effects Skateboard City
EarthShaking Natural Disasters; Too Extreme! Breaking Rules, Breaking 
Records; A Life in Their Hands; Speaking Out; For a Better Life; Robo-Jocks! 
An Extreme Field Day Event; Danger on Ice; Seeing Eye to Eye; Be the Change

7. Comparing and Contrasting The Thrill of the Ride
Miranda the Great; Speaking Out; The Alamo Journals; War Torn; For a 
Better Life; Don’t Panic!; Robo-Jocks! An Extreme Field Day Event; Seeing 
Eye to Eye; Be the Change

8. Identifying Elements of a 
Graphic Novel

Amistad: Fight for 
Freedom

Vacation on Disaster Island; Sword of the Samurai; Robo-Jocks! An Extreme 
Field Day Event; The Beat: “Daneisha and the DJ Crew”; Escape from Nazi 
Berlin; Versus Vol. 1: Team Spirit; Versus Vol 2: Home Troubles; Versus Vol. 3: 
Falling Apart; Versus Vol. 4: In Other Hands; Versus Vol. 5: To the Wire

9. Writing Conventions: Grammar Voices of Freedom
Speaking Out; For a Better Life; Teaming Up; A Teen’s Guide to Working; The 
Beat; The Water Caller; The Bully Book: How to Deal with the Mean Crowd; 
Be the Change: People Who Have Made a Difference: No Laughing Matter

10. Using Text Features: Charts, 
Tables, and Diagrams

To Reach the Top
EarthShaking Natural Disasters; Too Extreme! Breaking Rules, Breaking 
Records; A Teen’s Guide to Working; The Will to Survive; The Rise and Fall of 
the Berlin Wall

11. Using Context Clues to 
Understand Word Meaning

A Sudden Storm
A Sudden Storm; The Most Beautiful Roof in the World; Fire in Their Eyes; 
The Rise and Fall of the Berlin Wall
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Weekly Comprehension Strategy Mini-Lessons 7

COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

12. Writing: Ideas and Content Tough Choices
Too Extreme! Breaking Rules, Breaking Records; Tales from Gull Island; 
Voices of Freedom; Teaming Up; Seeing Eye to Eye; The Most Beautiful Roof 
in the World; The Rise and Fall of the Berlin Wall 

13. Identifying Meanings of 
Multiple-Meaning Words

Vacation on Disaster 
Island

A Life in Their Hands; Boris; Robo-Jocks! An Extreme Field Day Event; The 
Most Beautiful Roof in the World; Whales on Stilts 

14. Identifying Elements of Fiction The Secret on the Wall
Miranda the Great; Taking Sides; Don’t Panic!; Ice Drift; Team Spirit; Local 
News; The Secret School; Whales on Stilts

15. Sequencing Events in Fiction BugZ
The World’s Greatest Showman; Vacation on Disaster Island; Taking Sides; 
The Alamo Journals; The Water Caller; Ice Drift; Local News; The Secret 
School 

16. Understanding Shades of 
Meaning

Swamp Stomp
Taking Sides; Ice Drift; The Most Beautiful Roof in the World; The Will to 
Survive; The Water Caller

17. Writing: Sentence Fluency Seeing Eye to Eye
A Life in Their Hands; To Reach the Top; A Teen’s Guide to Working; Stranger 
in His Own Land; Versus Vol. 3: Falling Apart

18. Identifying Elements of 
Nonfiction

Too Extreme! Breaking 
Rules, Breaking Records

For a Better Life; Danger on Ice; Teaming Up; The Will to Survive; The Rise 
and Fall of the Berlin Wall

19. Vocabulary: Identifying 
Frequently Used Synonyms and 
Antonyms

A Teen’s Guide to Working
A Sudden Storm; Vacation on Disaster Island; The Will to Survive; Whales on 
Stilts; The Water Caller

20. Drawing Conclusions in 
Nonfiction Text

And Justice for All
The World’s Greatest Showman; Speaking Out; For a Better Life; To Reach 
the Top; A Teen’s Guide to Working; Teaming Up; The Most Beautiful Roof in 
the World

21. Identifying the Author’s 
Purpose

From Zeus to Aliens
Inside a Cave; Speaking Out; To Reach the Top; Boris; Teaming Up; Seeing 
Eye to Eye; The Secret School; Hot Rods, Low Riders, and Veggie Cars; Escape 
from Nazi Berlin 

22. Drawing Conclusions in Fiction Hoops
A Life in Their Hands; Miranda the Great; Don’t Panic!; Sword of the 
Samurai; Tales from Gull Island; Danger on Ice; Whales on Stilts; Local 
News; Ice Drift 

23. Making Inferences 
The Hamster of the 
Baskervilles

Taking Sides; The Alamo Journals; Boris; The Secret School; Whales on Stilts; 
Local News; Ice Drift; Versus: Vol. 1: Team Spirit

24. Summarizing Elements in 
Fiction

Taking Sides
Vacation on Disaster Island; The Alamo Journals; War Torn; Ice Drift; The 
Secret School; What Some People Will Do; BugZ; Whales on Stilts; Ice Drift

25. Oral Reading Fluency Ice Drift A Sudden Storm; Boris; Seeing Eye to Eye; Amazing People
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8 SpellRead — Active Reading/Writing Connections Guide: Secondary

COMPREHENSION 
STRATEGY MINI-LESSON

LESSON USES 
EXCERPTS FROM 
THIS SPELLREAD 

BOOK
APPLY THE STRATEGY WITH THESE ADDITIONAL 

SPELLREAD BOOKS AS THEY ARE READ

26. Using Text Features: 
Illustrations, Photographs, and 
Captions

A City Divided
EarthShaking Natural Disasters; Too Extreme! Breaking Rules, Breaking 
Records; The World’s Greatest Showman; Voices of Freedom; Teaming Up

27. Vocabulary: Identifying and 
Interpreting Idioms

Sword of the Samurai
Farewell, My Lunchbag; Sword of the Samurai; The Beat: “Before They Were 
Rock Stars”

28. Identifying Fact and Opinion Stranger in His Own Land
Too Extreme! Breaking Rules, Breaking Records; Voices of Freedom; 
Speaking Out; A Teen’s Guide to Working

29. Using Quotations in Writing New Coach Blues
Voices of Freedom; The Alamo Journals; Ice Drift; Seeing Eye to Eye; Fire in 
Their Eyes; The Beat; Amazing People 

30. Identifying Literal and 
Figurative Language

Boris
Farewell, My Lunchbag; Tales from Gull Island; The Most Beautiful Roof in 
the World; The Beat: “Electric Guitar”
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COMPREHENSION STRATEGY MINI-LESSON 1

Identifying Main Idea and Details

A. Explain the Strategy
Explain to students that they are going to learn how to identify main ideas 
and supporting details to help them better understand what they read. Tell 
students that you have a story to read to them. 

“This is what I want you to do today, Josh,” Mr. Murai said. He 
held out the keys to his 1968 Mustang convertible. “I’m hiring you 
to get my Mustang ready for the Classic Car Show tomorrow. Take 
it to the self-serve car wash on Mason Street. Wash it carefully and 
use the towels to dry it off. I don’t want any streaks on the finish. 
Use this spray to wipe off the dashboard.” He pointed to a can of 
ArmorIt. “And use this other spray,” he said, pointing to the bottle 
of Winclean, “to clean the windows. Don’t forget to wash off the 
floor mats, then vacuum the rug and the seats. Have you got all 
that?”

“Sure, Dad,” Josh said. “I can do that.” He tossed the keys in 
the car and vaulted over the driver’s door, then slid into the seat 
behind the wheel.

“Hey, don’t you go crazy now and drive like a hotshot. And no 
cruising! Understand? I’m trusting you to take care of my baby.” 
Mr. Murai shot a warning look at Josh.

“Aw, Dad, I thought I was your baby.” Josh grinned. “No 
problem. I’ve got it under control.” Josh turned the key and revved 
the engine. “See you later. I’ve got some cruising to do.” He sped 
off, waving to his startled father.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Main Idea and Details—
The main idea is a broad statement 
that tells what the selection or book is 
mostly about. The supporting details 
explain a little more about the main 
idea.

Look for a broad, unifying statement. 
Check the first sentence first; it often 
states the main idea. Look at section 
headings and chapter titles. Which 
sentences provide more details about 
the broad statement or main idea? 
Those are the supporting details. 

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Mr. Murai tells Josh about the tasks he 
needs to do.

Weekly Comprehension Strategy Mini-Lesson 1 9

Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Coming to Ellis Island in 
Steps 3, 6, and 8 available 
for each student, or 
display them on an 
overhead projector.
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 But how do I know which statement gives the main idea? I’ll start 
by looking at the first thing Mr. Murai says. 

“This is what I want you to do today, Josh.” 

 That statement doesn’t give me much information, though it 
does give me a tip that the next sentence is likely to contain some 
important information. The next sentence Mr. Murai says is: 

“I’m hiring you to get my Mustang ready for the Classic Car 
Show tomorrow.” 

 Is this a broad statement that tells me what Mr. Murai wants? Does 
it sum up the next few sentences? I think it does, but let’s look at 
them to see if they explain something about Mr. Murai’s statement. 
If they all do, then Mr. Murai’s statement has to be the main idea.

“Take it to the self-serve car wash on Mason Street.” 

 How does this statement support the main idea that Mr. Murai 
wants Josh to get his car ready for the Classic Car Show? Well, 
it tells Josh where to take the car to get it ready. So this is a 
supporting detail.

“Wash it carefully and use the towels to dry it off.” 

 This statement tells Josh how to wash the car (carefully) and what 
to use to dry the car off. Is this a supporting detail? Yes, it is.

“I don’t want any streaks on the finish.” 

 This statement tells us that Mr. Murai doesn’t want any streaks 
on the finish when Josh washes and dries the car. Would that be 
important in getting the car ready for the Classic Car Show? Yes, I 
think it would. It’s a supporting detail.

“Use this spray to wipe off the dashboard.” He pointed to a can 
of ArmorIt. 

 Does this statement support the main idea that Mr. Murai wants 
Josh to get his car ready for the Classic Car Show? It tells Josh what 
Mr. Murai wants him to use to wipe off the dashboard. Yes, it does. 

“And use this other spray,” he said, pointing to the bottle of 
Windclean, “to clean the windows.” 

 “I’m hiring you to get my Mustang ready for the Classic Car Show 
tomorrow” is the main idea statement of the story.
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2. Tell students that they will read excerpts from a nonfiction book about 
immigrants who came to the United States and landed at Ellis Island. 
Students will look for the main idea of the excerpts and details that 
support it. 

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

What Is Ellis Island?

Ellis Island is a place where immigrants entered the 
United States. 

There are buildings on Ellis Island.

Doctors and government workers helped immigrants in 
these buildings.

About 12 million immigrants came to Ellis Island.

They came between 1892 and 1954.

4. Model the strategy by saying you’re going to stop and think aloud 
to look for clues that will help you identify the main idea and the 
supporting details. 

 I’ll look at the heading and the first sentence because, in nonfiction 
texts, that is often where the main idea statement is. But I want to 
be careful and not jump to conclusions; the main idea isn’t always 
the first idea in a paragraph or book. 

 The heading says: 

What Is Ellis Island? 

 Is this the main idea? Yes, in a way it is. It tells us that this section 
is going to explain what Ellis Island is. But it doesn’t answer 
the question it asks. We have to look in the section for more 
information. Let’s try to find a sentence that directly answers the 
question.

 The first sentence says: 

Ellis Island is a place where immigrants entered the 
United States.

 That sounds like it could be the main idea. It answers the question, 
“What is Ellis Island?” And it’s a pretty broad statement about 
Ellis Island.

 Now, I’ll look at the other sentences in the passage to see if they are 
supporting details that tell more about the main idea, or if one of 
them is a better choice for the main idea.

Vocabulary 
Focus
Ask a volunteer what 
immigrants are:
(“I think they are 
people who move 
to one country from 
another.”)

Weekly Comprehension Strategy Mini-Lesson 1 11
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There are buildings on Ellis Island. 

 Is this statement broader than the first statement? I don’t think so. 
It’s just one detail about Ellis Island. It must be a supporting detail, 
because it provides information about the main idea.

 Now, I’ll look at the next sentence on the page:

Doctors and government workers helped immigrants in 
these buildings. 

 That doesn’t seem to be a broad statement that could be the main 
idea, either. It just gives a detail about the buildings and the 
immigrants on Ellis Island. Let’s look at the next one:

About 12 million immigrants came to Ellis Island.

Is this the main idea in this section? No, I don’t think so. It’s just a 
detail that tells how many immigrants came to Ellis Island. Now, 
let’s look at the last one:

They came between 1892 and 1954. 

 Is this the main idea? No. It just gives a very specific detail—the 
years in which immigrants came to Ellis Island.

 So, am I convinced that the first sentence is the main idea of 
this section? Yes, I am. It’s the broadest statement. The other 
statements are just details about Ellis Island and the immigrants 
who came there.

5. Continue by saying that they will use the strategy of finding the main idea 
and supporting details to help them make sense of the text.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

Who Are Immigrants?

Immigrants are people who come from one country to a 
different country to live.

Immigrants come to the United States every year.

7. Look first at the heading: 

Who Are Immigrants?

Is this the main idea, or just a tip about the main idea to come? 
Look at the two sentences in the section. Does one of them 
completely answer the question? If so, it is the main idea. 
(“Immigrants are people who come from one country to a different country 

Fluency 
Fitness

Ask a volunteer to 
read aloud the excerpt 

in Step 6, reading 
words in chunks to 

increase fluency. 
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to live.”) This answers the question, so it could be the main idea. 
(“Immigrants come to the United States every year.”) This provides some 
details, but it doesn’t completely explain who immigrants are, so it 
must be a supporting detail. Let’s look at another section.

8. Distribute this part of the story and read it aloud.

Many people left their homelands to live better lives.

They came to the United States to find jobs.

Children went to school.

9. Sometimes instead of identifying the main idea and looking for 
supporting details, we look at the details and try to figure out the 
main idea. Look at the three sentences and see if you can figure out 
what might be the main idea. (“Immigrants came to the United States for 
a better life.”)

10. Tell students to watch for sentences that express the main idea of a 
selection and other sentences that provide supporting details. These main 
ideas and details will help them to better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them both better understand what they read and become better writers. Have 
them read the paragraph excerpts again to themselves, then choose one of 
these story starters:

It must be very scary to leave your home and move to another country…

Here are three important things I know about being an immigrant to 
the United States…

This is the story of Sasha, an immigrant who came from Europe and 
landed at Ellis Island…

When my relatives came to this country, they…

Here are three important reasons the United States welcomes 
immigrants…

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Main Idea and 
Details Strategy:

Look for a broad, unifying statement that applies to the entire 
paragraph/section/book; that is the main idea. 

Look at section headings and chapter titles. They often tell you the 
main idea of a selection.

•
•

•

•
•

•

•
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Check the first sentence in a nonfiction selection; it often states the 
main idea. 

Which sentences tell more about the main idea? Those are the 
supporting details. They are not as important as the main idea. 

If you can’t find the main idea in a statement, think about the details, 
and come up with your own main idea statement.

•

•

•
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WRITING STRATEGY MINI-LESSON 2

Writing: Organization

A. Explain the Strategy
Explain to students that they are going to learn how having a strong 
introduction, focusing on a main idea, and wrapping up the main idea in the 
conclusion makes writing organized. Display the following paragraph. Have 
students listen and follow along as you read the passage aloud.

Traveling overseas? No problem—as long as you take the 
time to plan before you go. First, you should find out what travel 
documents you’ll need to enter and leave the country you’re going 
to. Make backup copies of important papers like your passport 
and birth certificate, and leave them at home with someone in 
case yours are lost or stolen. Next, find out what language is 
spoken in the country you’ll be visiting, and make sure that you 
are prepared to deal with differences in the language if you don’t 
speak it. Finally, find out what currency is used in the places 
you’ll be, and make sure you have a small amount of it before you 
arrive so you can get yourself a meal and a few important supplies 
as soon as you land at your destination. So pack your passport, 
your phrase book, a bit of pocket money, and relax! A little bit of 
planning goes a long way, especially when you are traveling to a 
new country. Bon voyage!

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Writing: Organization—Organized 
writing has a clear introduction, 
details that relate to the main idea, 
and a concluding sentence that 
restates the main idea.

Organize your writing by following 
these steps: Introduce your idea. Use 
a sentence, ask a question, or state a 
fact. Provide details that expand on 
the topic, then finish with a sentence 
that restates the main idea in the 
introduction.

B. Model the Strategy through Explicit Instruction
Underline key words and phrases in the above paragraph (indicated in 
quotations below) as you model the strategy aloud.

1. Let’s see how this paragraph is organized. I see “traveling 
overseas” is a question—it’s written like that to introduce the 
topic and to catch my attention. Now I know the piece is going to 
be about preparing for a trip across the ocean. There is a sentence 
that begins with the word “First,” so I’m assuming there are going 

Writing 
Foundations
Using transition words 
like first, next, after, 
and finally provides 
a framework for 
organizing writing.
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to be some steps to follow; I’ll keep looking for other sequencing 
words like “next” and “after” that will help keep the writing in 
order. I see that there is a sentence starting with “finally,” so I know 
I am getting to the end of the writing. 

2. At the end, there should be a sentence that “wraps up” the writing. 
The sentence that starts with “So pack your passport” summarizes 
all the steps that were talked about earlier, and the very last 
sentence shares the same idea as the beginning sentence—they 
both talk about taking a trip to a new country. 

3. Tell students that they will read part of a selection about Tokyo, a city 
overseas located in Japan. Distribute or display the excerpt below and 
have students read along as you read it aloud. 

It’s very early in the morning. You see fishing boats in the 
water. You see large fish in the boats. There is so much noise that 
people have to shout. Everyone wants to buy fresh fish. It is the 
start of a busy day at the fish market in Tokyo. 

4. Model the strategy by saying that you’re going to stop and look for 
techniques the writer has used to keep the writing organized. The 
first sentence starts with “early in the morning,” which lets me 
know when this is taking place, and “You see fishing boats” is 
my clue that the writing will talk about fish or fishing. The next 
sentences—“You see large fish in the boats” and “There is so much 
noise that people have to shout”—describe what you’d see and 
hear if you were down near the fish market; so those are the details 
about the subject. The last sentence ends the paragraph by talking 
about it being the start of a busy day at the fish market. The main 
idea of the paragraph could be: Early morning at the fish market. 

5. Continue modeling by saying that you’re going to keep looking for 
techniques that show organization in writing: the use of an introduction, a 
main idea, details about that idea, and a conclusion. 

C. Guide Students in Practicing the Strategy

6. Distribute or display the next part of the story, read it aloud, then invite 
students to read it aloud.

Many people live and work in Tokyo, and other people go there 
for fun. The Tokyo National Museum has many things to see. The 
museum has more than 100,000 pieces of art. At the Kite Museum, 
there are colorful kites everywhere. Some people in Japan make 
special kites. They make kites with bamboo and handmade paper. 
There are many sites to see in Tokyo! 

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Tokyo Japan’s Capital in 
Steps 3 and 6 available 

for each student, or 
display them on an 

overhead projector.
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7. Remind students of the strategy before having them apply it on their own.

 I know that when writing is organized, there is an introduction, a 
main idea, details about that main idea, and a conclusion. The last 
sentence is usually the conclusion, which relates back to the main 
idea in the introduction. 

8. Ask students to identify and write the introduction, main idea, details, 
and concluding sentence from the excerpt above. Sample responses may 
include:

Many people live and work in Tokyo, and other people go there for fun. 
(introduction)

People go to Tokyo for the many different things to see and do. 
(main idea)

There are different museums to visit. (details)

There are many sites to see in Tokyo. (conclusion)

D. Use the Strategy for Writing Connections

9. Tell students they will now have a chance to see how using an introduction, 
focusing on a main idea, adding details, and finishing with a concluding 
sentence can make writing organized. 

10. Have students write sentences about a celebration in which they 
participated (a birthday, a family event, a community event, etc.). Provide 
the following prompts: 

Sentence 1: (introduction and main idea) One thing I really look 
forward to each year is…

Sentence 2: (detail) When it happens I…

Sentence 3: (detail) My favorite part about it is…

Sentence 4: (conclusion) I really enjoy this special event…

E. Apply the Strategy Daily
Use this model to help students apply these strategies to their reading 
and writing. 

Daily Tips for Classroom Implementation of Writing: Organization Strategy:

Identify elements of organization in a story or TV show.

Describe a friend: create an introduction sentence, two details, and a 
conclusion about the person.

Look for elements of organization in chapter books.

Create a list of details discussed during a lesson.

•

•

•
•

•

•
•
•

•
•

•
•

Writing 
Foundations
Explain that the words 
Tokyo and Japan are 
capitalized because they 
are proper nouns.
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COMPREHENSION STRATEGY MINI-LESSON 3

Using Everyday Text

A. Explain the Strategy
Explain to students that they are going think about the kinds of things that they 
read every day. Tell students that you have a story to read to them. 

“You’re not going to believe the recipe I invented in my foods 
class yesterday,” LaToya told her mother. They were cooking a 
special meal for LaToya’s brother, who had just come home on 
leave.

“What, LaToya? Was it a version of your famous ‘Brownies 
Deluxe with Raspberry Topping’? That recipe was fantastic!”

“No, Mom. Nothing like that at all.” LaToya measured two 
tablespoons of olive oil and started heating it in the fry pan. She 
grinned as she turned up the heat.

“Whatever it was, I’m sure it was delicious. I’ll bet sometimes 
your teacher thinks you should be teaching that class instead of 
her!” Mom handed the breaded catfish to LaToya to fry while the 
greens finished boiling on the stove. 

“Not this time, Mom.” LaToya laughed as she carefully placed 
the catfish strips into the hot oil. “We were making a simple Jell-O 
recipe that we were going to cut into cubes to mix with fruit. Any 
fool can follow the directions on a box of Jell-O, right? Well, I was 
in charge of boiling the water, but while the water was boiling, 
Trina told our group a joke. It was really funny! I got to laughing 
so hard, I forgot what I was doing. I poured the water into the 
mold, then stirred in the Jello-O. José put the Jell-O mold into the 
refrigerator so we could eat it today. We were still laughing when 
the bell rang.” While she talked, LaToya carefully fried each side of 
the catfish to a golden brown.

“It must have been a great joke,” Mom said, holding out a plate 
for the finished catfish.

“Yeah, but the joke was really on me today, when we took the 
Jell-O out to eat it.” 

“What do you mean, LaToya?” 

“Well, you know how I was laughing so hard when I was 
boiling the water?”

“Yes?”

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Make Your Own Crystals 
in Steps 3, 6, 8, 10, and 

12 available for each 
student, or display them 

on an overhead projector.
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“The recipe said, ‘Stir in 2 1/2 cups boiling water. Mix with 
two packages Cherry Jell-O.’ Oh, I boiled the water, all right. And 
José mixed in the packages of Jell-O. But I’m afraid I changed the 
recipe a bit.”

“It couldn’t have been too bad, LaToya. You’re the best cook I 
know,” Mom said.

“Oh, it was a real ‘LaToya original’ all right. I forgot to measure 
the boiled water before I poured it in the mold. When José took it 
out of the fridge, he was cracking up! He said, ‘Ladies, I’m sorry to 
tell you that we are out of Jell-O today. May I suggest instead that 
you try Chef LaToya’s newest creation, “Chilled Jell-O Soup”!’”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Everyday Text—There are many 
examples of everyday text—recipes, 
bus schedules, course descriptions, 
movie listings, and much more. The 
way we read everyday text is very 
different from reading other types 
of writing.

Follow these steps when you read 
everyday text: Scan the information 
to see the parts you need to read. 
Then read those parts very carefully to 
get all the details you need to know. 
If there’s a list of directions, follow 
each step in order. Do you have all 
the information you need? If there’s 
a chart or table, use your finger or a 
straightedge so you don’t lose your 
place.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, LaToya is a talented cook. She makes up 
her own recipes and creates delicious dishes. But LaToya made 
a mistake. She didn’t follow the directions, and she ended up 
“creating” a recipe that wasn’t exactly what she was expecting it 
to be. 

2. Tell students they will read part of a recipe. Ask them to read the directions 
carefully to be sure they understand them.

Weekly Comprehension Strategy Mini-Lesson 3 19

ARG_Spellread_ELA_MS.indd   19ARG_Spellread_ELA_MS.indd   19 10/5/07   11:28:04 AM10/5/07   11:28:04 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

20 SpellRead — Active Reading/Writing Connections Guide: Secondary

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

How to Make Crystals

Try making candy crystals at home!

Here’s what you will need.

• ½ cup of water

• a pot

• a bowl

• 1 ½ cups of sugar

• a piece of clean cotton string

• a dish

• a chopstick

• a spoon

• a paper towel

4. Model the strategy by saying you’re going to stop and think aloud to make 
sure you understand the directions.

5. The first thing I’m going to do is look over the list to see what I’ll 
need to make the crystals. How much water will I need? Let’s see, 
it looks like I need to measure ½ cup of water. Is there anything 
else that I will need to measure? Yes, I will need to measure the 
sugar. So I know that when I make this recipe, I’ll also need to have 
measuring cups, even though the directions don’t come right out 
and say that.

 I wonder what I will do with the chopstick. Can I get along without 
it? Or do I have to have it? I’d better get one so that I can do 
this right. 

6. Say that you’re going to keep using the strategy of using everyday text by 
reading and following the next part of the directions.

Ask an adult to help you get all of the things that you need and 
put them on a table. Now you are ready to begin. 

(1) Measure the sugar.

(2) Measure the water.

(3) Ask an adult to boil the water.

(4) The adult should pour the water into the bowl.

ARG_Spellread_ELA_MS.indd   20ARG_Spellread_ELA_MS.indd   20 10/5/07   11:28:05 AM10/5/07   11:28:05 AM



CONNECTIONS GUIDE: SECONDARY

© 2007 Kaplan, Inc.

7. Continue to model the strategy by thinking aloud about following 
the directions. What are the things that I can do myself? I can 
measure the sugar and the water. What should I ask an adult to 
help with? Boiling the water and pouring it into a bowl. So far, this 
is simple and straightforward. It all makes sense.

C. Guide Students in Practicing the Strategy 

8. Distribute or display this part of the recipe and read it aloud: 

(5) Slowly add the sugar. Stir until the sugar is dissolved, 
and you have a thick, sticky mixture.

(6) When the sugar water is cool, pour it into the dish.

(7) Tie each end of the string to the chopstick. Make sure 
the knots are tight.

(8) Place the chopstick across the top of the dish. Make sure 
that the string is hanging in the sugar water.

9. What do the directions say about when to pour the water into the 
dish? (First, we’re supposed to add the sugar to the water. Then we have 
to stir it until the sugar is dissolved and it’s thick and sticky. Then we can 
pour it into the dish.)

10. Now distribute or display the next part of the selection. As you read the 
next part of the directions, think about each step and ask yourself 
why it’s important to follow these steps.

(9) Lightly cover the dish with a paper towel so that dust 
doesn’t fall into the sugar water.

(10) Put the dish in a safe place where no one will move it.

11. Why do you need to follow the steps in the directions we just 
read? (Covering the dish to keep out dust is important because I wouldn’t 
want to eat candy that is dusty or dirty. And putting the dish in a safe 
place is important because if it gets bumped or moved, the chopstick might 
fall into the sugar water.)

12. Now ask students to listen as you read this last paragraph.

The next day, carefully lift up the chopstick. Wait for the 
water drops to fall off the string. Then you will see your tiny, 
new crystals!

13. What will you find when you lift up the chopstick? (There will be tiny 
crystals on the string where the sugar clumped together.) 

14. What should you do just after you lift the chopstick? Why do you 
think that’s important? (We should wait till the water drops fall off 
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the string. That’s important, because it will be pretty messy if sugar water 
drops fall on the table.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them both better understand what they read and become better writers. 
Have them read the directions again to themselves, then choose one of these 
story starters:

It’s important to be sure you understand the directions when you 
make something, because…

Once I made a mistake when following directions, and this is 
what happened…

Here are the directions to make my favorite sandwich…

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Everyday Text Strategy:

Scan the information to see the parts you need to read. 

Then read those parts very carefully to get all the details you need 
to know.

If there’s a list of directions, follow each step in order.

Think carefully about each step you should take. Do you have all the 
information you need?

Ask yourself questions to make sure you understand.

If there’s a chart or table, use your finger or a straightedge to follow 
the lines across and down so you don’t lose your place.

•

•

•

•
•

•
•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 4

Making Predictions

A. Explain the Strategy
Explain to students that they are going to learn how to make predictions to 
help them better understand what they read. Tell students that you have a 
story to read to them. 

“I can’t wait to see what happens in the next season of All My 
Neighbors,” Mia said, taking a seat next to Carmen at the cafeteria 
table. 

“That’s not hard to figure out. It’s pretty predictable, don’t you 
think?” Carmen asked. “There aren’t many surprises from one 
season to the next.”

“I don’t know what you mean, Carmen. I think there’s a lot of 
suspense in the story line.” Mia opened her lunch bag and took 
out some carrot sticks. “Want one?” she asked her friend.

Carmen shook her head. “I mean the story is predictable, just 
like my lunch is predictable.” She made a face. “Every day I get the 
same thing: bologna and cheese. I don’t even have to look to know 
it’s bologna and cheese. My mom always gives me bologna and 
cheese—except on the days she gives me cheese and bologna.” She 
laughed.

“Your lunches may be boring and predictable, but All My 
Neighbors isn’t. In the last episode, Sondra was kidnapped, and 
Hugh was in a coma. Oh, and Elias was accused of murder. And 
don’t forget that Mrs. Jackson was about to fall off a cliff. That’s 
pretty exciting,” Mia said. 

“It might be exciting if the same things didn’t keep happening 
over and over again. I’ll bet I can tell what will happen in the next 
season.”

“Really? Let’s hear it.” Mia pulled an apple out of her lunch bag 
and shined it with her napkin.

Carmen took a sandwich out of her lunch bag and showed it to 
Mia. “See? Bologna and cheese.” They both laughed.

“Well, here’s how I think it will turn out,” Carmen said. “Sondra 
hasn’t been kidnapped at all; she ran away to join the circus or to 
become a movie star or something. Her twin sister, Tondra, will 
come to town, and everyone will think she’s Sondra, because no 
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Teacher 
Materials
Have a printed copy of 
the text excerpts from No 
Pay? No Way! in Steps 3, 
4, 6, 8, 9, and 10 available 
for each student, or 
display them on an 
overhead projector.

ARG_Spellread_ELA_MS.indd   23ARG_Spellread_ELA_MS.indd   23 10/5/07   11:28:09 AM10/5/07   11:28:09 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

24 SpellRead — Active Reading/Writing Connections Guide: Secondary

one knows Sondra has a twin. Remember how that happened to 
Terry and his twin brother Jerry last fall?”

“I forgot about Jerry and Terry—and don’t forget about Paul 
and Saul the year before last.” Mia was excited now. “I’ll bet I 
know how the rest will work out, too.” She took a bite of her apple.

“Yeah, Hugh will come out of the coma,” Carmen said, “but 
he’ll have amnesia and won’t recognize anyone until Sondra 
comes back—remember how that same thing happened to Dexter 
a couple of years ago? And Sondra will really be Tondra, but 
Hugh will be the only one who knows that.” Carmen picked at her 
sandwich.

“Right, Carmen! And Elias will be convicted, but then at the 
last minute, Hugh will recover from his coma and tell everyone 
that Elias is innocent—just like what happened to Marshall 
Tremaine last season.”

“Yeah! And Mrs. Jackson will be rescued in the nick of time—
just like Mr. Donovan was saved from the burning house.”

“This is fun! I like these predictions.” Mia laughed and took 
another bite of her apple.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Making Predictions—When you 
make predictions, you make educated 
guesses about what will happen in the 
story. 

Look for patterns that occur over and 
over again. Make predictions based 
on traditional roles, story structure, 
a character’s past behavior, and a 
character’s development in the story. 

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Carmen says the TV show All My Neighbors 
has a very predictable story line. She sees patterns in the story 
that repeat each season, and she makes predictions based on 
those patterns. 

 When she talks about the plot of the soap opera, she predicts that 
Sondra’s twin, Tondra, will show up in town, but everyone will 
think she’s Sondra, because no one knows Sondra has a twin. What 
makes Carmen think so? Because the same thing happened to Jerry 
and Terry in the last season—and to Paul and Saul before that. 

 As the girls talk about the story events, they recognize other plots 
that they’ve seen before. They can easily predict the way things will 
turn out for the characters in the soap opera.
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2. Tell students they will read an interesting story about a boy who has gotten 
into a lot of trouble. As they read the selections from the story, they will 
look for clues to help them make predictions about the story.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. In this scene, Jed has just been sentenced to work 60 
hours at the senior center as his sentence for stealing a car.

Jed stared at the floor. “No pay? No way,” he said to himself.

The judge asked, “What did you say?”

“You can’t make me work for nothing,” Jed answered.

The judge lowered her voice. “Did you say I can’t make you?” 
She shook her head and laughed.

Jed hated to be laughed at. His face got even redder. “Make 
me,” he said.

The judge said, “Okay, I will.”

4. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you make predictions about the characters or 
situations in the book. 

 Even though he’s in big trouble, Jed is being defiant. He talks 
back to the judge and tells her she can’t make him work for free. I 
wonder what the judge will do now. I’ll bet that the judge doesn’t 
let Jed get away with being disrespectful. When he says, “Make me,” 
she says, “Okay, I will.” Judges have a lot of power. They can make 
people do what they’re told. If I think about the traditional role of 
a judge, I can guess that she finds a way to make Jed work at the 
center. I have to read some more to find out for sure.

His grandmother started crying. The judge started talking. 
That’s how Jed started working at the center for seniors.

Every Saturday, a police officer picked Jed up at his house. He 
drove Jed to work. The police officer always said the same thing. 
“Where to, work or jail?”

“Jail,” Jed would whisper, and the officer would drive him 
to work.

 Now I see how the judge makes Jed work at the senior center. She 
sends a police officer to get him. The police officer also acts in the 
traditional role. He gives Jed a choice: Jed can go to work or go to 
jail. The judge “predicts” that she can make him work at the center 
based on her prior experience with other teens. She also knows 
that the police officer will be tough with Jed. 

Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in 
Step 3, using expression 
to show the characters’ 
emotions.
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 Even though Jed whispers “Jail” when the officer asks him where 
he wants to go, the officer takes him to the center to work. How 
does the officer know that Jed doesn’t really want to go to jail? He 
most likely uses his past experience with troubled teens to predict 
that Jed’s mouthy behavior is just his way of handling a difficult 
situation. 

5. Continue modeling by saying that you’re going to keep using the strategy of 
making predictions to help you understand a story.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

There was one man at the center named Mack. Jed couldn’t 
stand him. Mack was old, but he didn’t have any trouble getting 
around. His gray hair stuck out all over. It looked like his hair was 
caught in a windstorm. He always said nice things to people. They 
seemed to enjoy it. Jed hated it.

7. In a story, things often get worse before they get better, but they 
usually get better at the end. Sometimes we learn a detail early in 
a story that helps us predict how things will turn out later. In the 
scene I just read, it looks like Jed hates Mack more than the other 
residents. We don’t have any evidence yet that this will change, 
but because problems in stories almost always get solved, I’ll 
bet it doesn’t end up that way. I can use what I know about story 
structure to predict that things will eventually work out. What do 
you predict will happen between Jed and Mack by the end of the 
story? (Jed and Mack will be friends by the end of the story.)

8. Distribute or display this part of the story and read it aloud.

The next Saturday, Jed got some bad news. The director of the 
center said, “Jed, the crafts teacher is sick today. You need to teach 
a craft.”

“Not me,” Jed said. “I don’t know anything about crafts.”

“Jed, you have to. That’s your job today. You’ll think of 
something,” said the director.

9. Often, you can predict how a character will react based on his or 
her past behavior in similar situations. For example, when the 
director of the center tells Jed that he has to teach crafts, what did 
you think Jed would say? Why did you think so? (because that’s how 
he responded to the judge when she told him to work at the center) What 
do you think Jed will do now that the director told him he has to?

Here’s what Jed does. See if your prediction was on target. 
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Jed was angry. “You can’t make me!” he yelled. He walked out 
of the room. He kicked over a chair. There was no way he was 
going to do crafts with old people.

10. But just because a character has a pattern of behaving one way, 
that doesn’t mean he or she will always behave that way. In fact, 
character development, or change, is an important part of story 
structure. Just as we know that the problem in a story almost 
always gets worked out, we also know that the main character can 
learn and grow as the story develops. So, even though Jed is surly 
and rebellious in the first part of the story, he probably won’t be 
that way by the end of the story. Look for a change in Jed’s behavior 
in this excerpt from the end of the story, in which Jed is once again 
in court facing the same judge.

Jed said, “I know it was wrong. But don’t you believe me? I just 
wanted to make everyone happy.”

The judge did believe Jed. She knew he had changed. This 
wasn’t the same young man who’d been in her court before.

 How has Jed changed? (He wants to make everyone happy. He isn’t 
defiant with the judge. He admits he was wrong.)

11. Tell students to watch for other clues that will help them make predictions 
about a story or about a character’s actions and development. These clues 
will help them make predictions to better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using these strategies will 
help them both better understand what they read and become better writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Jed is like a lot of teenagers who get into trouble with the law…

This is what I know about how fictional stories are usually 
structured…

Jed reminds me of someone I know because…

Here are three reasons community service is a better alternative than 
jail for a troubled teen… 

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Making Predictions Strategy:

Look for patterns and use them to make predictions, but be alert for 
changes.

•
•

•
•

•

Vocabulary 
Focus
Ask a volunteer what 
crafts are:
(“I think they’re 
things people make 
with paper or fabric, 
like putting together 
scrapbooks or 
making potholders.”) 
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Make predictions based on traditional character roles, such as judges, 
police officers, and troubled teens.

Make predictions based on story structure, knowing that things get 
worse before they get better, but they almost always get better.

Make predictions based on a character’s actions in the past.

Make predictions based on a character’s development, knowing that 
the main character can learn and grow by the end of the story.

•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 5

Classifying and Categorizing

A. Explain the Strategy
Explain to students that they are going to learn how to use the skill of 
classifying and categorizing to help them better understand and remember 
what they read. Tell students that you have a story to read to them. 

“Did you finish Mrs. Trueblood’s latest assignment?” Trevor 
asked. He and Simon were flipping through CDs on the racks at 
CD Extravaganza, the mega music store downtown. 

“Not yet. I think it’s pointless. Who cares about classifying 
plants anyway?” Simon pulled a CD from the rack and checked 
the title, then put it back.

“Yeah. It seems like we have to do classifying in every class. In 
math it’s types of equations or geometric figures. In history, they 
want us to classify types of governments. In English—”

“We have to classify parts of speech,” Simon broke in. “And in 
science, it’s types of rocks and minerals or plants and animals 
or stars or you name it. I’m really getting tired of these pointless 
exercises.” He flipped through CDs on the other side of the aisle 
from Trevor.

“Need some help?” A clerk who had been shelving new CDs 
turned to Trevor. His name tag said, “Hi, I’m Ravi. How may I help 
you?”

“Yeah, man, I do. I can’t find that new CD I just heard on the 
radio. It’s a really cool song with a smokin’ drum solo.” 

“Who’s it by?” the clerk asked. 

“I don’t know. I think it’s a new artist. But it’s really cool.” 

“I think the guy’s name is Derek or Dirk or Dilbert or 
something like that,” Trevor said. “But I’m not sure if that was his 
first name or his last name.”

“Okay, so we start by looking up artists whose names start 
with ‘D,’” Ravi said.

“Um, I’m not sure that will help,” Trevor said. “He’s just the 
drummer. We don’t know the name of the band.”

“Well, do you know what type of music it is? That would help a 
lot,” Ravi said.

“It’s just cool, that’s all. Right, Trev?” Simon nodded at his friend.
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Teacher 
Materials
Have a printed copy 
of the text excerpts 
from Follow that Car! 
in Steps 2, 5, 7, 10, and 
12 available for each 
student, or display them 
on an overhead projector.
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“Guys, there are 20,000 CDs in this store. We have to narrow 
our search a bit more than just to ‘cool’ CDs. Is it rock and roll? 
Rap? Hip-hop? R&B? Country?”

Simon rolled his eyes. “Oh, no! You mean we even have to do 
classifying here, too? Come on, Trev. Let’s get out of here. I’m 
definitely not going to do schoolwork in a CD store.” 

The two guys turned their backs on Ravi and walked out while 
Trevor grumbled, “I’ll bet Mrs. Trueblood put him up to that!” 

That evening at dinner, Ravi Trueblood and his mother had a 
good laugh.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Classifying and Categorizing—When 
you read about factual information, 
it’s helpful to classify facts, details, 
or things into groups, or categories, 
according to their characteristics. 

Organize and group information 
logically. Think about the types of 
information being discussed in the 
text. Look for the most logical ways to 
organize the information. Be willing 
to change your organization as you 
encounter more information.

B. Model the Strategy through Explicit Instruction

1. Classifying information is an important skill in both the real 
world and school. In the story I just read, the guys can’t find the 
CD they want because they don’t have enough information. How 
would knowing what type of music they are looking for help them? 
Well, music stores are usually organized in sections according 
to the type of music. If the CD is rap, they won’t find it in the R&B 
section. If it’s hip-hop, it’s not going to be in the country category. 
Narrowing their choices by figuring out what type of music 
category the song belongs in will help them find what they are 
looking for. 

2.  Distribute or display the excerpt below and have students read along as 
you read it aloud. This is the first paragraph of the book.

Cars play an important part in our lives. When cars were 
invented, they were just a new way to get places. Today, cars are 
used for much more. There are vehicles for special jobs. We feel 
safer when we see a police car on the street. Cabs and vans take us 
places. Some people drive race cars for fun. Many people choose a 
car because they think it looks cool. 

3. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you group the information you read. 
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 This book makes it easy to identify categories of vehicles. Right 
here in the first paragraph, it tells us several types we’re likely to 
learn about in the book:

vehicles for special jobs 

police cars and other safety vehicles

cabs and vans for transportation

race cars

“cool” cars

4. But just because the book introduces these categories, that doesn’t 
automatically mean it’s going to be the easiest or best way to 
classify the cars in the book. We have to read more to find out. 
We’ll make a chart as we go, to help us classify the types of cars into 
categories.

5. Distribute or display the next part of the text and read it aloud. 

Cars as Art

In the 1930s, people wanted cars that looked good. Designers 
gave cars smooth lines. Two examples of a streamlined car were 
the Chrysler Airflow and the Pierce Silver Arrow. Streamlined 
cars became popular during the 1930s. 

6. It looks like the book is providing yet another way to classify 
cars—by decade as well as by description. Let’s try making a table 
showing decades, characteristics, and examples. We’ll also use the 
section subheadings, as those help us by giving the main idea of the 
information in each section. We’ll start with the 1930s:

Time Frame Section 
Subheading

Major Features 
of the Cars

Names of 
Some Cars 

1930s Cars as Art “looked good”

smooth lines

Chrysler Airflow

Pierce Silver 
Arrow

7. Let’s see what we can learn about cars in the 1940s by reading the 
next section.

Cars for World War II

In the early 1940s, America was at war. Autoworkers stopped 
making cars. Instead, they built trucks and other vehicles. A 
special car was invented. It was called the Jeep. People could drive 

•

•

•

•

•
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it on rough land. The Jeep had no doors, so people could jump in 
and get out quickly.

8. So what do we know about the 1940s? We know that we were at war 
in the early part of the decade, and automakers didn’t make cars. 
The text doesn’t say this was true of the entire decade, so we need 
to specify that it was the early ’40s. Let’s put the information from 
the paragraph into our table:

Time Frame Section 
Subheading

Major Features 
of the Cars

Names of 
Some Cars 

1930s Cars as Art “looked good”

smooth lines

Chrysler Airflow

Pierce Silver 
Arrow

Early 1940s Cars for 
World War II

special cars

no doors, for easy 
in and out

good for driving 
on rough land

Jeep

9. Continue modeling by saying that you’re going to keep using the strategy of 
classifying and categorizing to help you understand the text.

C. Guide Students in Practicing the Strategy 

10. Distribute or display the next part of the story and read it aloud. 

Cars for Fun

After World War II, Americans had more money. They had 
more free time. They wanted the best of everything. 

The auto industry made cars that customers wanted. 
Designers made bigger cars. They added cool, new parts. Many 
cars had tail fins like a fish. The 1948 Cadillac was the first 
car with tail fins. Designers made tail fins bigger and bigger 
throughout the 1950s.

Vocabulary 
Focus

Ask a volunteer to use 
the context to figure out 

what tail fins are:
(“I think they’re big 
metal parts on the 
back of some cars 

that make the cars 
look fast.”)
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11. What do we know about this section of the text? First, notice that 
this time the text isn’t about a single decade. What does the text 
call this period in history? (“After World War II”) The years “after 
World War II” are 1948 through the 1950s. What should we put 
into the table under each column heading? (Timeframe: After World 
War II [1948–1950s]. Section Subheading: Cars for Fun. Features: cool, new 
parts; bigger and bigger tail fins. Names of Some Cars: Cadillac.) 

Time Frame Section 
Subheading

Major Features 
of the Cars

Names of Some 
Cars 

1930s Cars as Art “looked good”

smooth lines

Chrysler Airflow

Pierce Silver 
Arrow

Early 1940s Cars for 
World War II

special cars

no doors, for easy 
in and out

good for driving 
on rough land

Jeep

After World War II 
(1948–1950s)

Cars for Fun cool, new parts

bigger and bigger 
tail fins

Cadillac

12. Distribute or display the next part of the story and read it aloud. 

Sports Cars

By the 1960s, customers were tired of big cars. They wanted a 
new look. Designers gave them the sports car. Sports cars like the 
Pontiac GTO and the Ford Mustang were popular. The Mustang 
was named for a wild, fast horse.

13. Once again, cars changed as the public demanded something new. 
Fill in the table with the information provided in this paragraph.
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Time Frame Section 
Subheading

Major Features 
of the Cars

Names of Some 
Cars 

1930s Cars as Art “looked good”

smooth lines

Chrysler Airflow

Pierce Silver 
Arrow

Early 1940s Cars for World 
War II

special cars

no doors, for easy 
in and out

good for driving 
on rough land

Jeep

After World War II 
(1948–1950s)

Cars for Fun cool, new parts

bigger and bigger 
tail fins

Cadillac

1960s Sports Cars cars that were not 
as big as before

a new look

a car named for a 
wild, fast horse

Pontiac GTO

Ford Mustang

14. Tell students to watch for other details that will help them classify and 
categorize as they read. These clues will help them make predictions to 
better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using these strategies will 
help them both better understand what they read and become better writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Over the years, cars have changed in several ways…

It makes sense that the table breaks car types into time periods 
because…

When Henry Ford began to use the assembly line, he changed car 
making forever…

Here are three reasons why classifying and categorizing are helpful 
life skills… 

•
•

•

•
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E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Classifying and 
Categorizing Strategy:

Think about the types of information being discussed in the text. 

Look for a logical way to organize the information. Does the text tell 
you some categories you can use? 

If not, do you know some categories that the details might fit into? 

Check to be sure that the details really do match the categories. 

Look for graphics or illustrations that might add more information 
than you have.

Be willing to reorganize the information as you learn more about 
the subject.

Apply your knowledge of classification to answer questions about 
the text.

•
•

•
•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 6

Identifying Causes and Effects

A. Explain the Strategy
Explain to students that they are going to learn how to identify causes and 
effects, which will help them understand what they read. Tell students that you 
have a story to read to them. 

“What do you mean, you got a zero on your science project?” 
Rico’s mom said. “I don’t understand how that’s possible. I 
watched you build it yourself. It was a perfect poster about 
climate change. What happened?”

“It’s a long story.” Rico dropped his books on the table with 
a sigh.

“Take all the time you need, mi’ jo, my son. I’m not too busy to 
listen to you,” Mom said, pushing aside her briefcase and the stack 
of legal papers she had been reading.

“Well, it’s all because of a dog bite.”

“A dog bite! Are you all right?” Rico’s mom scanned his arms and 
legs looking for injuries.

“I’m OK. I was carrying my project to school strapped to 
my bike. Everything was fine until I hit a slick patch of oil on 
the street.”

“Were you trying to avoid hitting a dog?”

“No. The dog comes later. Anyway, I skidded and lost my 
balance because of the oil. When I fell, I hit my knee. It really 
hurt—bad—but I had just skinned it.” Rico could see his mother 
was concerned, so he quickly added, “But it’s OK now—see?” He 
pushed up the leg of his shorts to reveal a small bandage. “So, 
anyway, I got up and checked my project. It was great! No dents or 
anything.”

“Well, I was only three blocks from Señor Gonzales’ bodega, 
the little store on the corner across from school, so I decided to 
go there to see if he could give me a bandage. I got back on my 
bike and started riding when this dog started following me. It was 
nipping at my heels and barking like crazy!”

“That sounds scary!”

“It was! I rode as fast as I could, but the dog just kept chasing 
me. So, I ditched my bike by the fire hydrant and ran into the 

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Skateboard City in Steps 
3, 5, 6, 8, and 10 available 

for each student, or 
display them on an 

overhead projector.
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bodega. I figured I’d hide inside the little store ’till the dog 
was gone.”

“That was a good idea, Rico. I’m glad the dog didn’t bite you! 
But what does that have to do with your project?”

“I’m getting to that. I was pretty shook up. So, while Señor 
Gonzales went to the back office to get a bandage from his first-
aid supplies, I went to the cooler and got a soda. By the time I’d 
finished my soda and put the bandage on, the dog was gone. I 
went outside to get my bike, and that’s when I remembered my 
project—it was ruined. The dog had torn my poster to shreds. 
Worse yet, it slobbered all over the pieces. They looked like mush. 
I could never turn it in that way.” Rico’s shoulders shook. He 
sighed heavily. 

“Oh, mi’ jo, I’m so sorry!” Rico’s mom put an arm around her 
son’s shoulders. “You worked so hard on it. Couldn’t you at least 
take the pieces to show your science teacher?” 

“You don’t understand. The last thing Mr. Murphy said when 
he assigned the project was, ‘I expect all of you to have your 
projects in on time. No excuses. And, especially, do not try to tell 
me that your dog ate your homework!’”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Causes and Effects—Just 
as in science, every action has some 
type of a reaction. The initial action is 
the cause; the reaction is the effect. 

Look for the cause of an event just 
before it happens. Then look just after 
the event to see what effect it has on 
events to come. Causes and effects 
can happen in a series: One event 
causes another event (the effect); 
that event causes the next event (the 
effect). Look for connecting words, 
such as because, then, next, and even 
why.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Rico tells his mom a series of events that 
happened to cause him to get a zero on his science project. I’m 
going to think aloud about what causes each event in the story. He 
says it was all because of a dog bite. But I don’t think that’s what 
started the chain of events.

 The first bad thing that happened is that he hit a slick patch of oil. 
Hitting the oil caused him to skid and lose his balance. The effect 
of losing his balance was that he fell. Falling caused him to skin his 
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knee (the effect). Skinning his knee caused him to need a bandage 
(the effect). Because he needed a bandage (the cause), he decided to 
ride to the bodega (the effect). When he rode past a dog on his way 
to the bodega (the cause), the dog started chasing him (the effect). 
Because Rico was scared of the dog—and because he needed a 
bandage—he threw down his bike (the first effect) and went into 
Señor Gonzales’ little store (the second effect). 

 The story continues, with one event causing another, until the 
very end. Why couldn’t Rico turn in his homework (the effect)? 
Because the dog ate it (one cause) and because Mr. Murphy had 
told the class not to make the excuse that a dog ate their homework 
(another cause). But what was the original cause of Rico not 
handing in his science project? He skidded on a patch of oil.

2. Tell students they will read part of a story about a boy named Nick and a 
girl named Skateboard Sue, who is the best skateboarder at school. They 
will look for events to determine their causes and their effects.

3. Distribute or display the excerpt below and have the students read along 
as you read it aloud. 

Nick stepped off his skateboard at the top of a big hill. He had 
walked up and down this hill many times, but he had never skated 
down it.

4. Model the strategy by saying you’re going to stop and think aloud to make 
sure you understand the selection. I wonder what causes Nick to step 
off his skateboard at the top of the big hill? Well, even though he 
has walked the hill before, he has never skated down it. I wonder if 
he’s checking it out because he’s ready to ride, but wants to make 
sure there are no rocks or twigs where his skateboard will go? I’m 
not really sure yet, so I need to read a little more. 

5. Distribute or display the next part of the selection. Continue modeling 
by telling students you are going to look for causes and effects so you can 
understand how they are connected.

Nick had started skating six months ago. It was harder than he 
had thought it would be. 

 OK. Now I see. Nick is a fairly new skateboarder, which causes him 
to be a little bit afraid when he stands at the top of a big hill. That 
makes sense to me; I know I would be afraid. 

C. Guide Students in Practicing the Strategy 

6. Distribute or display this part of the story and read it aloud. 

“This is it,” she said.
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Nick looked around. What was Sue talking about? The 
sidewalk was closed. This was a construction area. 

“We can’t go in there.” Nick pointed to a sign that said “Hard 
Hat Area.”

“Why not?” Sue smiled. “We’re wearing hard hats!” She tapped 
her helmet. “Workers aren’t here on Sundays. We have the place to 
ourselves. You won’t believe the size of the ramps in there. You can 
get some awesome air. Come on.” She slipped through a hole in 
the fence and was gone.

7. Help students think about the causes and effects in this selection. Why 
does Nick say they can’t go into the construction area? (Because the 
sign says it’s a hard-hat area. That means you have to wear a hard hat 
when you go inside. Besides, it’s dangerous to be in a construction area.)

 What are the reasons (causes) that Sue goes into the construction 
area? (She says their helmets are hard hats, and there aren’t any workers 
in the area on Sundays. She also goes in because she thinks the ramps are 
awesome. I think that’s the real reason: She wants to skate in there.)

8. Now distribute or display the next part of the selection. As you read the 
next selection from the story, look for a series of causes and effects.

“Grrrrr!” 

“What’s that?” Nick asked. He stopped skating and 
turned around.

“Grrrrr! Arf Arf ARF!”

A dog was growling and barking. It didn’t sound friendly.

The noise was getting closer, too.

“Let’s get out of here!” Sue yelled. She was already 
skating away.

9. What are the effects when the dog barks and growls? (The dog 
sounds really scary, and its growling makes Nick stop skating and turn 
around. And when Sue hears the dog, it causes her to skate away.) 

10. Now ask students to listen as you read this last paragraph.

Nick saw something moving behind the bags of cement. “What 
are you kids doing here?” yelled a security guard. He held a rope in 
one hand. There was a huge dog at the end of the rope. Nick hoped 
it was a strong rope. 

He jumped on his board and followed Sue. He had never skated 
so fast in his life.
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Vocabulary 
Focus
Ask a volunteer to use 
the context to figure out 
what a hard hat is:
(“I think it’s a hat that 
construction workers 
wear to protect their 
heads when they are 
at a building site.”)

Fluency
Fitness
Ask a volunteer to read 
aloud the excerpt in Step 
8, using the punctuation 
to show emotion.
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11. What do you think causes the security guard to yell at the 
kids? (They are skating in an area where they should not be.) 

12. What is the effect of the security guard yelling and his dog 
growling at the kids? (The kids get scared and skate away.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy helps 
them both better understand what they read and become better writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

It all started with a baloney sandwich…

That was the day things went from bad to worse… 

You won’t believe how our little team won the championship game…

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Causes and 
Effects Strategy:

Look for the cause of an event just before it happens. Then look just 
after the event to see what effect it has on events to come.

Not all connections are obvious. Sometimes you have to look back or 
ahead in the text to make the connection.

Causes and effects tend to happen in a series: One event causes 
another event (the effect); that event causes the next event (the effect); 
and so on. 

Sometimes a cause will have more than one effect; sometimes an 
effect can be traced to multiple causes.

Look for connecting words, such as because, then, next, and even why.

•
•
•

•

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 7

Comparing and Contrasting

A. Explain the Strategy
Explain to students that they are going to learn how to compare and contrast 
to help them better understand what they read. Tell students that you have a 
story to read to them. 

“Have you seen The Bourne Ultimatum yet?” Grace asked 
Domby. They were talking on the phone together and were 
looking at movie reviews on the Internet, trying to pick a good 
movie to watch. 

“No, but I saw the first one,” answered Domby. “And if the 
movie reviews are accurate, it sounds like it’s a case of ‘If you’ve 
seen one, you’ve seen them all.’”

“How can you say that, Domby? Each one gets better than the 
one before it. The Bourne Identity was fantastic. And The Bourne 
Supremacy rocked! I heard The Bourne Ultimatum is even better 
than that one. I just wish I’d seen it in the theater.”

“But just look at what the reviews say, Grace. ‘In The Bourne 
Identity, a young man goes on a desperate search to find out 
who he is. He travels across borders in a series of plot twists that 
require him to use his outstanding fighting talents to escape 
danger.’ That’s the one I saw.” Domby sighed. “Action movies just 
aren’t my thing.”

“Yeah, and it was a fantastic movie, too, Dom.”

“Okay, if you like that sort of thing. But the next movie couldn’t 
have been all that different from the first one. Listen to this 
review, ‘In The Bourne Supremacy, a desperate search ensues as 
Jason Bourne tries to discover the secret to his own identity. Will 
he escape danger and find out who he is? Bourne fights for his life 
as he battles the CIA and evades Interpol. There are twists and 
turns galore that every Bourne fan will appreciate.’ Now, tell me, 
how much different is that than the first movie? They sound about 
the same to me.”
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
The Thrill of the Ride 
in Steps 3, 5, 8, and 
10 available for each 
student, or display them 
on an overhead projector.
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“But Dom, The Bourne Supremacy was amazing! Sure, Jason is 
still trying to find out his identity in that movie. That’s the whole 
point. And he uses his great fighting skills to save himself in every 
movie, but he uses his brain too. It’s really cool how he escapes the 
bad guys. I love that movie.”

“I know, Grace. You think you want to see The Bourne 
Ultimatum. But would you just listen to this part of the review? It’s 
the same old thing all over again. ‘Once again, Jason Bourne fights 
for his survival while searching for the truth about who he is. In 
The Bourne Ultimatum, he crosses continents and the Atlantic to 
seek out his identity. As the target of dangerous Interpol agents, 
cops, and the CIA, he must fight each step of the way and use his 
quick wits to avoid capture—or death. Fans will enjoy the plot 
twists in this one!’ Why did they even bother to make a third 
movie? They all have secret agents, fighting, travel, bad guys, and 
the great ‘mystery’ surrounding his identity. Couldn’t they at least 
think of another plot? This is really stale news.”

“Listen, Dom, you don’t have to watch The Bourne Ultimatum 
with me. We can rent Shrek instead. I’ll watch The Bourne 
Ultimatum with my little sister. She’ll see any movie that has Matt 
Damon in it.”

“Oh, so it’s Matt Damon you really want to see? Well why didn’t 
you tell me in the first place? I knew it couldn’t be the plot or the 
action. Isn’t that just like a girl?” Dom snickered.

“‘Just like a girl?’ You mean you think girls can’t possibly like 
action movies? You think we all go see them just because of a 
cute guy?” 

“Well, yeah…um…no…I mean, I guess….” 

“If that’s what you think, Domby Porter, you can watch Shrek 
all by yourself. I’m renting The Bourne Ultimatum because I like 
action movies. It’s my little sister who likes Matt Damon.” 

“But….but…Grace! Grace, are you still there?” Dom shook his 
head as he flipped his cell phone closed. “I wonder what I did 
wrong,” he said, then scrolled through the reviews for a movie—
any movie—without Matt Damon.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Comparing and Contrasting—When 
you compare two or more things, 
you look for ways in which they are 
alike. When you contrast two or more 
things, you look for ways in which they 
are different. 

Look for words that signal 
differences and similarities in 
content, time, behavior, or other 
characteristics. Even if the writer 
doesn’t use direct comparison words, 
make mental comparisons to try to 
understand what the writer is saying. 

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Dom and Grace compare the three Bourne 
movies. They find many similarities in the plots, such as the fact 
that Jason Bourne is trying to find out who he really is. What he 
can’t know without more information is that the plots really do 
have a lot of differences. 

2. Tell students they will read a text about the sport of skateboarding. 
Students will look for details to compare and contrast to help them 
understand the text.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

Skateboarding has had a bumpy ride for more than 70 years. 
Sometimes it has been more popular than at other times, but 
skateboarding has never disappeared. Now, skateboarding is 
popular again. It seems that it may be here to stay. What makes 
so many people love this sport? To find out, check out the story of 
skateboarding.

4. Model the strategy by saying you’re going to stop and think aloud to 
look for clues that will help you make inferences about the characters or 
situations in the book. 

 This is the opening paragraph of the book, and already I can see 
that there are going to be comparisons and contrasts in the book. 
How can I tell? Because the sentence “Sometimes it has been 
more popular than at other times, but skateboarding has never 
disappeared.” The words more and but tell me that two things are 
being contrasted. Now I’ll look in the book for places where the 
differences in skateboarding’s popularity, or in skateboarding 
itself, are compared.
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5. Distribute or display the next part of the story and read it aloud. 

Skateboards were first used in the 1930s. Skaters joined 
boards to metal roller-skate wheels. The hard metal wheels of the 
skateboards would bang along sidewalks.…

In 1958, toy makers began to design and make skateboards. 
The first skateboards sold in stores were made of wood. A few 
were made from plastic. Wooden boards were heavy and didn’t 
bend very much. Plastic boards bent too much.

Soon toy makers began using clay wheels on skateboards. Clay 
wheels didn’t make as much noise as metal wheels.

6. Continue modeling the strategy of comparing and contrasting. 

 So, the first skateboards had boards—probably wooden boards, 
though the text doesn’t say that—joined to metal roller-skate 
wheels. Okay, now I’ll look to see if I can tell what later skateboards 
were made of. The second paragraph says, “The first skateboards 
sold in stores were made of wood.” So to compare the 1930s 
skateboards and the 1958 skateboards, I can see both were made 
of wood. But not all skateboards in 1958 were wooden. “A few were 
made from plastic.” The selection also tells me how the wooden 
and plastic boards performed. “Wooden boards were heavy 
and didn’t bend very much. Plastic boards bent too much.” The 
sentences are near each other and compare the same features of 
the different types of boards. What does the last paragraph say 
about the wheels on skateboards? Does it give a comparison? Yes, it 
says, “Clay wheels didn’t make as much noise as metal wheels.” The 
words “as much as” tell me that the clay wheels and metal wheels 
are being contrasted. 

7. Continue modeling by saying that you’re going to keep using the strategy of 
comparing and contrasting to help you understand a story.

C. Guide Students in Practicing the Strategy 

8. Distribute or display the next part of the text and read it aloud. 

In the early 1960s, skateboarding became very popular. Surfers 
were interested in skateboarding. Surfers rode waves like skaters 
rode on land.

9. What comparison do you see in this selection? (“Surfers rode 
waves like skaters rode on land.”) What is being compared? (The 
writer compares surfing to skating.) What word in the sentence, 
“Surfers rode waves like skaters rode on land,” signals a 
comparison? (“ like”)

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in Step 
10, using punctuation to 

make sense of the text.
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10. Distribute or display this part of the story and read it aloud.

In the early 1980s, skating was on its way out again. City 
governments had passed skating laws. These laws said that 
skaters couldn’t skate on sidewalks or streets. The country of 
Norway didn’t let anyone skate at all! The laws were passed 
because people were worried that skaters could get hurt.

Skating wasn’t gone for very long. In the late 1980s, it was back 
again. Skateboarders built ramps and skated in their backyards. 
New skateboards had curved ends that made the boards stronger 
and easier to move.

11. What time period is being compared here? (The early 1980s and the 
late 1980s.) What is the difference in skating’s popularity from the 
early 1980s to the late 1980s? How do you know? (Skateboarding 
was not popular in the early 1980s, but became popular again in the late 
1980s. I know because the first sentence says that “skating was on its way 
out again.” Then the second paragraph says, “Skating wasn’t gone for very 
long. In the late 1980s, it was back again.”) What does the word again 
tell you in both paragraphs? (It tells me that there have been changes 
in how popular skateboarding has been.)

12. Tell students to watch for other clues in which the writer makes 
comparisons to show similarities or differences. These clues will help them 
better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy both 
helps them better understand what they read and become better writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Skateboarding has a history of ups and downs in popularity…

My best friend and I have a lot in common, and a lot of differences…

One thing I like to do on the weekends is very active, while the other is 
pretty laid back…

•
•
•
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E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Comparing and 
Contrasting Strategy:

Look for words that signal differences and similarities in structure, 
time, behavior, or other characteristics. 

To find comparisons, look for words that show similarity, such as also, 
too, both, like, and all.

To find contrasts, look for words that show differences, such as but, 
instead, rather, more, less, not, and –er and –est words such as bigger, 
nicest, or cooler.

Even if the writer doesn’t use direct comparison words, make mental 
comparisons to try to understand what the writer is saying. 

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 8

Identifying Elements of a Graphic Novel

A. Explain the Strategy
Explain to students that they are going to learn how to identify elements of a 
graphic novel to help them better understand how to read them. Tell students 
that you have a story to read to them. 

“What are you reading, Micah?” Dad asked. He dumped the 
clean laundry on the kitchen table and began sorting socks.

“A graphic novel. It’s for school.” Micah was stretched out on 
the sofa, his feet hanging over the armrest.

“What do you mean it’s a graphic novel? Looks like a comic 
book to me.” Dad walked over to the back of the sofa and leaned 
over Micah’s shoulder to get a better look.

“No, Dad. It’s a graphic novel. Ms. Pacheco assigned it.”

“Your English teacher is assigning comic books?”

“Dad, Ms. Pacheco is my history teacher.”

“I never got to read comics when I was in school. Scoot over, 
kid. I want to see this.” Dad walked around the sofa, slid Micah’s 
feet to the floor, and plopped down next to him. 

“Dad, I told you. It’s not a comic book. There aren’t any 
superheroes. And no Spandex, either. It’s a novel about American 
history. See?” Micah turned to the first page of the book to show 
his dad the title. “The pictures make the text easier to understand. 
And history isn’t boring this way.”

“This is a cool way to read about history,” Dad said, flipping 
through the pages to see the action. “Hey, I love these pictures! 
You must have a pretty with-it teacher.”

“Dad, please. Nobody says, ‘with-it’ anymore.”

“You’re right. I’m a bit outdated, aren’t I?”

“That’s OK. You’re a parent. Nobody expects you to be cool.”

“You can’t imagine what a burden you’ve just lifted from my 
shoulders, son.” Dad winked at Micah and got up off the sofa. 
“Now get back to reading your history lesson. Unless you’d rather 
fold the laundry…?”

“Uh…I think I’ll pass on that, Dad. I know it’s hard to believe, 
but my homework is even more interesting than sorting socks.” 

“Now that’s saying something,” Dad said, laughing.
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Teacher 
Materials
Have copies of book, 
Amistad: Fight for 
Freedom, or photocopies 
of the pages used in 
Steps 3, 5, 6, 8, 10, 12, 
13, and 15 available for 
each student, or display 
them on an overhead 
projector. You will need 
photocopies of pages 
2 through 6, and 9.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Elements of a Graphic 
Novel—Graphic novels are a unique 
combination of words and pictures 
that make reading a visual experience. 
Reading a graphic novel involves 
understanding how the words and 
pictures work together to tell the 
story. 

Speech bubbles, thought bubbles, 
and panels of artwork make up 
graphic novels. The words that the 
characters say carry the story in a 
graphic novel. The position of the 
text on the page lets you know when 
background information is being 
provided. The artwork shows the 
action and the plot. All three elements 
are important when you read graphic 
novels.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Micah tells his dad that a graphic novel is 
a combination of text and pictures. But there’s more to a graphic 
novel than just the story and the artwork. The way the words and 
pictures are placed on the page give the reader a lot of important 
information. But it helps to know the code. I’m going to look at 
some pages from a graphic novel and find out how the combination 
of words and pictures can help me understand what the writer is 
trying to say. 

2. Tell students they will read parts of a graphic novel about the ship 
Amistad. This ship carried some of the people who were captured in Africa 
and sold into slavery. This true story tells how the slaves took over the 
ship, were captured again, then eventually won their freedom in the U.S. 
Supreme Court. Students will learn to identify some of the unique elements 
of graphic novels to help them understand the story of the Amistad.

3. Distribute the excerpt below and have students read along as you read 
it aloud. Because of the important graphic elements, you will need to 
distribute the book, or have photocopies of the actual pages in order to 
teach this lesson. Tell students that you will begin by looking pages 2 and 
3. Distribute photocopies of the top part of pages 2 and 3 of the graphic 
novel and read the top speech bubbles aloud. You will not need to read the 
bottom part of the bubble on each page at this time.

(Page 2)

What if, like me, you lived during the time of slavery? What 
would it be like having everything stripped away, including your 
freedom? My name is Kinna. I was kidnapped from my African 
home. I was forced aboard a ship to be sold as a slave. But, we 
didn’t give up. 
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(Page 3)

Imagine you lived through what I experienced. How would you 
survive? How important would freedom be to you? As you’ll see, I 
had lots of hardships on my long journey. 

4. Model the strategy by saying you’re going to stop and think aloud to 
understand features of this graphic novel. 

 Before I even get to the story, I see a character on pages 2 and 3 
who is giving me background information. This is like a summary. 
It tells what has happened and hints at what is to come. That way, 
when I get to the first picture, or panel, I’ll have a better idea of 
what is happening. There’s very little room for text in a graphic 
novel, so this is a good way to get me up to speed without wasting 
space in the panels. 

 So, what have I learned so far? On page 2, I learned that Kinna was 
kidnapped from his home in Africa and was sent on a ship to be sold 
into slavery. I also learned that he and the rest of the slaves didn’t 
give up. 

 And, on both pages, Kinna challenges me to put myself in his place. 
This helps me get into the right frame of mind and be ready to 
experience the story from Kinna’s viewpoint.

5. Continue modeling by saying that you’re going to keep using the strategy of 
identifying elements of a graphic novel to help you understand the story. 
You’ ll look next at the cast of characters on page 4. Distribute a photocopy 
of page 4 from the novel and read it aloud.

(Characters)

Kinna, a member of the Amistad mutiny

Sengbe, the leader of the mutiny on the Amistad

Keme, a member of the Amistad mutiny

Jose Ruiz, a slave trader

Pedro Montes, a slave trader

John Quincy Adams, lawyer and former president 

 Why does a graphic novel need to list the characters when a regular 
novel doesn’t? Well, maybe it’s because there is so little room to 
include details in the text. Sometimes it’s hard to know who is who 
when the text doesn’t directly say so. And by having a picture of the 
main characters, it’s easy to look back and check to make sure I 
know who is in each part of the story. 
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Vocabulary 
Focus
Ask a volunteer what a 
mutiny is:
(“I think it’s what 
happens when 
people on board 
a ship take control 
away from the 
captain.”)
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 The description of the characters on page 4 also helps me know 
what part each person plays in the story. This is a lot like the 
beginning of a book, where the writer often tells each character’s 
name and some important details about them.

6. Distribute page 5 of the story and read it aloud.

(Yellow Text Box:)

In one moment, Kinna’s life was changed forever!

(Speech Bubble:)

Help! Let me go! Let me go!

7. When I look at page 5, I notice three important elements. First, 
there’s a huge picture of three men attacking Kinna. It looks 
like Kinna is being captured. This must be the beginning of his 
sale into slavery. I can see that one man is holding Kinna while 
another chokes him, and a third man beats him with a club. Kinna 
is crying. And he’s yelling, “Help! Let me go! Let me go!” Kinna’s 
words go along with the picture. There’s a lot of emotion in this 
picture because Kinna looks very scared. I’d be very scared, too, if 
it were me.

 Another thing I notice is the yellow block of text near the top of the 
page. This is background information. It might have been good to 
read it first, but the picture caught my attention before the text did. 
That’s OK, though. I can read the background information after I 
look at the picture and even after I read the text on this page. Most 
of the time, though, I’ll want to read the text box first, because it 
helps explain what is happening in the picture. 

C. Guide Students in Practicing the Strategy 

8. Distribute the next part of the story (page 6) and read the first two 
panels aloud. 

(First Panel)

(Yellow Text Box:)

In 1839, the Mende people lived in small villages in West 
Africa. Most led peaceful lives farming and going to market. They 
followed traditions handed down over generations. 

Fluency 
Fitness

Ask a volunteer to read 
aloud the excerpt in 

Step 6, using punctuation 
to signal expression.
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(Speech bubble:)

“Sell this cloth at the market. But be careful! There are slave 
traders around.”

(Second Panel)

(Speech Bubble:)

“Don’t worry, Mother. I’ll be careful.”

9. What information does the yellow box in the first panel tell us? 
(That the Mende people were peaceful farmers and sold their produce in 
markets. They followed a traditional lifestyle.)

 What do we know by reading the speech bubbles in the first and 
second panels? (Kinna’s mother is warning him to be careful because 
there are slave traders nearby. And Kinna says he will be careful.)

 What do you notice about how these two boxes are positioned in 
relation to each other? (They overlap.) What do you think their 
position tells you about the actions in each box? (The actions are 
closely related in time. It’s a single conversation between Kinna and 
his mother.)

10. Direct students’ attention to the next panel of the story, in which a man 
threatens to beat the men if they don’t keep walking.

(Speech bubble:)

“If you don’t keep walking, I will beat you!”

11. What details do you notice about this panel? (One man threatens 
to beat the men who are tied together with two long poles. Kinna is at the 
end of the line. I can tell because he has a red loincloth, just like in the 
picture on page 5 and the small picture above, where he is talking with his 
mother. The panel does not have a yellow text box.) Why do you think 
there is no text box? (Maybe because this is the next thing that happens 
to Kinna. Without a text box introducing this picture, there seems to be a 
strong connection between Kinna’s capture and what happens next.) 

12. Direct students’ attention to the next three panels on page 6 (the dark 
pictures in which slaves are sitting near each other in a room).

(Yellow text box:)

Kinna was brought to the coast and put into a barracoon, or 
slave fort.
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(New panel)

(Yellow text box:)

He knew the only way to survive was to find friends who 
spoke Mende. 

(Speech bubble:)

Ba-la? Friend? 

(New panel)

(Speech bubble:)

I am Sengbe. This is Keme. 

(Speech bubble:)

I am Kinna!

What does the first text box tell you? (Kinna is taken to a barracoon, 
or slave fort, on the coast.) What do you see in the pictures? (A lot of 
people are together in a room. Some are wearing chains. All have their 
hands bound.) What can you tell about how the captives feel based 
on the way they are sitting in the drawing? (They look very depressed. 
They are hunched over and very still. Most look like they have given up 
struggling.) What can you learn from the next text box? (Kinna is 
trying to find a way to communicate by finding other slaves who speak 
his language.) What do you learn from the speech bubbles? (Kinna 
meets Sengbe and Keme. Sengbe understands him.) Who speaks first in 
this panel? How do you know? (Sengbe does. I know because Sengbe’s 
words are above and to the left of Kinna’s words.) Why do you think 
these panels are separated, instead of overlapping? (Because time 
passes between Kinna’s arrival, his attempts to communicate, and his 
meeting with Sengbe and Keme.)

13. Direct students’ attention to the last panel on page 6.

(Yellow text box:)

Kinna was tied up day and night. His jailers expected him to 
obey or he would be beaten.

14. Does this scene take place in the same place as the previous scene 
(the one in which Kinna meets Sengbe)? (Probably. It looks like the 
same place.) Why do you think there is a text box introducing this 
scene? (Maybe because time has passed from Kinna’s meeting with 
Sengbe and Keme. Maybe because this is important information that we 
need to understand.) What is happening to Kinna in the picture? (He 
is being beaten.) Together, what do the picture and the text tell you 
about how well Kinna obeyed his jailers? (He must not have obeyed, 
because he is being beaten. The text box says, “His jailers expected him to 
obey or he would be beaten.”)
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15.  Distribute a copy of the last panel on page 9 (the one in which Sengbe 
thinks, “What will happen to us now?”).

(Thought bubble:)

“What will happen to us now?”

16. Look at the big bubble coming from Sengbe’s head. How is this 
different from the other speech bubbles on the page? (This one has 
little bubbles leading from Sengbe’s head to the words. The others have a 
kind of open line connecting the speech bubble to the character who says 
it.) What do you suppose this bubble shape means? (That Sengbe is 
thinking, not speaking.) 

 Look at the picture of Sengbe. How do you think he feels? (He’s 
very worried.) 

17. Tell students to watch for other elements of a graphic novel to help 
them better understand what they read. Help them understand that 
these are only some of the elements of graphic novels. Different writers 
and illustrators have additional ways of connecting text and pictures. 
They will see more examples of graphic novels as they read additional 
SpellRead books.

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using these strategies will 
help them both better understand what they read and become stronger writers. 
Distribute blank, unlined paper to each student, such as computer printer 
paper. Have students fold their sheet in half lengthwise, then in half again. 
Then have them fold it in half widthwise. They should have formed eight boxes 
with their papers. Have them use the boxes to draw pictures, speech bubbles, 
and text boxes telling about a movie or TV program they saw, or a book they 
read. Or, if they choose, they can make up a story. Remind them to use the 
elements of graphic novels.

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading 
of other graphic text. You might use the following suggestions for 
discussion questions.

Daily Tips for Classroom Implementation of Identifying Elements of a 
Graphic Novel Strategy:

Read the text and connect it to what is happening in the pictures. The 
words are important, but the way they are displayed on the page and 
the pictures with them are also essential parts of the graphic novel.

The placement of the balloons tells you which person speaks first. 
Read from top to bottom and left to right.

•

•
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An open bubble with a direct connection to the character 
signals speech.

A series of circles leading to a bubble near a character’s head tells you 
these are the character’s thoughts.

Look at the panels or boxes in which the action appears. 

Overlapping panels mean the actions take place one right after 
the other.

Separated panels in the same scene or location mean that some time 
passes between each action. 

In some graphic novels, a text box with background information 
indicates the passing of time, a different location, and/or additional 
information that is important to the story.

Notice what’s happening in the pictures.

Which images are larger, bolder, or more action-packed? These are 
more likely to be important to the story.

The way the artist “freezes” the characters in mid-motion can tell you 
what has just happened and what is about to happen in the story.

Get a feel for the emotion of the story by looking at the characters’ 
faces as well as how they are posed. Pair those images with the text 
and you will know what the writer intends for the reader to feel and 
understand. 

•

•

•
•

•

•

•
•

•

•
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WRITING STRATEGY MINI-LESSON 9

Writing Conventions: Grammar

A. Explain the Strategy
Tell students they will learn how to make their writing clear and easy to 
understand by using standard grammar. Knowing how to put verbs into 
past tense is important for communication, because you probably 
want your audience to know if you’re writing about something that 
already happened, is happening now, or hasn’t even happened yet. 

Have students listen as you share the following passage aloud. 

Jake is spending two weeks away at camp during the summer 
holidays. Each night he’s allowed to use the computer for five 
minutes to chat with a friend. Here is the conversation he had 
with his best friend Pete:

Jake: Hey Pete!

Pete: Hey Jake! How’s camp?

Jake: Awesome! Here’s what we did this morning. We hike 
past the bluff and down to the pond. Then we carry the canoes 
out to the water and paddle around for hours. At the end we jump 
in, then walk back to camp for lunch. We gather all the supplies 
for our campfire supper: we chop wood and pack it into bundles. 
We cook on an open fire and roast marshmallows. I drag up a 
few buckets of water from the pond, and we use that to put the 
fire out.

Pete: That sounds so cool—I wish I was at your camp.

Jake: Me too—that’s why I’ve invite you to the Friends Day 
next weekend. I mail your invitation yesterday! Call me tomorrow 
when you get it.

Pete: I will! Thanks!! 

I think there was something wrong with this conversation. He was 
talking about things that already happened, but he was using the 
wrong verb form. Let’s see if we can fix it.

Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Voices of Freedom in Steps 
2, 4, and 5 available for 
each student, or display 
them on an overhead 
projector.

Weekly Comprehension Strategy Mini-Lesson 9 55

ARG_Spellread_ELA_MS.indd   55ARG_Spellread_ELA_MS.indd   55 10/5/07   11:28:43 AM10/5/07   11:28:43 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

56 SpellRead — Active Reading/Writing Connections Guide: Secondary

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Writing Conventions: Grammar—
One way to use standard grammar is 
to pay attention to verbs, and make 
sure they are in the correct tense 
when you write.

Change your verbs. To show that 
something happened in the past, add 
ed to most verbs. If it ends in e, drop 
the e and add ed. If it ends in y, change 
it to i and add ed. If it ends in a vowel 
and consonant, double the last letter 
and add ed. 

B. Model the Strategy through Explicit Instruction

1. In this paragraph, Jake is talking about things that happened 
earlier that day, so he should be speaking in the past tense. I need 
to look for verbs, which are action or “doing” words, and add ed. In 
some, I double the final consonant first, in some I change the y to 
ie, and in some I drop the final e. Re-read the passage again with the 
verbs in the past tense.

2. Distribute or display the excerpt below and have the students read along 
as you read it aloud. 

Sometimes music could help the slaves plan a revolt. Sunday 
morning, September 9, 1739, was one of those times. About 20 
slaves escaped with guns they stole from their masters. They 
marched south along South Carolina’s Stono River. To help 
spread the word, some beat “talking drums.” Others shouted out, 
“Liberty!” More slaves joined the revolt. They killed several slave 
owners along the way.

3. Tell students that you’re going to stop and look for verbs written in the 
past tense, circling them as you find them. In the first sentence, it gives 
a date of September 9, 1739, so I know that this takes place in the 
past. I’ll look for verbs that end in ed. Escaped, marched, shouted, 
joined, and killed are all past tense verbs. Continue modeling by 
saying that you’re going to keep looking for standard grammar, such as 
verbs in the past tense.

C. Guide Students in Practicing the Strategy

4. Distribute or display the next part of the story. Tell students that you will 
give them a list of words, and they will choose the word that fits into each 
blank, and make it past tense.
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In the crowd was a soft-spoken woman. She was middle aged, 
and she          sewing clothes. Her name was Rosa Parks. 
Less than a week earlier, she had been         . What crime did 
this woman commit? She          to give up her bus seat to a 
white person. In protest, Montgomery’s black citizens          a 
boycott. They          riding the city buses. 

work

arrest

refuse

start

stop

5. Help students read the completed paragraph with the past tense verbs 
filled in.

In the crowd was a soft-spoken woman. She was middle aged, 
and she worked sewing clothes. Her name was Rosa Parks. Less 
than a week earlier, she had been arrested. What crime did this 
woman commit? She refused to give up her bus seat to a white 
person. In protest, Montgomery’s black citizens started a boycott. 
They stopped riding the city buses.

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how writing in the past tense 
highlights events that have happened in the past. Have students write about 
their favorite memories. Explain that because memories are things you 
remember from the past, you automatically need to write in past tense. 

My favorite memory of school is the time when…

When I think of my favorite family member, I remember the 
time when…

My best friend’s name is         , and my favorite memory about 
him/her is….

The best pet I ever had was…

•
•

•

•
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E. Apply the Strategy Daily
Use this model to help students apply the strategies during their writing. 
Encourage students to use these strategies when they write and when 
they speak. 

Daily Tips for Classroom Implementation of Writing Conventions: Grammar 
Strategy:

Start a sentence with words that tell about the past, like “Last year” 
or “Yesterday.” 

Write a sentence that contains two words in which you change the 
endings to past tense. 

Write a comparison sentence using past and future tense verbs. For 
example, When I was little I rode a pedal bike, but when I am old enough 
I will ride a motorcycle.

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 10

Using Text Features: Charts, Tables, and Diagrams

A. Explain the Strategy
Explain to students that they are going to learn how to use charts, tables, and 
diagrams to get information in a nonfiction book. Tell students that you have a 
story to read to them. 

“This is so confusing!” Damone said. The booklet in front of 
him showed a diagram of two roads crossing. Four cars filled the 
intersection. Two were red and two were gray. And three other 
diagrams showed more red and gray vehicles. White arrows and 
red triangles were scattered in the diagrams—randomly, as far as 
Damone could tell. 

“What’s so confusing about it?” Jerome asked. He turned 
to look over his brother’s shoulder. Damone was seated on the 
carpet, his back propped against the side of the sofa on which 
Jerome sat, reading. 

“I’m supposed to answer a question about these cars, but I 
can’t tell what’s happening.” He held up the open driver’s manual 
and pointed to a diagram.

“Lemme see.” Jerome took the manual. “Looks simple enough 
to me.” He handed it back to Damone. 

“Yeah? Well enlighten me, will ya?”

“Sure. The first thing you have to do is look for captions or 
labels that explain the drawings. You’ve gotta read those if you 
want to understand the pictures.” He held up the book and 
pointed to a key that explained the triangles and arrows. “See? 
This one tells you that the white arrows show the direction of 
travel. And this one says that the red cars have to wait for the gray 
cars to turn.” 

“Oh. That makes sense, I guess,” Damone said. “But I don’t 
understand why we have to take the written test, anyway. Isn’t it 
enough to be able to drive? Who cares about this other stuff?”

“Yeah, it’s a pain. But, c’mon, Damone. It’s not that hard. I bet I 
could pass that test, no problem.”

“So why aren’t you studying to get your license?”

“It’s not the written part that bothers me,” Jerome said. “I don’t 
want to get behind the wheel. Why risk life and limb when there’s 
a perfectly good bus system?”
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Teacher 
Materials
Have a printed copy of 
the text excerpts from To 
Reach the Top in Steps 4, 
7, 9, and 11 available for 
each student, or display 
them on an overhead 
projector.
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“Because someday, brother, you’ll want to take a date to 
a dance.”

“So?”

“What do you mean, ‘so’? You aren’t planning to take a date 
to Homecoming on the city bus! If you do that, I’ll pretend I don’t 
know you.”

“Aren’t you forgetting something?” Jerome said. 

“What?”

“We’re identical twins, Damone. Half the time people think I 
am you.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Text Features: Charts, Tables, 
and Diagrams—These graphic 
text features provide additional 
information that expands your 
understanding of the text.

Connect the graphics to the text. See 
what information the chart or diagram 
gives that you can’t get from just 
reading. Notice how it may be easier 
to understand something complicated 
by looking at a diagram.

B. Model the Strategy through Explicit Instruction

1. Model the strategy by saying you’re going to stop and think aloud to see 
how charts, tables, and diagrams help you understand complicated 
information. 

2. In the story I just read, Jerome shows Damone how to use the 
captions and the key in order to understand what the diagram is 
about. Tables include labels and titles that explain how the data 
is connected. 

3. Tell students they will read part of a nonfiction text about mountain 
climbing to see how to use these types of text features to better understand 
a selection.

4. Distribute or display the excerpt below and have students read along 
as you read it aloud. You will need to provide either the book itself, a 
photocopy of the appropriate pages, or a transparency for the overhead 
projector to show the various text features discussed below. 

Mountain Climbing Equipment

Before you start climbing, it’s important to get the right 
equipment. You may want to take classes to learn how to use 
it correctly.
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Your climbing equipment can mean the difference between life 
and death. Here is a list of everything you’ll need:

Ice ax You can use an ax like a cane or to carve stairs into 
the ice. You also can use it to stop yourself from falling down a 
mountain by digging the pick part of the ax into the ice or snow.

Boots with spikes These will keep your feet warm and dry. 
The spikes attach to your boots. These will help you walk on 
the ice.

Waterproof clothing This clothing protects you against rain 
and snow. It should help keep you warm and dry.…

Ropes You can use rope to tie yourself to another climber, as 
Norgay and Hillary did. You can also attach rope to the mountain 
to help you climb.

5. Model the strategy by saying you’re going to stop and think aloud to see 
how the diagram helps you understanding the text.

 The text tells me about some pieces of equipment that I’ll really 
need to have (and use) if I want to be a mountain climber. This 
must be pretty important, because the text says “climbing 
equipment can mean the difference between life and death.” So, I 
guess I’d better be sure I understand it.

 The text describes an ice ax, boots with spikes, waterproof 
clothing, and ropes. Since there’s also a photograph of a climber 
using these pieces of equipment, I can use that to increase my 
understanding of the descriptions. This isn’t a regular photograph, 
though, because it has labels and arrows, like a diagram does, to 
show me what the different pieces of equipment look like.

 For example, the text says I can use an ice ax to “carve stairs into 
the ice.” How could I carve stairs? That seems confusing. But, 
looking at the photograph, I think I see a step underneath the 
climber’s left foot. The climber is holding something in his or her 
right hand. It’s labeled “Ice ax,” but it sure doesn’t look like any ax 
I’ve ever seen before. It seems to have a long, narrow, pointed part 
on one side. I wonder if that’s the “pick part of the ax.” The climber 
seems to be about to jam it into the ice. The text says that I can use 
the pick to keep “from falling down a mountain by digging the pick 
part of the ax into the ice or snow.” I can see how that would work 
with this thin, pointed part.

 The text also describes boots that have spikes on them. I’ve heard 
of spikes on football shoes and track shoes, but the picture shows 
that these are much sharper than they are on any other athletic 
shoes. And in the picture, I can also see the strap around the 
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climber’s left ankle. This must be how the “spikes attach to your 
boots.” I’ll bet it’s easy to walk on ice and snow with these sharp 
spikes on!

 I also read about waterproof clothing in the text. But I’m surprised 
to see that this clothing isn’t bulky, like a snowsuit for a little kid 
often is. If there hadn’t been a label on the photograph, I don’t 
think I’d have known that the clothing was warm or waterproof. It 
looks so lightweight.

 Finally, the text mentions ropes. The diagram on the photograph 
says, “Rope,” not “ropes,” but I can clearly see that there are two 
ropes in this climber’s gear. I don’t think I’d understand what a 
climber does with the ropes if I hadn’t seen this photograph. I can 
see here that the climber is holding at least one rope in the left 
hand. Maybe he’s attaching a rope to the ice on the mountain, as 
the text suggests climbers do. I’m not completely sure about the 
other rope, and the text doesn’t really explain it. I’ll have to do 
more research in order to find out. 

 I’m really glad the book provides a labeled photograph along 
with the text. That makes it much clearer and easier for me to 
understand.

6. Continue modeling by saying that you’re going to keep using the strategy of 
Using Text Features to help you increase your understanding of the text.

C. Guide Students in Practicing the Strategy 

7. Distribute or display the next part of the text and read it aloud. You will 
need to provide either the book itself, a photocopy of the appropriate page, 
or a transparency for the overhead projector to show the chart on page 29. 

Mountain Emergencies

One emergency that can happen while you’re climbing is called 
“mountain sickness.” Mountain sickness is caused by being in a 
high altitude. The higher you climb up a mountain, the thinner 
the air becomes. This means there is less oxygen to breathe. 

If you get mountain sickness, your head may start to hurt. 
You might feel so dizzy that you fall down. You may have trouble 
sleeping. Mountain sickness can get so bad that it makes your 
brain swell. It can even cause your lungs to fill with water. If this 
happens, you could die.

Vocabulary 
Focus

Ask a volunteer what 
altitude is:

(“I think it’s a 
measure of height of 

a landform, such as 
a mountain.”)

Fluency
Fitness

Ask a volunteer to read 
aloud the text excerpt in 

Step 7, using punctuation 
and phrasing for 

fluent reading.
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Mountain Sickness and Your Body

16,000–19,000 Feet

Your blood has one-
third less oxygen here. 
You can’t breathe well. 
You feel dizzy. You may 
not be able to sleep.

20,000–25,000 Feet

You are breathing four 
times faster than you 
usually do. You may 
get a very bad cough. 
You might start to have 
strange dreams or see 
things. You won’t think 
very clearly. You may 
start to slow down.

Above 25,000 Feet

This is the Death Zone. 
Things go from bad 
to worse. You may be 
careless. You get so tired 
that you can walk only 
ten steps before falling 
over. You will also get 
very cold because the 
lack of oxygen makes 
it hard to get warm 
enough. Even if you 
survive, your memory 
may never be as sharp.

8. What is the text about? (mountain sickness) What details help 
you understand the cause of mountain sickness? (The text says, 
“Mountain sickness is caused by being in a high altitude.” It says mountain 
sickness gets worse the higher up you go.) Look at the chart. What is 
the title of the chart? (“Mountain Sickness and Your Body”) What are 
the labels on the columns? (“16,000–19,000 Feet,” “20,000–25,000 Feet,” 
and “Above 25,000 Feet”) How does the chart support the statements 
made in the text? (The chart is divided into three altitudes. Each one 
gives the symptoms at that height. The higher a climber goes, the worse the 
symptoms are. This agrees with the text.) 

 What details in the chart support the reason why the range above 
25,000 feet is called the “Death Zone”? (Climbers at that altitude 
may get careless. They get extremely tired and can’t walk more than ten 
steps before they fall. They get really cold because they don’t have enough 
oxygen.) 

 How do the text and the chart work together? (Both of them 
talk about mountain sickness and the symptoms.) How are they 
different? (The text describes the symptoms, but it doesn’t go into detail 
about which symptom occurs at which altitude. The chart breaks the 
symptoms down by altitude.) Why do you think the information in 
the chart might be more useful than the general description in the 
text for climbers who want to go to a specific mountain? (Climbers 
can look at the chart and determine what risks they will face, depending 
on the height of the mountain they plan to climb.)

9. Distribute or display this part of the story and read it aloud.

Weekly Comprehension Strategy Mini-Lesson 10 63

ARG_Spellread_ELA_MS.indd   63ARG_Spellread_ELA_MS.indd   63 10/5/07   11:28:51 AM10/5/07   11:28:51 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

64 SpellRead — Active Reading/Writing Connections Guide: Secondary

Here are some tips to prevent mountain sickness. When you 
start to climb, go slowly until your body gets accustomed to the 
thinner air. 

Make sure that you have emergency medicine with you. There 
is a special medicine you can take for mountain sickness.

Drink water to help your lungs. They must work harder at high 
altitudes. If these tips don’t help, do the smart thing. Return to the 
bottom of the mountain right away.

What to Do in an Emergency

Emergency Symptoms What to Do

Altitude/mountain 
sickness

You may have a 
headache, dizziness, 
trouble sleeping, or 
confusion.

Climb slowly to get 
used to the height, have 
medicine in case you get 
sick, drink a lot of water, 
and go back down right 
away if you get very sick.

Frostbite Skin turns white, gets 
numb, or may form 
blisters. Your skin may 
swell, itch, or burn as it 
warms.

Warm the skin as soon 
as possible. Use warm, 
not hot, water. Try not 
to move the body part. 
See a doctor as soon as 
you can.

Avalanche Stay calm, close your 
mouth, take off your 
backpack, swim with the 
rushing snow, and stay 
near the surface.

Whiteout Dig a hole in the snow. 
Don’t leave the hole 
until the whiteout is 
over.

10. What information does the text selection provide? (tips on how to 
prevent mountain sickness and what to do if you get it) What is the title 
of the chart? (“What to Do in an Emergency”) What information does 
the table provide? How do you know? (It provides a list of different 
kinds of emergencies, their symptoms, and what to do in case you have 
that kind of emergency. The labels on the columns and rows explain what 
information is in the chart.) 

 What do both the chart and the text tell you to do if you get 
mountain sickness? (Climb slowly so you get used to being up so high. 
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Have some emergency medicine with you to counteract mountain sickness. 
Drink lots of water. Go back to the bottom of the mountain if you are 
really sick.)

 What other emergencies are described in the table? How do you 
know? (Frostbite, avalanche, and whiteout are also described. The labels 
in the left column identify the different types of emergencies.)

11. You will need to provide either the book itself, a photocopy of the 
appropriate page, or a transparency for the overhead projector to show the 
chart on page 36.

In the past, climbers raced to be the first to climb the mighty 
Mount Everest. Today, more than 1,000 people have made it to 
the top.

In one year alone, 1,305 people tried to climb Alaska’s Mount 
McKinley, also called Denali. Mount McKinley is the highest 
mountain in North America. More than half of the people who 
tried to climb Mount McKinley made it.

The Highest Summits on Each Continent

Continent Mountain Height

Feet Meters

Asia Everest 29,035 8,850

South America Aconcagua 22,834 6,960

North America McKinley (Denali) 20,320 6,194

Africa Kilimanjaro 19,340 5,995

Europe Elbrus 18,510 5,642

Antarctica Vinson Massif 16,066 4,897

Australia Kosciusko 7,310 2,228

12. Now look at the table. What is the title? (“The Highest Summits 
on Each Continent”) Let’s go back to the chart called “Mountain 
Sickness and Your Body.” How can you find on which continent a 
climber is most likely to reach the summit of the highest mountain 
without being in danger from mountain sickness? (Go to the 
table, “The Highest Summit on Each Continent.” Look in the column 
labeled “Height,” then go down the “Feet” column. Look at the heights of 
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each mountain. Compare those heights to the column headings in the 
“Mountain Sickness and Your Body” table. Which of the highest mountains 
are not as high as the first altitude at which climbers risk mountain 
sickness? There is only one. It’s 7,310 feet high. Now slide your finger to 
the left to see the name of the mountain [Kosciusko] and the continent in 
which it is found [Australia].)

13. Tell students to practice using text features to help them understand what 
they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

If a climber wants to go to Mount Everest, he or she should be 
prepared in case of mountain sickness by…

Here are three reasons a climber needs to have the right equipment…

Text features such as diagrams and tables are helpful in these 
important ways…

E. Apply the Strategy Daily
Use this model to help students apply the strategys during their reading this 
week. You might use the following suggestions for discussion questions or 
writing prompts.

Daily Tips for Classroom Implementation of Using Text Features: Charts, 
Tables, and Diagrams Strategy:

Look for text features, such as diagrams, tables, and charts.

Read the title and labels to understand what information the writer is 
sharing.

Read the text and compare it to the information in the other text 
features. 

Look for ways in which the text and the charts, tables, and diagrams 
support each other. 

Look for any information in the charts, tables, and diagrams that isn’t 
in the text.

•

•
•

•
•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 11

Using Context Clues to Understand Word Meaning

A. Explain the Strategy
Explain to students that they are going to learn how to use context clues to help 
them figure out the meanings of words they don’t know. Tell students that you 
have a story to read to them. 

“Gram, what’s this?” Aisha held up a poster advertising a band. 
It was old and a little bit wrinkled, but the words and pictures 
were clear. 

“Why, that’s a poster for a concert I went to with your 
grandfather in 1966. It was amazing! Chuck Berry played with his 
original band at the Commodore Theater in New York City.”

“If it was so great, why did you write this word on the 
back, Gram?”

“Let me see,” Gram said, reaching for her reading glasses. 
“‘First date with Bill. April 26, 1967,’” she read. “What don’t you 
understand about that? Oh, I see, I wrote, ‘Boss!’ That’s what 
you’re asking about.”

“Yeah. What does it mean? Didn’t you have any fun on your 
first date with Grandpa? Was he bossy or something?”

“Of course I had fun, dear. And, no, your grandpa wasn’t bossy. 
But the entire evening was boss.” Gram took off her glasses and 
smiled at her granddaughter. “And it was cool, and groovy, and 
neato, too!” 

“I know what cool means, but what’s boss? And groovy? 
And neato?”

“What do you think those words mean? If the evening was 
amazing and concert was cool, would boss be a bad thing?”

“I guess not. It sounds like you had fun. But it’s a crazy word. 
Why didn’t you just write ‘Awesome!’ or ‘Tight!’?” 

“Well, that would have been fine, if we had said those things 
way back in the dark ages before time began. But we didn’t. I guess 
our language hadn’t developed into the refined state it is today.” 
Gram’s eyes twinkled. 

“You’re teasing me, aren’t you?” Aisha asked.

“Oh, just pulling your leg a little, I guess.”
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“And what does that mean? Gram, would you just talk like a 
normal person so I can understand you?” Aisha laughed. 

“No, dear. I’m afraid my vocabulary is hopelessly out of date. 
But that doesn’t matter to your grandpa. He and I are copasetic.” 

Aisha raised an eyebrow. 

“In sync. Compatible. You, know, Aisha. We may not be 
hep cats like you and your friends, but we older folks really dig 
each other.” 

“Oh, Gram, now you’ve lost me for sure. I guess you’d call it a 
language barrier, huh?”

“Aisha, we may not speak the same language, but we still 
understand each other. And that’s all that matters.” 

“That’s boss, Gram,” Aisha said. “Straight up boss!”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Context Clues to Understand 
Word Meaning—When you come 
across a word you don’t know, 
you don’t always have to go to the 
dictionary. Often, you can use context 
clues—clues from other parts of the 
text—to help you understand the 
meaning of the unfamiliar word. 

Many story clues can help you figure 
out meanings. Look for words before 
and after the unfamiliar word. Then 
make connections between the 
unfamiliar word and the surrounding 
text.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Aisha’s grandmother uses words that were 
common for teenagers to use in the 1960s. For Aisha, they’re almost 
like a foreign language. But she still can understand much of what 
Gram says by relating the unfamiliar words to words she already 
knows. Words like boss and groovy seem hard to figure out until 
she pairs them with amazing and cool—words that Gram says 
before and after she uses the word boss. 

 Gram is also enthusiastic about the concert she called “boss.” 
Aisha can tell from Gram’s attitude that she enjoyed herself. So 
Aisha knows that boss must be a word used to say that the concert 
was good—or awesome and tight, in Aisha’s words.

 When you read, you can use the same method to figure out the 
meaning of words you don’t know. If an unfamiliar word comes in 
the middle of a reading passage, you can often look for clues before 
the word and after the word to help you figure out its meaning. 
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2. Tell students they will read an exciting story about a canoe trip that nearly 
ends in disaster. Students will look for clues to help them understand the 
meaning of words that may be unfamiliar to them in print.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. In this scene, Michael is about to set off across a big lake 
with five other canoeists.

Michael was in the stern of the canoe. Being in back meant he 
had to do most of the steering. This was where most of the skill 
was needed. He wished he could be in front.

4. Model the strategy by saying you’re going to stop and think aloud 
as you look for clues that will help you figure out the meaning of an 
unfamiliar word.

 I wonder what the stern of a canoe is? It must be a part of the 
canoe, but which part? I wouldn’t have had any idea from just the 
first sentence, but the rest of the paragraph helps me figure it out. 
Michael is in the back of the canoe. He wishes he could be in the 
front, but he is definitely in the back. So, the stern has to be the 
back of the canoe.

5. Continue modeling by saying that you’re going to keep using the strategy of 
using context clues to help you understand unfamiliar words.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

“The forecast said it might rain late tonight, but not 
before then.”

As Jeremy said that, the wind picked up, and the waves got 
stronger. The kids paddled harder toward the graying sky. Within 
ten minutes, the sky was completely cloudy, and the western sky 
looked dark.

Michael paddled grimly. He had expected the worst. It looked 
as if he might get it.

7. Now let’s use the context to figure out what the word grimly means. 
Well, the wind was picking up and the waves were getting bigger. 
The sky was dark. Those are all the things I know from the text 
before the word. After the word, it says he was going to get the 
worst, just like he expected. But remember the first paragraph. 
He didn’t want to be in back because that’s where all the skill was 
needed. So he doesn’t think he’s good enough, and must be nervous. 
So is he a happy canoeist? It doesn’t seem like it. So what do you 
think grimly means? (unhappily)
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8. Distribute or display this part of the story and read it aloud.

Hanging onto the canoe, he took a deep breath. He let go and 
again pushed himself under the raging waters.

Michael fought the buoyancy of his life jacket to get completely 
under the canoe. Once under, Michael found that his guess was 
right. In the dark waters, he saw a body under the canoe. It was 
Jeremy. 

Jeremy was bigger than Michael. Michael knew it would take 
an effort to free him. Still underwater, Michael swam away from 
the canoe and let himself bob to the surface of the lake.

9. Look at the context to figure out the meaning of the word 
buoyancy. (Michael “pushed himself under the raging waters,” but he had 
trouble staying down. He had to fight against the buoyancy of his life jacket 
in order “to get completely under the canoe.” So fighting to stay down 
means the life jacket is keeping him up. The buoyancy of the jacket means 
its ability to keep him floating.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using these strategies will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

When I hear someone speak a different language, sometimes I can 
figure out a word or two that they are saying by…

Here are three reasons why I don’t run to get a dictionary every time I 
read an unfamiliar word in a book…

In the story, Michael is very brave, much like another person I know…

E. Apply the Strategy Daily
Use this model to help students apply the strategies during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Context Clues to 
Understand Word Meaning Strategy:

When you find a word you don’t know, go back a few sentences to see 
what is happening in the selection.

Read the rest of the paragraph after the new word to look for 
more clues.

Connect what happens before the word with what happens after. 

Look for the word in other places in the text.

•

•

•

•

•

•
•
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WRITING STRATEGY MINI-LESSON 12

Writing: Ideas and Content

A. Explain the Strategy
Explain to students that today they will learn how writers use ideas and 
content in persuasive writing. Distribute or display the following paragraph on 
an overhead projector. Have students listen and follow along as you share the 
passage aloud.

To be a good person, you have to have integrity. It’s the most 
important characteristic a person can have. Integrity means that 
you have standards for how you do things, and you stick to those 
standards, no matter what. For example, you’ve told a friend 
before that you’d never cheat on a test. A few months later that 
friend tells you that he’s found a copy of the upcoming math test; 
you can have it and no one will ever know. You could take it and 
get a good grade. But you could also get caught, and ruin the trust 
that your teacher has in you. Having integrity means that you say 
“No” to getting a copy of the test, even if you’d never get caught, 
and even if your friend might not think it’s cool if you say “No.” 
When you stick to what you say you stand for, people learn that 
they can trust you, and that’s what having integrity is all about. 

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Writing: Ideas and Content—In 
persuasive writing, there is a main 
idea or a main argument. The content 
is what’s included to make the idea 
come alive and catch the reader’s 
attention. 

State the idea in the first few 
sentences. Then add details to build 
content: tell a story, share an example, 
or give more information about the 
topic. Tell what action you want the 
reader to take, a consequence of not 
following your persuasive argument.

B. Model the Strategy through Explicit Instruction

1. So let’s see what is the main persuasive idea of the paragraph 
I just read. It’s usually found in the first few sentences and, for 
persuasive writing, it can be a strong statement about something. 
The first two sentences say, “To be a good person, you have to have 
integrity. It’s the most important characteristics a person can 
have.” So that’s the main idea of the piece, and that’s going to be the 
argument the writer is trying to make. 
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2. Now that I know the main idea, I’m expecting the writing will 
give details showing why intergrity is important, or an example 
to illustrate intergrity in action. I see a sentence that starts with 
“For example,” so I know that what’s about to come will give more 
information about this idea of “integrity.” Next I’m going to look for 
an action and a consequence. 

3. When the friend says he has a copy of the upcoming test, the writer 
tells us “You could take it and get a good grade” as an example 
of an action. “You could also get caught and ruin the trust your 
teacher has in you” is the consequence. 

4. The sentence that includes “People learn that they can trust you” 
is the conclusion, because it restates the idea that integrity is 
important. Did the writing persuade me? I might not have thought 
much about integrity before, but now I agree that it’s a very 
important characteristic. 

5. Display the excerpt below and have students read along as you read 
it aloud. 

One reason you need to stand up for yourself is to be your own 
person. If you always did what other people wanted, you wouldn’t 
really be yourself. You would be what they wanted. So be yourself. 
Do what is important to you so that you will be happy. 

6. Model the strategy by saying you’re going to stop and look for the 
persuasive idea. The first sentence says, “One reason you need 
to stand up for yourself is to be your own person.” That’s the 
persuasive idea; it’s telling me what the paragraph is going 
to be about. Now tell students you will look for the action and the 
consequence. Here it is: “If you always did what other people 
wanted, you wouldn’t really be yourself.” Doing what others want is 
the action, and not being yourself is the consequence.

7. Continue modeling by saying that you’re going to keep looking for elements 
of persuasive writing: a main persuasive idea, followed by an action and 
consequence that makes you think back to the main idea.

Start with an opinion statement as your main persuasive idea.

Use the story and facts to build an argument. 

Tell more about the details.

Give an action and a consequence.

Restate your opinion statement.

•
•
•
•
•

Writing 
Connections

Writing persuasively 
takes many steps: 

(1) Start with an 
opinion statement as 
your main persuasive 
idea. (2) Use the story 

and facts to build an 
argument. (3) Give an 

action and a consequence. 
(4) Restate your opinion 

statement.

ARG_Spellread_ELA_MS.indd   72ARG_Spellread_ELA_MS.indd   72 10/5/07   11:29:01 AM10/5/07   11:29:01 AM



CONNECTIONS GUIDE: SECONDARY

© 2007 Kaplan, Inc.

C. Guide Students in Practicing the Strategy

8. Distribute or display the next excerpt, read it aloud, then invite students to 
read it aloud. 

My final reason that you should avoid peer pressure is that 
you can stay healthy. I know that now you probably think you’re 
going to live forever, but no one does. Think about the times 
that someone has offered you some type of drug. Every time you 
take it, you increase your chances of dying. But if you avoid peer 
pressure to try drugs, you will live a longer life. You will look 
better, feel better, and learn better. 

9. Help students find and write the persuasive idea, the action(s) and the 
consequence(s) from the excerpt. Samples responses may include:

Avoiding peer pressure will keep you healthy (persuasive idea)

If you take drugs… (action)

You increase your chances of dying (consequence)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to write persuasively using the 
persuasive idea, action, and consequence model. Have students write four 
sentences about any of the following topics. They should write a persuasive 
idea for or against the prompt, and provide content by including an action and 
consequence. 

Our school lunch break should/should not be longer…

All tests should/should not be signed by parents…

Our school should/should not have a dress code…

We should/should not have homework on weekends…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their writing. 
Encourage students to use this strategy when they write. 

Daily Tips for Classroom Implementation of Writing: Ideas and 
Content Strategy:

Work backward: Write an action/consequence statement about some 
aspect of school. Use the statement to create a persuasive idea. 

Pick a topic and write three positive details about it. Write three 
negative details about it. 

Look for examples of action/consequence writing in a daily newspaper.

•
•
•

•
•
•
•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 13

Identifying Meanings of Multiple-Meaning Words

A. Explain the Strategy
Explain to students that they are going to learn how to understand words with 
more than one meaning to help them better understand what they read. Tell 
students that you have a story to read to them. 

After geometry, Jonah went to his locker to get his gym bag 
and science lab notebook. Something white was jammed into one 
of the vents in his locker door. What’s this? He tried to get hold of 
the paper with his forefinger and thumb, but it was in too far. He 
spun through his combination and pulled open the door. A folded 
piece of notebook paper was sticking out the backside of the door, 
into the locker. 

He tugged the paper out of the crack, leaving behind little bits 
of the paper fringe, indicating that the sheet had been ripped 
from a spiral notebook. There was no name on the outside of the 
paper. Is this for me, or for Craig? he wondered. His locker partner 
was the kind of guy who always had girls sending him notes. Some 
guys have all the luck, Jonah thought. But maybe I’m the lucky guy 
this time. He unfolded the paper and started to read the delicate 
script—A girl’s handwriting for sure! 

Please read, and once you have read, delete. 

Presently, I will present you with a present. 

If you refuse, it will become refuse. 

If you tear it, I will tear up. 

What an odd message, Jonah thought. I wonder what it means. 
Maybe it’s a secret code. Or maybe somebody really has a present 
for me. He stood at his locker musing over the note, imagining 
some gorgeous girl who had singled him out because…because…
Well…because she likes me, I guess! Why couldn’t some gorgeous girl 
like me? I’m a great guy. I’m not exactly ugly. So, maybe Craig is the 
cutest guy in the class (as if I’d notice that!), but why couldn’t this 
note be for me? He couldn’t think of a reason why it wasn’t. 

He folded it up and was slipping it into his shirt pocket when 
Tanya came up behind him. Tanya was just the kind of gorgeous 
girl Jonah had been dreaming about. 

“Did you find my note?” she asked. 

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Vacation on Disaster 
Island in Steps 7, 10, 

12, 14, 16, 18, and 
20 available for each 

student, or display them 
on an overhead projector.
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“Yeah, Tanya. Uh, it’s kind of mysterious. But I like mysteries. 
In fact, I was thinking about that new mystery movie that’s 
coming out Saturday. Would you…”

“Oh, that’s supposed to be cool. Well, you have a good time, 
Josh,” she said. “And make sure Craig gets my note.” 

“My name’s Jonah,” he said, turning red. 

“Yeah. Jonah. Craig and I are doing a project for English. Make 
sure you put it back in the locker. Okay, Joe?” 

“Uh, sure,” Jonah said. “Be glad to.” He waited until she had 
left before retrieving the note from his shirt pocket and sticking it 
back in the vent. 

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Meanings of Multiple-
Meaning Words—Many English 
words have more than one meaning. 
Figuring out the meaning the writer 
intended will help you understand 
what you read. 

Homographs are words with multiple 
meanings. They are spelled the same, 
but the meaning is different. Often, 
the pronunciation is different, too. Try 
out the different meanings in order to 
choose the correct one.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Jonah finds a note with four unusual 
sentences. Each sentence contains two words that are spelled the 
same but have very different meanings. I’m going to try reading 
these sentences to see if I can make sense of them. 

Please read, and once you have read, delete. 

2. “R-e-a-d” can mean what I am doing with a book right now or what 
I have already done with a book. In other words, it can mean read 
[reed] or read [red]. It wouldn’t make sense to say, “Please read 
[red], and once you have read [reed], delete.” But it does makes 
sense the other way: “Please read [reed], and once you have read 
[red], delete.” 

Presently, I will present you with a present. 

3. What does this mean? It means that very soon (presently), I will 
give (present) you a gift (present). That makes sense. It would not 
make sense to say, “Presently, I will present [PREH-zent] you with a 
present [pree-ZENT].”
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If you refuse, it will become refuse. 

4. This one would be trickier, if I didn’t know that one meaning of 
“r-e-f-u-s-e” is refuse [REF-use]—or trash. It makes sense, because 
something someone has refused [ree-FUEZD], or been unwilling to 
take, could very well get thrown away and become refuse, or trash. 

If you tear it, I will tear up. 

5. I could read this as “If you tear [teer] it, I will tear [tare] up,” but 
that wouldn’t make any sense. Instead, it’s much better to read it 
as, “If you tear [tare] it, I will tear [teer] up.” In this case, tear [teer] 
means cry. Does that make sense in the sentence? Sure it does. If 
you give someone a gift and they tear [rip] it, doesn’t that make you 
feel bad enough to tear up [cry]?

6. Tell students they will read an interesting story about four friends who go 
exploring an underground cave. As they read the selections from the story, 
they will look for clues to help them understand words with more than 
one meaning.

7. Display the excerpt below and have the students read along as you read 
it aloud. 

Consuela: Isn’t our hideout cool?

Angelina: This is where we come to escape from tourists.

Steve:   Actually, this is a hot spring. Magma 
underground heats the water.

Freddy:  Meet my brother Steve. He thinks he’s 
a geologist.

8. Model the strategy by saying you’re going to stop and think aloud to look 
for context clues that will help you determine the correct meaning of the 
multiple-meaning words. What does Consuela mean when she uses 
the word cool to describe the girls’ hideout? (She means that it’s a 
really great place.) What is another meaning of the word cool? (not 
warm, slightly cold) Is the hideout actually slightly cold? (No.) What 
does Steve mean when he calls the place a hot spring? (He means 
that it’s a place where warm water comes up to the surface of the 
ground.) What is another meaning of the word spring? (a metal or 
plastic strip that is twisted into loops) 

9. Continue modeling by saying that you’re going to keep using the strategy of 
identifying multiple-meaning words to help you understand a story.

Fluency
Fitness

Ask a volunteer to 
read aloud the excerpt 

in Step 7, using 
expression to show the 

characters’ emotions.

Vocabulary 
Focus

Ask a volunteer what a 
geologist is:

(“I think it’s a person 
who studies rocks.”)
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C. Guide Students in Practicing the Strategy 

10. Distribute or display the next line of the story and read it aloud, one 
sentence at a time. 

Consuela:  Hey, a geology geek is just what we need! Check 
out this cave we found.

11. In this graphic novel, the writer chose to use several words that 
have multiple meanings. What are two possible meanings for 
the words check out? (pay for something when you’re shopping; look 
at something carefully) Which meaning makes the most sense in 
this sentence? (look at) Let’s substitute the meaning look at for 
the words check out and see if the sentence makes sense. “Look at 
this cave we found.” Does the sentence make sense? (yes) Would 
it make sense if we said, “Pay for your purchases at this cave we 
found”? (No, that doesn’t make sense.)

12. Read the next line of the story aloud.

Freddie: Let’s not spend all day in a smelly cave.

13. What are two possible meanings for the word spend? (use money 
to pay for something; use your time doing something) Which meaning 
makes the most sense in this sentence? (to use time) Let’s substitute 
the meaning use time for the word spend, and see if the sentence 
makes sense. “Let’s not use our time all day in a smelly cave.” 
Does the sentence make sense? (yes) Would it make sense if we 
said, “Let’s not use money to pay for something all day in a smelly 
cave”? (No. That doesn’t make sense.)

14. Read the next line of the story aloud.

Consuela: The cave is this way.

15. What are two possible meanings for the word cave? (a hole in rock 
made by erosion; to fall in on itself, like a snow tunnel that caves in when 
someone sits on top of it) Which meaning makes the most sense in 
this sentence? (the hole in rock made by erosion) Let’s substitute 
the meaning hole in rock for the word cave and see if the sentence 
makes sense. “The hole in rock is this way.” Does the sentence make 
sense? (yes) Would it make sense if we said, “The fall in on itself is 
this way”? (No, that doesn’t make sense.)

16. Read the next part of the story aloud.

Steve:  Let’s go!

Esperanza: Look! There’s a toucan!

Consuela: Do you study volcanoes, too?
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Steve:   Yeah. We live near the Mount St. Helen’s volcano. 
It erupted before I was born.

17. What volcano is near where Steve and Freddie live? It’s the Mount 
St. Helen’s volcano. The word mount has more than one meaning. 
Can you think of two? (to climb on top of, like to mount a horse; 
mountain) Which meaning makes most sense here? (the name of a 
mountain) What makes you think so? (It doesn’t make sense to say, 
“We live near the to climb St. Helen’s volcano.” It makes more sense say, 
“We live near Mountain St. Helen’s volcano.”) 

18. Read the next lines of the story aloud.

Freddie: How long have you lived here?

Esperanza:  We moved here four years ago.

19. What are two possible meanings of long? (a measure of distance; a 
measure of time) What does Esperanza say that helps you determine 
the correct meaning of long? (“We moved here four years ago.” Years 
are a measure of time.)

20. Read the next line of the story aloud.

Esperanza: Our parents run the dolphin show at the hotel.

21. What are two possible meanings of run? (to walk very quickly; to 
be in charge of) Which meaning of run makes the most sense in 
Esperanza’s sentence? (to be in charge of) Which sounds better: 
“Our parents walk very quickly the dolphin show” or “Our parents 
are in charge of the dolphin show”?

22. Tell students to watch for other clues that will help them use the correct 
meaning when a word has more than one meaning. These clues will help 
them better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and help them become 
stronger writers. Have them read the paragraphs again to themselves, then 
choose one of these story starters:

“It was lame of him to pretend to be lame when I asked him to work” 
means that…

Here are three reasons why I think multiple-meaning words are useful 
in writing and speaking…

“The farm didn’t produce any produce this year” means that…

“I can’t focus my thoughts when my eyes are out of focus” means that… 

•

•

•
•
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E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identify Meanings of Multiple-
Meaning Words Strategy:

When you see a sentence with a multiple-meaning word, read it using 
the meaning and pronunciation you think is correct. If the sentence 
doesn’t make sense, read it over again, using one of the word’s 
other meanings. 

Use context clues to help you figure out which is the correct meaning 
of a multiple-meaning word. 

You may need to look up the word in a dictionary if none of the 
meanings you know make sense.

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 14

Identifying Elements of Fiction

A. Explain the Strategy
Explain to students that they are going to learn how to use the skill of 
identifying elements of fiction to help them better understand what they read. 
Tell students that you have a story to read to them. 

“Go ahead and start the movie without me,” Lucy said, 
covering the mouthpiece on the phone. “I’ll just be a minute.” She 
continued her conversation, hardly missing a beat. “Heather, did 
you hear about what happened to Tony and Josh?” she asked the 
person on the other end of the line. “Wait till I tell you!”

“Oh, boy. Here we go again,” Maude said to her friend, Rosa. 
They were sitting in the living room, ready to start the DVD they’d 
rented. “She does this all the time, Rosa. Just wait. She’ll come in 
halfway through the movie and start asking questions about it. 
She drives me crazy!”

“I know what you mean. My brother does the same thing. He’s 
always on the phone with his friends and never watches more 
than a few minutes at a time before he’s interrupted again. It 
makes it kind of hard for the rest of us to enjoy the movie.”

“I think I’m going to ban Lucy from watching movies with 
me anymore.” She clicked the remote and selected “Feature 
Presentation.” The music changed and the screen filled with 
the preliminary credits for the studio, the production team, the 
director, and so on.

“Sometimes I think she asks questions just to see me get mad,” 
Maude said. “I’d like to give her a bit of her own medicine.”

“I have an idea.” Rosa whispered to Maude, and both girls 
laughed.

Forty-five minutes later, Lucy came in and sat on the sofa. 
“What’s going on? Who is that guy? And what’s happening now? 
Wait a minute, is that Hawaii or Tahiti?” She was full of questions 
about the half-finished movie.

Maude clicked the stop button, and both girls turned to Lucy.

“Tell us about your phone call with Heather about Tony and 
Josh.” Maude said. “Who are those guys?”

“Yeah. What were they doing? Did they get in trouble?” Rosa 
chimed in.

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

The Secret on the Wall in 
Steps 3, 6, 8, 10, 12, and 

14 available for each 
student, or display them 

on an overhead projector.

ARG_Spellread_ELA_MS.indd   80ARG_Spellread_ELA_MS.indd   80 10/5/07   11:29:09 AM10/5/07   11:29:09 AM



CONNECTIONS GUIDE: SECONDARY

© 2007 Kaplan, Inc.

“And where were they?” Maude added. “Were they at a football 
game? Or was it a basketball game?”

“Wait a minute! I can’t think with you two bombarding me 
with questions. I’ve already talked about Tony and Josh with 
Heather. Now, I want to watch the movie. Tell me about the 
movie!” Lucy demanded.

“Oh, we’ve already watched the first half together. We don’t 
want to talk about that now. Tell us about Tony and Josh!” 
Maude said.

Lucy glared at her sister. Then she broke into a laugh. “Oh, I get 
it. You’re trying to tell me something, aren’t you?”

“Yes, we are.” Maude said. “I’m glad you figured that out. Now 
maybe we can watch the rest of the movie without a bunch of 
interruptions.” She smiled at Rosa, who gave her a thumbs-up out 
of Lucy’s line of sight.

“Movie? Who cares about the movie? Wait till you hear about 
Tony and Josh!” 

Maude rolled her eyes. She pushed the eject button and took 
out the DVD. “Come on, Rosa. Let’s go watch this at the library. I 
hear they have headsets to keep out unwanted noise.” The girls got 
their coats and headed toward the door.

Just then, Lucy’s phone rang. “Hi, Irina,” she said, ignoring the 
girls’ departure. “Have you heard about Tony and Josh?”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Elements of Fiction—
Reading a story or novel is like 
watching a movie. It has characters, a 
setting, a problem, and a solution that 
you need to understand in order to 
enjoy the story. 

When you read fiction, determine 
who the important characters are: 
Where are they? What’s their problem? 
(There’s always a problem!) How do 
they resolve the problem?

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Lucy has a habit of missing part of a 
movie and then asking questions when she sits down to watch it. 
She wants to know who the characters are, what happened, and 
where the movie takes place. The kinds of questions she asks are 
important to understanding what’s going on, because she wants 
to know about the characters, the setting, and the plot. When you 
watch a movie or read a story or book, you need to know what 

Weekly Comprehension Strategy Mini-Lesson 14 81

ARG_Spellread_ELA_MS.indd   81ARG_Spellread_ELA_MS.indd   81 10/5/07   11:29:11 AM10/5/07   11:29:11 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

82 SpellRead — Active Reading/Writing Connections Guide: Secondary

these elements are in order to understand it so you can enjoy the 
experience. 

2. Tell students they will read excerpts from an interesting story about 
a mysterious code that appears on a backyard wall. As they read the 
selections from the story, they will look for the elements of fiction.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. These are the first two paragraphs of Chapter 1.

It was the summer of 1890, and the knock at my door was the 
first of many surprises. 

“Why didn’t you invite me for cake, John?” Helen Holmes 
asked. “I want to meet your cousins.” 

4. Model the strategy by saying you’re going to stop and think aloud to look 
for the elements of fiction in this book. 

 The first two paragraphs of this story give me a lot of information 
in a very short space. I know something about the setting without 
much work at all. What do I know? I know that the year is 1890 and 
that this part of the story takes place at someone’s house. I even 
know whose house: John’s. I know that because Helen Holmes, the 
person who knocks on the door, calls the one who answers the 
door “John.” 

 Since John is narrating the story, I know he is going to be one of 
the important characters. Sometimes we don’t know the narrator’s 
name, but in this story, we know that the narrator is John.

 What else do we know? That John isn’t the only character. Helen 
Holmes is a character, too. We don’t know much about either John 
or Helen yet, but I bet we’ll find out!

5. Continue modeling by saying that you’re going to keep using the strategy of 
identifying elements of fiction to help you understand the text.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

I was so surprised that I couldn’t speak for a minute. Recently, 
my family had moved next door to Helen’s family, and Helen and 
I had quickly become best friends. Her uncle was the famous 
detective, Sherlock Holmes, and Helen was always deducing 
things the same way he did. I hadn’t told Helen my cousins had 
arrived, and I had no idea how she knew we were eating cake.

“Trevor and Lizzie just arrived, and Mother did make a cake,” I 
said. “How did you know?”
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7. What do we know about John now? (He and his family have recently 
moved next door to Helen’s family. He and Helen are best friends. His 
cousins have just arrived.) What do we know about Helen? (That 
she is the niece of the great detective, Sherlock Holmes. She figures things 
out the way Sherlock Holmes does.) What other characters are likely 
to be a part of the story? (John’s cousins, Trevor and Lizzie, and 
John’s mother)

8. Distribute or display the next selection from the story and read it aloud. 

In the dining room, five-year-old Lizzie had icing on her 
cheeks. Cake crumbs decorated the tablecloth by her plate.

Trevor stared out the window, his cake untouched. My cousin 
was 14, a year younger than Helen and me. He was tall and clumsy, 
always tripping over his huge feet. 

9. What additional information have we just learned about Lizzie and 
Trevor? (Lizzie is five. She is a messy eater. Trevor is 14, tall and clumsy, 
with big feet. Helen and John are both 15.)

10. Distribute or display the next selection from the story and read it aloud. 

I made the introductions. Trevor was tearing a piece of paper 
to shreds. He nodded hello, then turned to my mother. “May I be 
excused? I don’t feel well.”

11. We’ve just observed something about Trevor that might be 
important. What have we learned from John’s description of 
Trevor’s actions? (Trevor is tearing a piece of paper to shreds. He might 
be very nervous or have something to hide. He says he is feeling ill. I know 
he is polite, because he nods hello to Helen and asks for permission to leave 
the table.)

12. The next part of the story comes after a scene in which John’s 
mother blames Lizzie for making chalk drawings on the garden 
wall. Lizzie protests her innocence, but she is punished anyway. 

 Distribute or display the next selection from the story and read it aloud. 

More chalk drawings were scrawled across the wall. Lizzie was 
crying that she was innocent, but Mother didn’t believe her. 

“I’ll clean it up,” Trevor offered quickly.

“No,” Mother said. “Lizzie will clean it up, and she’ll stay in her 
room the rest of the day.”

Trevor broke a twig off a tree branch by the wall, then snapped 
it into tiny pieces. “I guess I’ll stay inside today, too,” he said, 
looking unhappy. He started walking to the house.

Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in 
Step 10, using expression 
to show how Trevor might 
sound when he says 
these words. 
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13. Now we have a few more insights about our characters and a hint 
about the plot. What is happening in this part of the story? (Lizzie 
is blamed for drawing on the wall again, but she says she didn’t do 
it.) What do we now know about the characters that we didn’t 
know before, or that confirms what we thought before? (Trevor 
seems nervous again, because he’s breaking a twig into pieces. Lizzie is 
crying and says she didn’t draw the pictures. Mother seems very stern.)

14. Although we know Lizzie is being blamed for writing on the wall 
and Trevor seems very nervous, we still don’t know the main 
problem in the story. Maybe the next selection can help us figure 
it out. Distribute or display the next selection from the story and read 
it aloud. 

The next morning, scribbles appeared again on the garden 
wall, as Helen had predicted. Mother threatened to send Lizzie 
home. Trevor was still acting nervous, and I didn’t know why.

I copied the drawings and took them to Helen’s house. 

“I think you’re right,” I said. “There’s a pattern to the symbols. 
It must be a code.”

We worked hard decoding the scribbles. Here’s what we 
figured out:

KEEP QUIET OR ELSE

IF YOU TELL WE WILL BLAME YOU 

DO NOT TELL ABOUT MISTRESS SMITH

“Who’s writing these messages?” I asked.

Helen’s eyes gleamed. “Whoever it is, they’re not very friendly,” 
she said.

15. Now we know at least one problem in the story’s plot. What is 
it? (Someone is writing warnings in code on the garden wall.) What we 
don’t know yet is what the warnings mean, but we do know that, 
true to story form, the problem will be solved before the end of the 
book. The way a problem—in this case, the mystery—is solved is 
called the resolution. 

16. Tell students that when they are reading a fictional story or book, they 
can look for these elements of fiction to better understand what they read: 
characters, setting, plot, problem, resolution.
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D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

In a book I recently read, the problem and its solution were…

I think the three most important elements in a fictional story are…

If my life were a novel, the main characters, the plot, and the setting 
would be…

My favorite type of novel has a plot in which… 

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Elements of 
Fiction Strategy:

Identify the characters. Find out their names, how they look, and 
their personality characteristics. How do they know each other? 
What relationship do they have to each other? How do they act, dress, 
speak, and think?

Determine the setting. Where and when does the story take place? 
Is it inside or outside? Look for details such as the time of day, the 
season of the year, and even in what year or century it takes place.

Look for the problems that will create the plot. What happens? Who 
causes the problem? Who does it affect?

Identify the resolution for each problem in the story. How is the 
problem solved? Who solves it? What else happens?

•
•
•

•

•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 15

Sequencing Events in Fiction

A. Explain the Strategy
Explain to students that they are going to learn how to sequence events to help 
them better understand what they read. Tell students that you have a story to 
read to them. 

Aaron caught up with Eashan, who was walking down the 
second-floor hallway on the way to his government class. “Eashan, 
did you hear the joke about the guy who walked into a country 
store?”

“Not another one of your lame jokes, Aaron,” Eashan said, 
walking more quickly. He had about a minute to get to class and 
couldn’t afford another tardy.

“No, this one’s great. Really! I’m going to use it in the talent 
show when I do my comedy act.” Aaron’s class was next door to 
Eashan’s. He could slip into his desk chair with seconds to spare 
once the bell started to ring. But first, he wanted to prove to 
Eashan that he really could tell a good joke.

“Aaron, you never quite get a joke out right. You always tell 
the punch line before you finish the rest of it.” He was standing 
just outside the door of room 215, with an eye on the clock inside. 
“Are you sure you want to humiliate yourself in front of the whole 
school?”

“Come on, Eashan. I’m funny! You know I make people laugh 
all the time.”

“Yeah, you’re funny all right, but it’s not because you know how 
to tell a joke.”

“Well, anyway, there was this lazy dog just inside the door, and 
people always tripped over it.”

“Yeah, so?”

“And the sign on the door said ‘Danger! Beware of Dog.’ And 
this guy walked into the store, stepped around the lazy dog, and 
asked, ‘Why do you have that sign when your dog doesn’t even 
move?’” Aaron started laughing, ready to blow Eashan away with 
the funny punch line.

“Let me guess,” Eashan said. “The storekeeper said, ‘Because 
before I had the sign, everybody always tripped over my dog.’” 

“How did you know that?” Aaron asked.

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

BugZ in Steps 4, 6, 9, 11, 
13, and 15 available for 
each student or display 

them on an overhead 
projector.
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“Because you already told me the punch line before you 
finished the joke. See ya, Aaron,” Eashan said, and slipped into the 
room just before the tardy bell.

Maybe it would be funnier, Aaron thought, dashing to his own 
classroom, if I changed the dog to a baboon.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Sequencing Events in Fiction—When 
reading a story or novel, figuring out 
the order in which things happen will 
help you understand the plot. 

Look for words that signal time: 
events in the past, present, or future, 
and changes in verb tense. Mentally 
put the events in order so that you can 
better understand what you read.

B. Model the Strategy through Explicit Instruction

1. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you put the events in the order they happen in 
the story. 

2. In the story I just read, Aaron tells Eashan a joke just before class. 
How do I know it’s just before class? Because the story says, “Aaron 
caught up with Eashan, who was walking down the second-floor 
hallway on the way to his government class.” This bit of information 
places the story in time. I also know that class hasn’t started yet, 
because the story says, Eashan “had about a minute to get to class 
and couldn’t afford another tardy.”

 There are other clues about the time, too. Aaron knew he could 
slip into his desk chair once the bell started to ring. That tells me 
this part of the story might happen, but it hasn’t happened yet. 
Knowing the order in which things happen makes a story more 
understandable, and—like a joke with the punch line at the end, 
where it’s supposed to be—it also makes a story more interesting. 

3. Tell students they will read part of a story about a mysterious bug with a Z 
on its back. Students will look for words that will help them put the events 
of the story in the correct sequence in order to understand the text.

4. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

Roberto took the bottle into the laundry room and held it 
upside-down over the sink. The bug slid out and fell into the basin.

5. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you place the events in the order they happen in 
the book. 
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 What is happening in the story? So far, it’s pretty easy to tell, 
because the events are given in the order they are happening.

 1. Roberto takes the bottle into the laundry room.

 2. He holds it upside-down over the sink. 

 3. The bug slides out.

 4. The bug falls into the basin.

 Does this order make sense? Sure it does. I can picture it happening 
in just this order. The bug couldn’t fall into the basin if it was still 
in the jar. And if Roberto hadn’t been in the laundry room, he 
wouldn’t have been able to hold the jar over the sink. It all makes 
sense the way it’s written.

6. Distribute or display the next part of the story and read it aloud. 

Roberto put his hand next to the bug. The bug was half as big 
as his palm. Its antennae were twice as long as its body. They had 
little suction cups at the end.

7. In what order does this happen? Well, I know that the entire story 
is written in the past because it says, “Roberto put his hand next to 
the bug.” And in the previous paragraph, it said, “Roberto took the 
bottle into the laundry room and held it upside-down over the sink. 
The bug slid out and fell into the basin.” Those words all tell me 
that the story happens in the past.

Well, what does it mean when the story says, “The bug was half as 
big as his palm” and “Its antennae were twice as long as its body”? 
When something is a certain way, we have to figure that it’s been 
that way for a while. It’s like people. If I read a sentence that says, 
“John stepped on the ladder. He was a tall boy,” I know he just then 
got on the ladder, but that he already was tall. So, Roberto just then 
put his hand by the bug, but the bug already was half as big as his 
palm. Its antennae were already “twice as long as its body,” and 
they already had little suction cups at the end.

8. Continue modeling by saying that you’re going to keep using the strategy of 
Sequencing Events in Fiction to help you understand the story.

Vocabulary 
Focus

Ask a volunteer to use 
context clues to figure 

out what antennae are:
(“I think they’re the 

feelers that stick 
out from an insect’s 

head. They’re long 
and skinny and the 

insect uses them 
to sense things 

around it.”) 
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C. Guide Students in Practicing the Strategy 

9. Distribute or display the next part of the text and read it aloud. 

The bug touched Roberto’s skin with one of its suction cups. 
Then it crawled onto his hand. The Z shape on the bug’s back 
stopped flashing. It faded from red to orange to yellow.

10. Now the writer gives us another type of clue about the order in 
which things happen in the story. What happens first, the bug 
touching Roberto’s hand or the bug crawling on Roberto’s hand? 
How do you know? (The bug touches Roberto’s skin first. The word then 
tells us what happens next. Besides, the bug can’t crawl onto Roberto’s 
hand unless it touches him first.) What happens right after the 
bug crawls onto Roberto’s hand? (The Z shape stops flashing and 
changes color.)

11. Distribute or display this part of the story and read it aloud.

Leo was in the elevator when it stopped on Roberto’s floor. 
Roberto and Leo used to spend a lot of time together until last 
year. That’s when Leo made the basketball team. Now, Leo always 
hung out with the other players. He didn’t seem to have time for 
Roberto anymore. Roberto wished things were different.

12. Where is Leo when the elevator stops on Roberto’s floor? (Leo is in 
the elevator.) How do you know that Leo is in the elevator before it 
stops on Roberto’s floor and that he doesn’t get on the elevator at 
Roberto’s floor? (Because the story says, “Leo was in the elevator when 
it stopped on Roberto’s floor.” In this sentence, the word when means “at 
the same time.” This shows that Leo is already in the elevator at the time it 
stops on Roberto’s floor.) 

 When did Roberto and Leo spend a lot of time together? (until 
last year) How do you know they don’t spend a lot of time together 
now? (because the words used to mean that it doesn’t happen anymore) 
Who does Leo hang out with now? (the other players) How do you 
know Leo doesn’t hang out with Roberto anymore? (Because the 
word now says that this is what Leo is doing at this time—hanging out 
with the other players. Also because the story says “He didn’t seem to have 
time for Roberto anymore.” The word anymore says that something has 
changed from the way it was in the past.) So now we know a bit more 
about the order of things. Last year, Leo and Roberto were good 
friends. Then, Leo made the basketball team. Then he started 
hanging out with other people. Now, Roberto is doing something 
with bugs. Leo gets in the elevator, and it stops on Roberto’s floor.
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13. Distribute or display this part of the story and read it aloud.

“Do you like your new home?” Roberto asked the bug. He had 
taken an old glass fish tank and covered the bottom with dirt. 

14. We already talked about how the story happens in the past tense. 
So, when we read, “‘Do you like your new home?’ Roberto asked 
the bug,” we know that asked means it just happened; Roberto just 
asked the bug that question. But now we come to a different verb 
tense, one that uses a helping word, had. How does the word had 
tell us when Roberto got an old fish tank and covered it with dirt? 
(Had is a helping verb that means the event happened even further back 
in time.) So, even though Roberto just now asks the bug if it likes 
its new home, he must have already made the home for the bug. So 
first he gets an old fish tank, then he puts the bug in it. Next he asks 
the bug if it likes its new home.

15. Distribute or display this part of the story and read it aloud.

Kelly stood up and brushed the dirt off his hands. 
“Good afternoon,” he said. “I am sorry I do not have time 
for conversation. I must ask you to return my bug to me 
immediately.” 

16. Now here’s another change in verb tense—and in the time in which 
something takes place in the story. Kelly says he doesn’t have time 
right now for conversation. But he wants Roberto to do something. 
What does he ask Roberto to do? (to return the bug) How do you 
know that Roberto hasn’t already given Kelly the bug? (because the 
word to is part of a verb form, to return, that means something that might 
happen in the future) Now look at the second to in this sentence. Is it 
part of an action? (no) What does to mean when Kelly says, “return 
my bug to me”? (He’s telling Roberto where to return the bug.)

17. Tell students to watch for other clues that help readers put events in order 
in a fictional story. These clues will help them better understand what 
they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

This is the story of something that I wanted to happen one way, but 
that turned out very differently…

I want to tell you about a plan I made with a friend to         , and 
how it turned out…

•

•

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in 

Step 13, using phrasing 
and punctuation for 

fluent reading.
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Someday, I will go to         , but this is what I’m doing now to 
get ready…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Sequencing Events in 
Fiction Strategy:

Most events are in the order they appear in the story, but be aware 
that sometimes they are not.

Determine if the story is happening in the present tense (“he hears” 
or “he is hearing”) or the past tense (“he heard”). Look for words that 
signal time, such as first, last, next, before, after, then, now, while, and 
during, among others.

Look for events in the past, present, or future. For example: today at 
dinner, yesterday at school, tomorrow when I take my test, etc.

Look for changes in verb tense. For example, if the story is set in the 
present, look for references to what has already happened or what 
will happen. Look for words with extra helping verbs, such as “he had 
heard” or “he would have heard” to signal past events. Look for “he will 
hear” or “he would like to hear” to signal future events.

•

•

•

•

•

Weekly Comprehension Strategy Mini-Lesson 15 91

ARG_Spellread_ELA_MS.indd   91ARG_Spellread_ELA_MS.indd   91 10/5/07   11:29:20 AM10/5/07   11:29:20 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

92 SpellRead — Active Reading/Writing Connections Guide: Secondary

COMPREHENSION STRATEGY MINI-LESSON 16

Understanding Shades of Meaning

A. Explain the Strategy
Explain to students that they are going to learn to understand shades of 
meaning in order to get the most out of what they read. Tell students that you 
have a story to read to them. 

“Yeah, I understand, Uncle Harry,” Todd said, holding the 
phone with his shoulder. He was stirring a mushy mixture 
in a large bowl that he cradled under his left arm. “Add some 
cinnamon and some salt.” 

He set the bowl on the kitchen counter and reached for the 
cinnamon. Zucchini bread just didn’t cut it without cinnamon. 
“OK. I’m ready.” He scratched the tip of his nose with a floury 
hand, leaving a powdery white streak across his face. 

“How much should I add?” Todd asked, rummaging 
through the utensil drawer. “Oh, hang on a sec. I can’t find the 
measuring spoons.”

“What do you mean I don’t need measuring spoons? Just add a 
skosh? Well, sure, I trust you, but what’s a skosh? How can I put in 
a skosh of cinnamon if I don’t know how much it is?”

Todd stepped over to the sink to look in the dish drainer. 
Maybe his sister Charla had left the measuring spoons there; 
the cord from the wall phone easily reached that far. Nope. No 
such luck.

“Well, OK, if you say so. I’ll give it a try. You’re right; you can’t 
have too much cinnamon.” Todd poured a bit of the reddish-
brown powder into the palm of his left hand, then dumped it into 
the batter. “Done,” he said into the phone. With the long, wooden 
spoon, he swirled the mixture around until the cinnamon had all 
but disappeared.

“Yeah. I’m ready to do the salt. But, hey, Uncle Harry, I’m not so 
sure I want to guess about salt. OK, I’ll be brave if you will. You’re 
the one who’s coming over to eat this with us tonight.” Todd could 
hear the chuckle in his uncle’s voice, teasing his nephew about 
being the next James Beard (whoever he was). 

“OK. I’m ready. What? Did you say ‘a pinch’? How do you pinch 
salt? Is that the same as a skosh? Not as much as a skosh but bigger 
than a smidgen? Geez, Uncle Harry, is this what they taught you in 
culinary school? It’s like a whole new language!” 
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Todd set down the mixing bowl once again and picked up 
the container of salt. With the phone securely propped on his 
shoulder, he opened the round box, then poured a little bit—a 
skosh, he figured—into his left hand. Setting the container on the 
countertop, he used the thumb and first finger of his right hand to 
grab a tiny pinch of salt from his other palm. 

“Bingo!” He said, dumping the salt into the bowl. “OK, Uncle 
Harry. That’s everything,” Todd said, stirring the batter one last 
time. “What’s next?” 

“Yep. I can preheat the oven and bake it awhile. How hot and 
how long? What do you mean that’s all you’ll tell me? I need some 
help here! I’m not a chef like you are. Well, yeah. But how hot is a 
hot oven? Oh, ‘Somewhere between a raging inferno and a forest 
fire!’ Thanks. That really narrows it down, Uncle Henry. And I 
thought cooking was supposed to be a science.” 

Todd turned on the oven and began to grease the baking pan. 
“OK, bake it for how long? ‘Until it smells done’? I should have 
guessed.” He poured the batter into the pan while imagining 
himself as an accountant, a car salesman, a dog trainer—anything 
but a chef.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Understanding Shades of 
Meaning—Many English words have 
similar meaning to other words. By 
understanding the fine shadings of 
difference, your reading experience 
will be much richer and more accurate. 

Look for clues to help you determine 
exactly what each word means and 
which word is “stronger,” “bigger,” or 
“more powerful” than the other.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Todd is making zucchini bread with the 
help of his uncle, who is a chef. Experienced cooks often know 
exactly how much of an ingredient to use even without measuring. 
But for Todd, that’s a bit tougher. He isn’t familiar with the terms 
skosh, smidgen, and pinch as cooking measures. Uncle Harry helps 
him to understand how much a pinch is by making comparisons. 
A pinch, it seems, is “Not as much as a skosh but bigger than a 
smidgen.” Todd already has some idea about how much a skosh 
is; Uncle Harry described it to him on the phone. But he isn’t sure 
about a pinch. And a smidgen is completely unfamiliar. Todd knows 
that a pinch is smaller than what he has already measured in his 
hand. And because his uncle says a smidgen is even smaller than a 
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pinch, he now has a frame of reference that will help him finish the 
zucchini bread. 

2. Tell students they will read part of a story about three kids who create an 
amazing new dish at their mother’s restaurant, the Snake Swamp Diner. 

3. Distribute or display the excerpt below, and have students follow along 
silently as you read it aloud. In this scene, kids are being interviewed on 
television because their mother’s diner just got a great restaurant review.

Yesterday, my younger brother Cort and my little sister Lucia 
got into a fight at breakfast. They always squabble. It drives Mama 
and me crazy. If anybody watching has younger brothers and 
sisters, you know what I mean.

4. Model the strategy by saying you’re going to stop and think aloud as you 
look for clues that will help you figure out the shades of meaning of words 
you encounter in the book.

 Which two words in the selection have nearly the same meaning? 
Well, fight and squabble both have to do with arguing. But how do 
the two words compare to each other? Which is worse—to fight 
or to squabble? Fighting is something that boxers and soldiers 
do; people get hurt in a fight. But, this selection is talking about 
a brother and a sister. So, even though they might poke or punch 
or even hit each other a bit, I doubt that the word fight refers to a 
situation in which the kids would hurt each other badly. It probably 
refers to some kind of disagreement between the kids. Squabbling 
is something that brothers and sisters often do that isn’t as serious 
as a fight. In a squabble, there’s more backtalk than hitting. 

5. Distribute or display the next part of the story and read it aloud.

I took two fruit bars from the cupboard and put them on the 
table. Lucia and Cort each grabbed one and stopped complaining. 
If it weren’t for me, they’d fuss all the time.

6. On the next page of the story, the narrator is again telling about 
the way his brother and sister act with each other. This time he 
uses the word fuss. Sometimes people say that a baby fusses. If a 
baby does it, then it can’t be nearly as strong a word as fight. And 
it seems even less disagreeable than to squabble. If I list the three 
words in order from the least disagreeable behavior to the most, I’d 
put them in this order: fuss, squabble, and fight.

 What are some other words that might be used to talk about what 
brothers and sisters do when they don’t agree? (Responses will vary. 
Possible words include quarrel, bicker, and argue.)

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

Swamp Stomp in Steps 3, 
5, 8, 10, and 12 available 

for each student, or 
display them on an 

overhead projector.

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in Step 

3, using expression to 
display emotion.
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7. Continue modeling by saying that you’re going to keep using the strategy 
of identifying shades of meaning to help you better understand what 
you read.

C. Guide Students in Practicing the Strategy 

8. Distribute or display a copy of the next paragraph and read it aloud.

I unlocked the diner’s front door. The tables inside were 
damp with dew. The building isn’t air conditioned, so we leave 
the window open a little at night. Things come in through the 
windows. There are always flies, crickets, and frogs waiting for us 
in the morning.

9. What time of day is the narrator describing? (morning) What 
does he say about the condition of the tables? (They are “damp with 
dew.”) When you go outside in the morning and there’s dew, what 
does everything feel like? (It’s a little bit wet.) 

10. Distribute or display a copy of the next paragraph and read it aloud. 

Cort ran out with a bucket filled with water. The man seized 
the bucket and put it on the floor. He stuck both his feet inside 
and wiggled them around. When his shoes were soaked, he stood 
up and danced around.

11. What has the man done with his feet in this selection? (He’s 
stuck them in the bucket full of water.) What has happened to his 
shoes? (They are “soaked.”) What does it feel like to have your feet or 
shoes soaked? (very wet) 

 Think about the two words damp and soaked. Which one is the 
“stronger” word to describe the amount of wetness in these 
paragraphs? (soaked) Which one is the “weaker” word to describe 
the amount of wetness in these paragraphs? (damp) What other 
words can you think of to describe how wet something is? Are they 
“stronger” or “weaker” words than soaked and damp? (Responses 
will vary. Possible words include moist, which is similar to damp, and 
drenched, which is similar to soaked.)

12. Distribute or display a copy of the next paragraph and read it aloud. 

Cort reached into the water and a huge crawfish pinched him 
on the thumb. It gripped tightly. Cort yelled and shook his hand.

13. What is happening to Cort? (a crawfish has pinched his thumb and is 
gripping it tightly) How does Cort react when the crawfish grips his 
thumb? (He yells and shakes his hand.) 

Vocabulary 
Focus
Ask a volunteer to use 
the context to figure out 
what a crawfish is:
(“I think it’s an 
animal that has 
claws and looks 
kind of like a 
small lobster.”) 
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 Think about the two words pinched and gripped. Which one 
is the “stronger” word to describe how the crawfish attaches 
to Cort’s thumb? (gripped) Which one is the “weaker” 
word? (pinched) What makes you think so? (When the crawfish first 
pinches his thumb, it doesn’t seem to cause Cort to react. But when it grips 
tightly, he yells and shakes his hand.) 

 What other words can you think of to describe how a crawfish 
might use its claws to attach itself to Cort? (Responses will vary. 
Possible words include hold, grasp, clutch, squeeze, and seize.) Are they 
“stronger” or “weaker” words than pinched and gripped? (Responses 
will vary.) Try putting the words on a line from weakest to strongest. 
(Responses will vary. With the examples given, students might agree upon 
an order somewhat like the following: hold, pinch, grasp, grip, clutch, 
squeeze, and seize.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

When I watch people dancing, I see them moving in many 
different ways…

My feelings about people I like vary from person to person…

There are many different kinds of beauty, including…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Understanding Shades of 
Meaning Strategy:

Look for words in a paragraph, story, or book that have similar 
meanings, but that vary in intensity. 

Think about your own experience with these words. How “strong” or 
“weak” is the word, in your own experience?

Put the words on a line, from “weakest” to “strongest,” to help 
understand how their meanings compare.

Look for clues in the text that tell you how someone or something 
responds to the word. 

Think of other words that mean almost the same thing, then compare 
those words to the words in the text. 

•

•
•

•

•

•

•

•
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WRITING STRATEGY MINI-LESSON 17

Writing: Sentence Fluency

A. Explain the Strategy
Explain to students that they are going to learn a new technique that involves 
joining sentences to make them more fluent. Have students watch and listen as 
you write the following sentences on the board and then read them aloud.

This is what my weekend was like. I didn’t have any money. 
I couldn’t go to the movie. My friends went without me. I stayed 
home alone. My mom was baking. She asked me to try the pies. 
She asked, “Which one is best?” I tried the apple pie. I tried the 
lemon pie. I tried the blueberry pie. I liked the blueberry pie the 
best. She asked me to help her at the bakery. She said she would 
pay me. I said “Good.” Then I would be able to pay for a movie 
next weekend. 

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Writing: Sentence Fluency—Fluent 
sentences have similar ideas that are 
linked with a comma or joining words, 
or both. Fluent sentences also use 
varied beginnings.

Change your sentences—Try joining 
two related sentences with a comma, 
or using a comma with and, or, so, or 
but. Say the sentence out loud to see 
which way sounds best. Try having 
some sentences start with a question, 
some with a statement, and some with 
an exclamation.

B. Model the Strategy through Explicit Instruction

1. The sentences you heard sound short, choppy, and stilted. They 
don’t sound like someone would say them, and they’re boring 
because many of them start the same way. Let’s see how I can make 
the second sentence more fluent. I can use a joining word like so 
and get rid of the period after the word money. “I didn’t have any 
money, so I couldn’t go to the movie” sounds like something I’d 
really say. In the next two sentences, I can combine the ideas using 
the word and. So it could be, “My friends went without me, and I 
stayed home alone.” The same could also be done with the next two 
sentences: “My mom was baking, and she asked me to try the pies.” 
Now I’ll try using an exclamation. “‘The blueberry is awesome!’ 
I said, after trying the apple, the lemon, and the blueberry pies.” 
Then to add some excitement, I’ll use another question. “Guess 
what happened next? She said she would pay me to help her at the 
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Teacher 
Materials
Have a printed copy of 
the text excerpt from 
Seeing Eye to Eye in Step 
3 available for each 
student, or display it on 
an overhead projector.
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bakery! ‘Good,’ I said happily. ‘Now I’ll be able to go to a movie 
next weekend.’” With a few changes like combining some short 
sentences and changing the way some of the sentences start, I’ve 
got sentences that are fluent, and much more interesting. 

2. Tell students they will read part of a story about Rosa and Felix, a brother 
and sister who are having a difficult time getting along. 

3. Distribute or display the excerpt below, and have the students read along 
as you read it aloud. 

One day Rosa and her friends came home after school, and 
one friend seemed glad to see me. I went with them into Rosa’s 
room, and she got really angry. She screamed that I was always 
bothering her and that I should get out. I said it wasn’t fair that 
I couldn’t spend time with people who liked me and were my 
friends, too.

4. Model the strategy by saying you’re going to stop and look for techniques 
the writer has used to join sentences together. In the first sentence 
there are two ideas: the first is “Rosa and her friends came home 
after school,” and the second is “one friend seemed glad to see me.” 
Those two ideas have been joined using a comma along with the 
word and. The same thing happens in the next sentence. There are 
two related ideas: “I went with them into Rosa’s room” and “she 
got really angry.” They are also joined by using a comma and the 
word and. 

5. Continue modeling by saying that you’re going to look for sentences that 
are written in a variety of ways. Share the passage below.

Everyone has feelings. Feelings can be hurt or misunderstood. 
Have you ever been upset because someone else was more 
popular than you were? Have you ever been angry because you felt 
teachers or other students did not respect you? 

6. The first sentence states an idea and is a pretty short sentence. 
The next sentence tells more about that idea, and it’s a bit longer. 
Now look at the third sentence. It asks a question. The fourth 
sentence is also a question. These sentences are fluent because they 
are different lengths, and they use a combination of statements 
and questions.

Writing 
Foundations

Students may be familiar 
with using a comma 

along with and to create 
a list. Remind them of 

the following rules:

Two-item list: use and
without a comma.

I need to buy milk and 
juice at the store.

Three or more items: use 
a comma to separate 

items, and use a comma 
along with and for the 

last item. 

I need to buy milk, eggs, 
juice, and cereal at 

the store.
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C. Guide Students in Practicing the Strategy

7. Distribute copies of the following sentences adapted from the book Seeing 
Eye to Eye. Help students use commas and joining words to rewrite the 
ideas as combined sentences of different lengths. 

My father smoked all his life. I know it’s addictive and harmful.

He fought against cancer. He died. 

My father died young. That was a very sad time for my family.

 Sample responses may include: 

My father smoked all his life. Didn’t he know it’s addictive 
and harmful?

He fought against cancer, but he died young. That was a very sad time 
for my family.

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how combining sentences 
with a comma and/or joining words, making sentences different lengths, and 
starting sentences in different ways makes text become more fluent. 

Have students select from one of the following prompts. Their writing should 
contain at least two sentences that use a comma and a joining word, sentences 
of different lengths, and sentences that start in different ways. 

Here are some reasons why people shouldn’t smoke…

Boys and girls are different, and they definitely like different things…

When friends disagree about something, it can cause problems. 
For example…

To stop a bully from picking on a friend, you can…

Our principal made an exciting announcement today… 

•

•

•
•
•

•
•
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E. Apply the Strategy Daily
Use this model to help students apply the technique to their writing. Encourage 
students to use these techniques when they write. 

Daily Tips for Classroom Implementation of Writing: Sentence 
Fluency Strategy:

Select techniques from the following list and have students apply them to their 
writing throughout the day:

Create a list, using commas to separate items.

Find two sentences in a textbook or article and combine them with 
the word and. 

Create a sentence with quotation marks, a comma, and a 
joining word.

Write sentences that are different lengths.

Write sentences that are statements, questions, and exclamations.

•
•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 18

Identifying Elements of Nonfiction

A. Explain the Strategy
Explain to students that they are going to learn to identify elements of 
nonfiction in order to get the most out of informational text. Tell students that 
you have a story to read to them. 

“Man, I hate this assignment!” Tariq said. “It’s just too much 
work to find all the information I need for this report.” He threw 
down his pen, ripped a page from his notebook, and tossed the 
crumpled paper to the wastebasket. “Two points!” he said as it 
went in.

“Come on. It can’t be that bad.” Faiza was sitting across from 
her younger brother at the kitchen table, finishing the essay for 
her college application. 

“That’s easy for you to say. You’re some kind of brainiac. I’m 
struggling just to pass this stupid class, and you breeze through 
everything with As.” Tariq shot an envious look at his sister. “It’s 
not fair!” he grumbled, glaring at Faiza over three stacks of books. 
“Why didn’t I get the good genes?”

“You did, Tariq. You just don’t know it yet.” Faiza smiled. 
“Maybe I could help you with your report. OK?”

“Yeah, I guess. I’m just so frustrated because I have all these 
books, and I don’t even know where to get started.”

“What’s your report about? Let’s start there.”

“It’s about carnivorous plants, you know, the ones that eat flies 
and stuff.”

“OK. That sounds like an interesting topic. Now let’s look at the 
stacks of books you’ve gathered. Growing Carnivorous Plants, that’s 
good. The Savage Garden: Cultivating Carnivorous Plants, another 
good one. Little Shop of Horrors. No, Tariq, that’s not a nonfiction 
book about carnivorous plants. It’s a musical comedy about a 
man-eating plant. And Ode to A Pitcher Plant: My Carnivorous 
Beauty is poetry, Tariq—bad poetry, maybe, but poetry. And it’s 
not nonfiction.”

“I just looked up the subject ‘carnivorous plants’ in the library 
computer and picked all I could find. I figured I’d go through 
them at home and see which ones were any good.”
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Too Extreme! Breaking 
Rules, Breaking Records 
in Steps 4, 6, 8, 10, 12, 14, 
16, 18, and 20 available 
for each student, or 
display them on an 
overhead projector.
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“But, Tariq, that’s the hard way to do things. What you need is 
a strategy for attacking this report. And the first thing you need 
to do is to weed out all the fiction from the nonfiction. You do 
know how to do that?”

“Sure, I just look for all the boring books and keep them, then 
take all the interesting books back to the library.” Tariq put his 
elbows on the table and propped his head on his hands. “This 
won’t be any fun at all,” he said mournfully.

“But you’re wrong, Tariq. There are loads of interesting 
nonfiction books. And with a cool topic to study like carnivorous 
plants, you could actually have fun learning while you write your 
report.”

“So, you think this is a cool topic, eh?” Tariq’s eyes suddenly 
shone. He smiled sweetly and looked pleadingly at his sister. “You 
wouldn’t want to write it for me, now would you, Faiza? I mean, 
you could really help out your little brother, who thinks the world 
of you, after all.” 

“I’m not buying it, kid. You can’t sucker me in with sweet talk 
like a carnivorous plant lures in flies.”

“It was worth a try.” Tariq grinned, then picked up Little Shop 
of Horrors and playfully tossed it to his sister.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Elements of Nonfiction— 
Nonfiction is filled with facts. Fiction is 
made up. Nonfiction texts have other 
features in common that make them 
different from fictional texts. 

Look for these nonfiction features:

Facts

Table of contents

Photographs 

Charts, tables, and/or graphs

Subheadings

Topic sentences

Index

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Tariq needs to do some research on 
carnivorous plants. But he’s missed the first step in the process: 
finding the right kinds of resources for his report. He needs 
nonfiction books filled with facts, not musical comedies, poetry, 
or any other type of fiction. But even finding the right books won’t 
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help enough if he doesn’t know how to find the facts he needs inside 
those books. 

 Nonfiction books have several features that set them apart from 
fiction, such as an index; a glossary (though some fictional books 
will have one, too); subheadings; charts, graphs, and tables; 
and photographs of real people, places, things, or—in Tariq’s 
case—meat-eating plants. Nonfiction and fiction texts also have 
some shared features, such as a table of contents and, often, 
topic sentences.

2. Tell students they will examine a book about sports to learn about the 
features of nonfiction books. 

3. Display the cover of  Too Extreme! Breaking Rules, Breaking Records, 
and have students read the title silently as you read it aloud. For this 
lesson, you will need copies of the book or photocopies of the pages 
discussed. 

4. Model the strategy by saying you’re going to stop and think aloud as you 
look for the features of nonfiction books.

 What kind of book might this be? Is it fiction or nonfiction? I can’t 
be sure from the title, but it sounds like it might be nonfiction. If 
the title were just Too Extreme! I really wouldn’t know. But it has a 
subtitle, Breaking Rules, Breaking Records. That sounds like a book 
that will contain a lot of facts. But I’ll have to open it to be sure.

 Meanwhile, I’ll look at the illustration on the cover. This is a real 
photograph, not an illustration. That’s not a guarantee that the 
book will be nonfiction, but there’s a good possibility that it will be. 
Again, I’ll have to open the book to find out.

5. Continue modeling by saying that you’re going to keep using the strategy 
of identifying the elements of nonfiction to help you understand how to get 
the most out of the nonfiction books you read.

C. Guide Students in Practicing the Strategy 

6. Distribute or display a copy of the table of contents and read it aloud. 

TABLE OF CONTENTS

Introduction: Sports Science 4

1 Spitballs and Corked Bats 7

 Time to Lighten Up 12

2 Bigger, Stronger, Sicker 15

 Wave of the Future 20
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3 Show Me the Science! 22

 Head Games 28

Glossary 30

Index 32

7. Let’s take a look at the contents of this book. What do I see that 
tells me it is probably a nonfiction book? There’s an introduction 
that talks about sports science. That sounds like something that 
wouldn’t be an introduction to a fictional book. The chapters each 
have some kind of subsection that might be a sidebar. Chapters in 
novels don’t usually have two titles in the same chapter. There’s a 
glossary. Some novels with foreign words have glossaries, but that’s 
not a common feature of fictional books. And there’s an index. 
That’s really unusual for a novel or other fictional book, although a 
book of poetry often has an index.

8. Distribute or display page 4 and read the following selection aloud. 

Introduction

Sports Science

Baseball fans have seen a lot of power lately. In 1998, Mark “Big 
Mac” McGwire and Sammy Sosa shattered the home run record. 
McGwire hit 70. Sosa put 66 balls over the fence. Three years later, 
Barry Bonds beat them both. He blasted 73 home runs in one 
season. 

9. Does this sound like fiction or nonfiction? How do you know? (It 
sounds like nonfiction because the selection just gives facts. It doesn’t have 
a made-up story.)

10. I’m going to read the paragraph again. This time, listen for a 
topic sentence, one that states the main idea of the paragraph. 
Nonfiction texts almost always have a clear topic sentence in each 
paragraph. The topic sentence gives the main idea, and the other 
sentences provide more information about that main idea.

11. Which sentence is the topic sentence? (“Baseball fans have seen a 
lot of power lately.”) What makes you think so? (All of the details that 
follow it tell more about it.) Where is it located in the paragraph? (It 
is the first sentence.) The topic sentence in a nonfiction paragraph is 
almost always located at the beginning of the paragraph.

12. Distribute or display page 5 and read the caption aloud. 

In 2005, the one-time American League MVP Jose Canseco 
wrote a book revealing his steroid use to the world.
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13. Page 5 has a color photograph of a baseball player. It also has a 
caption, a small box of text that goes along with the photo. What 
is the connection between a caption and a photograph? (A caption 
tells about what we see in the photograph.) Who do you think is shown 
in the photograph? (Jose Canseco)

14. Distribute or display page 10 and read the following selection aloud. 

Put a Cork in It

Pitchers aren’t the only ones who use physics to get an edge.

In 2003, slugger Sammy Sosa hit a pitch. His bat shattered. The 
pieces flew onto the field. The umpire picked up part of the bat. 
Then, he threw Sosa out of the game. The ump had found cork in 
Sammy’s bat.

What’s so bad about cork? Corking a bat makes it lighter. This 
gives the batter a quicker swing. Most people think a quicker 
swing means more power.

15. There’s a kind of heading on this page, but it’s smaller than the 
chapter title that we saw on page 7. This is called a subheading, and 
you’ll find them in lots of nonfiction. The prefix sub- means that it’s 
a smaller part than the whole thing. In this case, the subheading is 
the title of one section of a whole chapter. What is the subheading 
on this page? (“Put a Cork in It”) How does “Put a Cork in It” relate 
to the paragraphs that follow it? (The subheading tells us that the 
paragraphs are about bats with cork inside.) 

16. Distribute or display pages 12 and 13 and read the following 
selection aloud. 

Time to Lighten Up

Dr. Bruce Svare is director of the National Institute for Sports 
Reform. NISR works to make youth sports safer and more fun. He’s 
worried that athletes at all levels are getting too competitive.

Pro athletes get into fights on the basketball court. College 
players take drugs because they feel they must get bigger and 
stronger. High school coaches yell and scream at their players. 
These behaviors affect every level of sports. We are in danger of 
ruining the games we love.

17. There are some other differences about this page, too. What do 
you think is the purpose of the paragraph in italics? (to introduce 
the person who wrote this section) When we read other parts of the 
book, did the author ever refer to himself? In other words, did he 
ever say, “I”? (No. Everything is written in third person, without the 
author mentioning himself.) This sidebar is different from the rest of 
the book because it provides a personal opinion. And the author 

Weekly Comprehension Strategy Mini-Lesson 18 105

ARG_Spellread_ELA_MS.indd   105ARG_Spellread_ELA_MS.indd   105 10/5/07   11:29:34 AM10/5/07   11:29:34 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

106 SpellRead — Active Reading/Writing Connections Guide: Secondary

of the rest of the book wants you to know whose opinion it is. Who 
is giving an opinion in this sidebar? (Dr. Bruce Svare) What is the 
author’s point in telling readers that Dr. Svare is the “director of 
the National Institute for Sports Reform”? (He is giving credibility 
to Dr. Svare’s opinion. He is trying to impress us to think that what Dr. 
Svare says is true and important. He might also be saying, “Hey, it’s not my 
opinion. I’m just passing along what someone else thinks.”) 

18. Distribute or display page 30 and read the following selection aloud. 

GLOSSARY

acceleration (noun) the act of going faster

aerobic respiration (noun) the process by which cells use 
oxygen to produce energy

anabolic steroid (noun) a potentially dangerous drug that 
imitates hormones produced by the human body and encourages 
muscle growth

19. This page is the beginning of the glossary. What information does 
the glossary provide? (It tells the meaning of words in the book and 
provides their parts of speech.) How might a glossary help you when 
you are reading a nonfiction book? (It works like a dictionary to help 
me understand the meaning of words I don’t know.) How can you tell if 
a word in this book is likely to be in the glossary? (The words are in 
dark type in the text.)

20. Distribute or display page 32 and read the following selection aloud. 

INDEX

aerobic respiration, 24, 25

anabolic steroids, 4, 15–19, 20

anger, 17, 19

21. This page is the index. What information does the index 
provide? (It tells where to find a topic in the book.) How might an 
index help you when you are reading a nonfiction book? (If I need 
information on a topic, I can look in the index to see where to find it in 
the book. That way I don’t have to read the whole book to find what I need 
to know.) 
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D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

The next time I need to find information for a report, here’s what 
I’ll do…

Here are three important features of nonfiction books and how 
they work…

This is a nonfiction topic I want to study, and these are the things I’d 
like to find out about it…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Elements of 
Nonfiction Strategy:

Nonfiction text tells about real things, not made-up stories or poems.

A table of contents gives the big ideas and where to find them in 
the book.

Real photographs and illustrations, such as diagrams, charts, or 
tables, provide factual information.

Captions explain what the photographs and diagrams are about.

Paragraphs have topic sentences that give the main idea; the other 
sentences give more information about the topic sentence.

Subheadings tell what the following paragraphs are mainly about.

Sidebars provide more information that is related, but not necessarily 
part of, the text in the chapter.

The glossary defines content words that might be difficult, using the 
definition that is most helpful in understanding the text.

The index helps readers find the exact place where a topic is 
mentioned.

•

•

•

•
•

•

•
•

•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 19

Vocabulary: Identifying Frequently Used 
Synonyms and Antonyms

A. Explain the Strategy
Explain to students that they are going to learn how to identify frequently used 
synonyms and antonyms, which will help them understand what they read. 
Tell students that you have a story to read to them. 

“Dreamer,” Jorey said. “That’s what you are, Germaine Roberts. 
You are the least practical person I’ve ever met.”

“Yeah. I’m a dreamer, all right,” Germaine said. He was lying 
on his back under a maple tree at City Park. A large notebook lay 
on the picnic blanket next to him. In it were intricate designs for 
mechanical contraptions mixed with simple sketches and half-
finished drawings for a dozen other devices.

Jorey took a forkful of potato salad off her paper plate and held 
it carefully while she spoke. “I’m not criticizing you, Germaine. I 
mean, I think your ideas are amazing. I just wish you’d be more of 
a planner, too.”

“What do you mean, Jorey?”

“Well,” she said, “there’s the invention fair coming up, and I 
know you’d win if you’d just enter.” She wiped her mouth with 
a napkin. 

“You know, Jorey, it’s possible I could lose,” Germaine said. “I 
love my ideas. But what if the judges hate them?”

“Why should that bother you? You wouldn’t be the first person 
to be scorned before he was praised. Think of Sir Isaac Newton. He 
was even locked in a tower for his ideas. And everyone knows now 
that he was the one who was right.”

“Boy, you really know how to motivate a guy. Thanks, Jorey. I’ll 
be sure to enter an invention now.” He winked at her and reached 
for a handful of potato chips.

“Oh, that’s not what I meant to say. I don’t think they’d lock 
you up in a castle tower. What I intended to tell you is that Mr. 
Marbury stopped me after Chemistry and asked if you were going 
to sign up for the invention fair. I said I didn’t know. And he said, 
‘Be sure to inform that boyfriend of yours that I’d like to talk with 
him soon.’ So, I’m informing you.” She pulled two plastic bags 
containing slices of watermelon out of the picnic basket. “Here. 
Refresh yourself.”
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“Thanks, Jorey—for the watermelon and the message.” 
Germaine opened the plastic bag and extracted the juicy melon.

“So, will you enter one of your contraptions, Germaine?” Jorey 
asked. “Or do I have to twist your arm some more?” 

“I’ll think about it.” He crunched a dry soda cracker, then said, 
“But, I’ve got one question, Jorey.” 

“What’s that?” she asked.

“Why aren’t you entering your inventions?”

“Who said I wasn’t?” Jorey reached into the picnic basket and 
pulled out a folded piece of paper covered with sketches.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Vocabulary: Identifying Frequently 
Used Synonyms and Antonyms—
When you speak or read, you often 
use more than one word to mean 
the same thing. Those are called 
synonyms. Antonyms are words that are 
opposite in meaning.

Watch for synonyms and antonyms 
as you read. They will often help you 
understand an unknown word. They 
may not always be near each other in 
the selection. Use a synonym, a word 
that has the same or nearly the same 
meaning as another word, to figure 
out an unknown word. Antonyms, 
words that have opposite meanings, 
can also help you with meanings.

B. Model the Strategy through Explicit Instruction

1. I’m going to think about the story I just read to find the synomyms 
and antonyms. Jorey uses three synonyms when she describes 
her conversation with Mr. Marbury: say, tell, and inform. Another 
example of synonyms is when the author states that Germaine 
draws contraptions and devices. These are both ways of naming the 
mechanical things that Germaine designs. 

 There are also words with opposite meanings, or antonyms, such 
as win and lose, and love and hate. Other opposites are juicy and 
dry. Jorey calls Germaine a dreamer and says she wishes he would 
be more of a planner. Then Jorey says Germaine wouldn’t be the 
first to be scorned before being praised. If I wasn’t too sure of 
the meaning of scorned, I could think back to the sentence: “You 
wouldn’t be the first person to be scorned before he was praised. 
Think of Sir Isaac Newton. He was even locked in a tower for his 
ideas.” So I could guess that when a person is scorned, he or she 
is criticized. The structure of the sentence, scorned before he was 
praised, with the antonyms used in contrast to each other, really 
almost gives away the meaning. How about intricate designs and 
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simple sketches? Those are another pair of antonyms that are set 
up to let me figure out the meaning of intricate by comparing it to 
its opposite, simple. So I know intricate must mean something like 
complicated.

2. Tell students they will read part of a nonfiction book about teens who have 
or who want to get jobs. They will look for synonyms and antonyms in the 
selections.

3. Distribute or display the excerpts below and have students read along as 
you read them aloud. 

Have you ever dreamed of owning a car? Many items, such as 
cars or computers, cost a lot of money. If you want an expensive 
item, you might have to save money for a long time. By the end 
of several months, or even years, you could have enough money 
to buy that item. Saving money helps you learn to make wise 
spending choices.…

Reasons Benefits 

Independence Learn to make decisions; learn to 
manage your time and money; learn 
to ask for days off, raises, and new 
work duties.

Money Be able to buy things for yourself and 
your family; be able to save for items 
you want; be able to save for college.…

4. Model the strategy by saying you’re going to stop and think aloud to make 
sure you understand the selection. 

 In the first paragraph, two words are in italic type. The words 
items and choices have synonyms that can be found in the table. 
My job is to figure out which words are the synonyms. So, I’ll start 
by thinking about what these two words mean. Then I’ll look at 
how they are used in the sentences to be sure I understand their 
meanings in context.

 The passage says, “Many items, such as cars or computers, cost 
a lot of money.” What is an item? Is it only a car or a computer? 
Those two things are very different from each other. So, I’m going 
to guess that an item is a general term. Now, I’ll look at the chart 
in the excerpt and see if I can find a word that means the same as 
items. Yes. There it is. In the chart under Benefits, I see the line, “Be 
able to buy things for yourself and your family.” Things is another 
general word. It can mean a car or a computer or something else. 
So, the word that means the same as items is things.

Teacher 
Materials

Have a printed copy of 
the text excerpts from A 

Teen’s Guide to Working 
in Steps 3, 6, 8, and 

10 available for each 
student, or display them 

on an overhead projector.
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 Let’s do one more. In the paragraph, I see the word choices in italic 
type in this sentence, “Saving money helps you learn to make wise 
spending choices.” I know what choices are. They’re what I do when 
I have to select among different options. I’ll look in the table to 
see if I can find a word that means the same as choices. There it is: 
“Learn to make decisions.” Making decisions is the same as making 
choices, so the synonym for choices is decisions.

5. Continue modeling by telling students you are going to use the Vocabulary: 
Identifying Frequently Used Synonyms and Antonyms strategy so you 
can better understand the text.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the selection and read it aloud. 

Before you look for a job, you should know the kind of work 
you are allowed to do. The United States government and state 
governments have laws to protect working teens and children.

These child labor laws make sure young people do not do 
dangerous work. 

7. Look at the first paragraph. Which two words have the same 
meaning? (job and work) When the writer uses the word job, what 
is she referring to? (a type of work, such as washing cars or babysitting)

 Now look at the second paragraph. Which other word is a synonym 
for the word work? (labor) How do you know? (Because the sentence 
says these laws protect kids from dangerous work. If they are labor laws 
and they protect kids who work, then the two words probably mean about 
the same thing.)

8. Distribute or display the next part of the selection and read it aloud. 

Here are some ideas for your own business:

Lawn care You can cut grass, shovel snow, or rake leaves for 
people. Working on people’s yards can keep you busy all year long.

Elderly assistant You can help your older neighbors by carrying 
their heavy bags, walking their dogs, or helping them with 
household chores. You will earn money and help someone in need.

9. What are two synonyms in the section titled “Lawn care”? (lawn 
and yards) How do you know? (Because I know when someone cuts 
the grass, they “mow the lawn.” So that’s the same thing.) Do you think 
the word yard is a good synonym for lawn and grass? Why or why 
not? (Lead students to understand that a yard does not have to be grassy. 
It can be rocky, sandy, covered with artificial turf, or paved.)
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Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in Step 
6, using phrasing and 
pacing for fluency.

Vocabulary 
Focus
Ask a volunteer to use 
the context to figure out 
what an assistant is:
(“I think it’s a 
person who helps 
someone else, 
often in a job, like a 
teaching assistant.”) 
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10. Distribute or display the next part of the selection and read it aloud.

When you fill out an application, make sure you have your 
Social Security card and another ID with you. There might be 
space on the application where you can mention any special 
talents that you have, awards that you’ve won, and hours that you 
can or cannot work.

Before you decide to leave a job, first talk to your employer. 
Maybe you can work something out. If not, give your employer 
your resignation. Try to do so at least two weeks before your last 
day. This is called “giving two weeks’ notice.”

11. Think about the word application in the first paragraph. What 
is an application? (It’s a paper you fill out when you want to get 
a job.) Can you find an antonym, or opposite, for the word 
application anywhere in these two paragraphs? (resignation) Why 
is this an antonym? (Because a resignation is a paper you write when 
you want to quit a job.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then write a paragraph 
beginning with one of the following story starters. Tell them to try to use both 
synonyms and antonyms in their writing.

Believe it or not, my identical twin and I are opposites in so 
many ways…

My best friend and I are so alike…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Vocabulary: Identifying 
Frequently Used Synonyms and Antonyms Strategy:

Synonyms are words that have the same, or nearly the same, meaning. 

Antonyms are words that have an opposite meaning. 

Read the sentence carefully to be sure you understand the meaning of 
the word in context. 

Make sure you determine the correct meaning of a multiple-meaning 
word, such as work, which can be both a noun and a verb.

Use your background knowledge to help you identify words that are 
synonyms and antonyms.

•

•

•
•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 20

Drawing Conclusions in Nonfiction Text

A. Explain the Strategy
Explain to students that they are going to learn how to draw conclusions in 
nonfiction, which will help them understand what they read. Tell students that 
you have a story to read to them. 

“What are you laughing at?” Cressida asked the boy at the 
locker to the left of hers.

“Oh, nothing. I just think it’s really funny, that’s all,” Randell 
said. He was leaning on his locker, with an ear-to-ear smile.

“Funny? What’s funny? I don’t see anything funny.” Cressida 
grabbed her clarinet and her history book. History was right 
after band, and she wouldn’t have time to get back to her locker 
in between.

“You. You’re the funny one. I know you think I’m cute.” 

“Get real, Randell. You’re dreaming.”

“No, I’ve seen the way you look at me when you think I’m not 
looking. You like me, girlfriend. I know it.”

“And you are jumping to conclusions, my friend.” Cressida 
closed her locker door and spun the lock. “You might try looking 
past your own nose to the person next to you,” she said. “Now he’s 
cute. If I was sneaking looks, it wasn’t at you.”

“I know you love me, deep down inside. I can see it in your 
eyes. That twinkle, for instance, you didn’t have it before I started 
talking to you. It’s just for me.”

“No, Randell. That isn’t a twinkle at all. My contacts are bugging 
me. I think you need a reality check. See you around, Randell.”

“Uh, see ya, Cress.” Randell crossed the hall to the other side, 
where Ellen was just opening her locker. He crossed his arms and 
leaned on the locker next to her, smiling and chuckling.

“What are you laughing at?” Ellen asked.

“Oh, nothing. I just think it’s really funny, that’s all…” 
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Drawing Conclusions—When you 
read nonfiction, be aware that the 
writer may be trying to persuade you 
to draw a certain conclusion. That 
doesn’t mean the writer is trying to 
mislead you, but, as a careful reader, 
you will want to decide that for 
yourself. 

Look for clues that the writer is 
trying to get you to draw a certain 
conclusion. Watch for attempts to 
get your sympathy. Pay attention to 
slanted arguments. Look for emotion-
filled words. Consider all the clues. 
Decide for yourself.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Randell tells Cressida that he thinks she 
is interested in him romantically. He says he has seen her looking 
at him when she thinks he’s not looking. He also says she has a 
twinkle in her eyes when she looks at him. With these two “clues,” 
he comes to the conclusion that Cressida likes him. But is he right? 

Two people may draw very different conclusions from the same 
events. In this case, Cressida tells him he has made a big mistake. 
She hasn’t been looking at him, but at the guy at the locker next to 
him. And that twinkle in her eyes is nothing but a problem with her 
contact lenses. 

 But in a nonfiction text, quite often, the writer wants the reader to 
draw certain conclusions. So he or she will carefully lead readers 
to come to the same conclusion through hints, or clues, that point 
in a particular direction. 

2. Tell students they will read part of a nonfiction text and look for clues that 
will help them draw conclusions.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

In the early 1980s, Kenneth Waters was charged with a 
murder. His sister, Betty Anne Waters, was sure that Kenneth 
was innocent.

4. Model the strategy by saying you’re going to stop and think aloud to 
identify words and sentences that ask questions.

 What clues do I have about the conclusion the writer wants me to 
draw? Well, I see that Kenneth Waters was charged with murder. 
If the writer went on to say something right away about Kenneth 
being guilty, I’d probably think Kenneth deserved to be in prison.

Teacher 
Materials

Have a printed copy of 
the text excerpts from 

And Justice for All in Steps 
3, 5, 7, 9, and 11 available 

for each student, or 
display them on an 

overhead projector.
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 But the very next sentence gives me a strong hint that the writer 
wants me to believe Kenneth is innocent. The sentence about 
Kenneth’s sister makes me think this way: His sister knows him 
better than most people, and if she believes he’s innocent, he 
probably is. I also start to feel badly for Kenneth’s sister, because 
I know how I’d feel if my own brother were falsely accused. That 
makes me want Kenneth to be proved innocent.

5. Say that you’re going to keep using the strategy of drawing conclusions by 
putting together more clues from the next part of the text.

Kenneth was tried in a Massachusetts court. At the trial, the 
lawyer for the state attempted to prove that Kenneth was guilty. 
The lawyer for the state also is called the prosecuting lawyer.

6. Continue to model the strategy by thinking aloud about clues that help you 
draw conclusions.

 What clue do we have here? There’s one well-chosen word that 
leads me to draw the conclusion that Kenneth isn’t guilty. The 
writer says, “The lawyer for the state attempted to prove that 
Kenneth was guilty.” She doesn’t say the lawyer proved he was 
guilty. Is this a clue that is supposed to lead me to draw the 
conclusion that Kenneth is innocent? Or is it just the writer making 
sure I know that Kenneth isn’t proven guilty until the jury decides 
he is? I have to read more to find out.

C. Guide Students in Practicing the Strategy 

7. Distribute or display this part of the story and read it aloud. 

The defense lawyer presented Kenneth’s side of the story. He 
said that Kenneth had an alibi and couldn’t have committed the 
murder. He had been somewhere else when the murder happened.

8. What does this paragraph tell you about the conclusion the author 
wants readers to draw? (The writer says that Kenneth had an alibi 
and couldn’t have committed the murder. She also says that Kenneth was 
somewhere else when the murder took place. She doesn’t say Kenneth 
claimed he was somewhere else; she says he was somewhere else.)

9. Now distribute or display the next paragraph. As we read the next 
section, look for other clues that will help you draw a conclusion 
about Kenneth’s guilt or innocence.

As Betty Anne sat in court and listened to the lawyers, so did 
the jury. The members of the jury listened carefully to all the 
evidence presented during the trial. Then they voted on whether 
Kenneth was guilty or not guilty. To convict Kenneth, members of 
the jury had to believe that he was guilty.
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10. Look for clues that are supposed to help readers draw a conclusion 
in this selection. (This time, there are no clues about whether Kenneth is 
guilty or innocent.)

11. Listen as I read this last paragraph to see if you find any more 
clues that will help you draw a conclusion about Kenneth’s guilt 
or innocence.

After they heard the evidence, the jury decided on a verdict of 
guilty. Betty Anne was horrified. She watched as her brother was 
taken away to spend the rest of his life in prison.

12. What does the writer say in this paragraph that leads you to a 
conclusion about Kenneth? (The writer says that Betty Anne was 
horrified. She also talks about how Betty Anne watches her brother “taken 
away to spend the rest of his life in prison.” That’s a pretty powerful image. 
It makes readers feel really awful for Betty Anne and for Kenneth.) 

13. What would you have thought about Kenneth if the writer had said 
something like this: “Betty Anne was disappointed. She watched as 
her brother was taken away to serve his prison sentence”? (Readers 
probably wouldn’t feel as bad for Betty Anne if she is just disappointed as 
opposed to being horrified. Horrified is a much more emotional word. And 
saying he “was taken away to serve his sentence” sounds like he is getting 
what he deserves.) 

14. Does the writer give us any clues to make us think Kenneth is 
guilty? If so, are they strong clues that make you believe he’s 
guilty? (Well, she says the jury listened to the lawyers and decided on a 
verdict of guilty. But it’s not a very strong statement. I don’t think the writer 
is doing more than just stating the facts.)

15. So what conclusion is the writer leading us to believe? (that Kenneth 
is innocent) Is Kenneth guilty or innocent? When you read the book, 
you’ll have a chance to decide for yourself.

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

In a movie based on a true story I saw, these clues were used to lead 
me to a conclusion, but then the ending…

Even in nonfiction texts, a writer can lead readers to draw conclusions 
by doing these things…

It is/is not OK for writers to lead readers to draw conclusions for these 
three reasons…

I once drew a conclusion about something, but I changed my mind 
when I learned more facts…

•

•

•

•

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in Step 

11, using expression to 
help a listener draw the 

conclusion that Kenneth 
is innocent. 

Vocabulary 
Focus

Ask a volunteer what 
verdict means:

(“I think it’s when the 
jury decides whether 
someone is innocent 

or guilty.”) 
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E. Apply the Strategy Daily
Use this model to help students apply this strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Drawing Conclusions in 
Nonfiction Text Strategy:

Look for clues that the writer is trying to lead you to think a 
certain way.

Be alert for attempts to make you sympathize with someone’s feelings 
or viewpoint.

Notice when an argument or evidence seems to be slanted in 
one direction.

Watch for emotion-filled words like horrified.

Consider all the clues to see if they point to a certain conclusion.

Are there any clues that point to a different conclusion?

Decide for yourself if you agree with the writer.

•

•

•

•
•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 21

Identifying the Author’s Purpose

A. Explain the Strategy
Explain to students that they are going to learn how to identify the author’s 
purpose to help them understand the meaning behind the writing. Tell students 
that you have a story to read to them.

“Hey, kids! Are you hungry for an after-school snack? Tell 
your folks you want SuperSnacks! They’re delicious—and good 
for you too!” The announcer’s booming voice interrupted Jessie’s 
homework. She looked up from her math book in time to see three 
kids on TV—two brothers and a sister—tussling over a box of 
SuperSnacks. 

“For all the vitamins and minerals you need, you won’t do 
better than SuperSnacks,” the announcer said. The camera pulled 
back to show the kids’ smiling mother handing each of them 
their own box. The kids, of course, were grinning ear-to-ear and 
munching happily on SuperSnacks. 

At the end of the commercial, the camera zoomed in on 
the front of the orange and green box, as the announcer said, 
“SuperSnacks. A tasty snack to get you on track!” 

“Yeah, right,” Jessie said to no one in particular. 

“Who are you talking to?” Jessie’s little sister, Michaela, came 
into the room. 

“That stupid SuperSnacks announcer. I don’t believe a word 
he’s saying.”

“Why not? SuperSnacks are ‘a tasty snack to get you on track!’” 
Michaela stood in front of the open refrigerator door, staring at 
the fruit and vegetables her mother had just bought.

“Oh, give me a break, Michaela. You actually believe all that?”

“Sure. SuperSnacks are ‘delicious—and they’re good for you, 
too.’” Michaela pushed apples and oranges aside to see what was 
in the back of the fridge. “That’s what the TV guy says.” 

“Wait a minute, little sister. Just because some guy on TV says 
SuperSnacks are good for you, that doesn’t mean it’s true!” Jessie 
got up and walked a few steps to the kitchen.

“Why would he say it if it isn’t true?” 

Teacher 
Materials

Have a printed copy of 
the text excerpt from 
From Zeus to Aliens in 

Step 6 available for each 
student, or display it on 

an overhead projector.
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“Because, he gets paid to. He probably doesn’t even believe it 
himself.” Jessie rummaged in the cupboard. “You can’t believe 
something just because you hear it or read it.”

“Whatever.” Michaela took a bite of a peach and wiped the 
juice off her chin with her hand. “This peach is really good. You 
want one?” she asked her sister.

“No, thanks. I’ve got my own snack,” Jessie said, pulling a 
familiar orange and green box from her backpack.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying the Author’s Purpose—
Each author writes with a specific 
purpose in mind—to entertain, to 
persuade, to instruct, or to state an 
opinion.

When an author’s purpose is: 

to persuade, the author will paint 
a largely one-sided picture and will 
often try to generate action by the 
reader.

to give an opinion, the author will 
use “I” statements and reasons for the 
opinion.

to entertain, the author will evoke 
emotion by telling a story.

to instruct, explain, or inform, the 
author may give causes and effects, 
detailed descriptions, or step-by-step 
directions.

B. Model the Strategy through Explicit Instruction

1. I’m going to think aloud about the author’s purpose in writing the 
commercial. Jessie complains to Michaela that the TV commercial 
is designed to make kids want to eat SuperSnacks and that the 
announcer is paid to tell them how good it is for them. I wonder 
what makes her think the text the announcer read is trying to 
persuade kids to buy SuperSnacks? 

 Well, the TV commercial talks about how good SuperSnacks taste 
and how they’re good for you. But it doesn’t give a lot of details or 
tell why or how SuperSnacks are good; so I don’t think the author 
of the commercial was writing to explain. The writer wasn’t trying 
to instruct, because there aren’t any detailed steps telling listeners 
what to do. The writer isn’t giving an opinion, like an editorial, 
because the commercial doesn’t say “I” or give the writer’s reasons. 

2. Tell students that you’re going to keep using the strategy of identifying the 
author’s purpose by reading another short selection to them.
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For a delicious breakfast drink try mixing up your own 
smoothie. It takes only minutes to make, and it gives you protein, 
calcium, and vitamins that your body needs. You’ll need a blender 
or food processor (but even a mixer will do in a pinch). Here’s 
what to do:

1.  Start by cutting two or three pieces of fresh fruit into 
chunks. Almost any kind will do, but be sure to remove the 
seeds. Try different combinations until you get the taste 
you like: bananas and blueberries, cherries and peaches, 
mangoes and nectarines…the combinations are endless. 

2. Dump the pieces of fruit into the blender.

3. Scoop in a container of your favorite flavor of yogurt.

4.  Add about a half-cup of milk or soy milk, depending on your 
preference.

5. Add a few ice cubes, if you like your drink cold.

6.  Blend well to the consistency you like. If it’s too thick, add 
more liquid.

7. Drink and enjoy!

3. Continue modeling by telling students that you are going to use the 
Identifying the Author’s Purpose strategy so you can understand how the 
events in the selection are connected.

 What was the author’s purpose in writing this selection? It talks 
about food, just like the TV commercial did in the story, but is 
this a persuasive piece? I don’t think that’s the main reason the 
writer wrote it. But it does tell how to make something, and there 
are detailed steps to follow, so I think the author’s purpose was to 
teach us how to make a smoothie. 

4. Tell students you will share another example with them and ask them to 
help you identify the author’s purpose. Read the following paragraph.

Have you ever tasted a peach at its peak? You approach it with 
a gentle touch, knowing that too much pressure could bruise its 
delicate skin. A blush of deep pink spreads across light orange, 
harmonizing in a way pink and orange never quite achieve in 
fashion. You sink your teeth in, and the juice fills your mouth 
with sweetness, then flows down your chin in a gentle trickle of 
cool, sticky pleasure. The aroma wafts to your nostrils, bringing 
memories of that perfect summer day when Grandma’s peach pie 
was cooling in the window. 

5. What is the author’s purpose for writing this selection? How did 
you decide what it was? (I think the author’s purpose was to describe 
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the peach. I think so because this selection talks about the senses of touch, 
taste, sight, and smell.)

C. Guide Students in Practicing the Strategy 

6. Tell students that you are going to read to them a selection from a book. 
Distribute or display this part of the story and read it aloud while students 
follow along. 

You might think we no longer need myths. After all, scientists 
now offer other explanations for the seasons, the movements 
of the sun and moon, and disease. Yet we are still creating new 
myths. Why? We use myths to help us explain the unknown and 
predict the future. As a society, we use myths to guide behavior. 

7. What do you think is the author’s purpose for writing this 
selection? How did you decide? (I think the author’s purpose is to 
explain. There aren’t words that are trying to persuade us. It doesn’t have 
a lot of sensory words. The writer isn’t giving his or her opinion. But the 
selection does tell about something—myths—and explains why people use 
myths even today.)

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Whenever you skateboard, you should always wear a helmet and pads 
for these three reasons…

This is the study method I use to get ready for a test…

The funniest thing happened to me…

Try this great drink I had last week…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying the Author’s 
Purpose Strategy:

Look for key words that tell you what the author has tried to do.

Sensory words tell you the author’s purpose is to describe something.

Causes and effects (often “why” or “how” statements) tell you the 
author is trying to explain.

Step-by-step directions tell you the author is trying to teach 
or instruct.

•

•
•
•

•
•
•

•

Weekly Comprehension Strategy Mini-Lesson 21 121

Vocabulary 
Focus
Ask a volunteer to use 
the context to tell what 
myths are:
(“I think it’s a story 
people tell to explain 
certain things in the 
natural world.”) 

Fluency Fitness
Ask a volunteer to read 
aloud the selection in 
Step 6, chunking words 
together to read fluently.
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“I” statements and a strong point of view show that the author is 
stating an opinion. 

A one-sided story and a request for action mean the author is trying 
to persuade you to do something.

An interesting, funny, or scary story or poem usually means the 
author is trying to entertain.

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 22

Drawing Conclusions in Fiction

A. Explain the Strategy
Explain to students that they are going to learn how to draw conclusions to 
help them better understand what they read. Tell students that you have a 
story to read to them. 

“You must be really disappointed!” Yolandé said, dropping her 
books on the library table with a thud. She laid her hall pass next 
to her notebook.

“Sssh! Mr. Zabortsky will get mad at us and make us leave.” 
Shamika was feverishly taking notes from a magazine article on 
global warming. She barely looked up to acknowledge her friend’s 
presence.

“Well, aren’t you?” Yolandé asked. “Upset, I mean?” She 
lowered her voice a little, but Mr. Z still glanced up and gave her 
the look that all but said, “Quiet down, young lady!”

“Why would I be disappointed?” Shamika asked softly. She 
glanced at the clock. Class would start in 20 minutes—she barely 
had time to finish gathering the last of the information she 
needed for her speech.

“Well, you know. Because Toby’s back.”

“What’s that matter to me? I don’t even know Toby.” She looked 
up quickly. “Can you give me a few minutes here to finish? I’m 
breaking my fingers writing so fast.”

“Sure. If that’s what you want,” Yolandé said. She flipped open 
her notebook, banging the cover on the table, then took out her 
list of French verbs and began her own homework. After a couple 
of minutes, she looked up and whispered, “I just thought you 
might be feeling bad, that’s all.”

“Oh, come on, Yolandé! I have to finish this before the bell 
rings. What on earth are you talking about?”

“Toby! I’m talking about Toby.” Yolande’s voice rose with 
excitement. 

“OK. You might as well spit it out, because I obviously won’t get 
anything done until you do.” 

“He’s back! And everybody loves Toby. You know what that 
means, don’t you?” She leaned in closer.
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Hoops in Steps 3, 6, 8, 10, 
and 12 available for each 
student, or display them 
on an overhead projector. 

ARG_Spellread_ELA_MS.indd   123ARG_Spellread_ELA_MS.indd   123 10/5/07   11:29:52 AM10/5/07   11:29:52 AM



ACTIVE READING/WRITING

© 2007 Kaplan, Inc.

124 SpellRead — Active Reading/Writing Connections Guide: Secondary

“I’ve got no idea, Yo. You gonna tell me, or do I have to sit here 
with my heart pounding while I wait for this bit of news to drop 
from the sky?” Shamika sighed as she closed the magazine, but 
kept her place with a sheet of paper. She drummed her pencil 
eraser on the table.

“Well, I know you’ve gotta be disappointed, because with Toby 
back, you won’t have a chance at student council president.” 

“What makes you think that, Yo?” 

“Jo’elle said everybody wanted him to be president when he 
was here last year. And now that his parents have moved back, 
he’ll win for sure.” She gave Yolandé a sympathetic look. “That 
hurts, I know.” 

“No, I don’t mean what makes you think Toby will win. I mean, 
what makes you think I have any desire to run for student council 
president?”

“Jorgé said you were talking to the student council advisor 
yesterday. And he heard you say something about running for 
president.”

“That’s because I’m writing an article for the school paper.” 
Shamika shook her head. “Thanks for your concern, Yo, but if 
Toby wins, it’s really not a problem for me. Now, I’m sorry, but I’ve 
got to get back to work before I run out of time.” 

“Fine!” Yolandé said. She scooted her chair back with loud 
screech, ignoring another look from Mr. Z. “If you’re gonna get all 
high and mighty about it, then I’ll tell Toby I’m voting for him.”

“You do that,” Shamika said, opening the magazine again. 
“And tell him he has my vote, too.” She was just getting back to 
work when the bell rang.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Drawing Conclusions in Fiction—In 
writing, just like in conversation, 
people sometimes string bits of 
information together and expect the 
reader to draw conclusions to see the 
whole picture.

To draw a conclusion, think about the 
clues you get in the story. Consider 
how they might be connected to each 
other. What big idea comes from the 
little bits of information? 

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Yolandé jumps to a conclusion that isn’t 
quite accurate. She takes two bits of information—a conversation 
between Shamika and the student council advisor, and a few 
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words out of context—and puts together her own idea of reality. 
She assumes that Shamika is planning to run for student council 
president. She also assumes Shamika will be disappointed if Toby 
wins. But she’s wrong on both counts. 

 As Shamika points out, she had that conversation because she is 
writing an article for the school paper. And she has no interest 
in running for student council president. In fact, she even tells 
Yolandé that she’ll vote for Toby, too. It’s clear that Yolandé has 
drawn some incorrect conclusions. In fact, when she accuses 
Shamika of getting “high and mighty,” she even draws the wrong 
conclusion about Shamika’s reaction to her news.

2. Tell students they will read passages from an interesting story about a boy 
who challenges a larger bully to play him one-on-one in basketball. As they 
read the selections from the story, they will look for clues to help them draw 
conclusions about the story.

3. Distribute or display the excerpt below and have the students read along 
as you read it aloud.

I wiped some blood from my lower lip and yelled, “Hey, Jason!” 
He turned and faced me, “What? You want some more of that, 
Shorty?” The answer was no. I definitely didn’t want any more of 
that, but a fire was burning inside me.

“You and me, one-on-one.” I spoke before I fully thought about 
this proposition. Playing one-on-one against a player five inches 
taller, and four years older than me probably wasn’t a good idea.

4. Model the strategy by saying you’re going to stop and think aloud to look 
for clues in the text that will help you draw conclusions about the story. 

 I wonder what happened before this scene started? The kid that 
Jason calls “Shorty” has a bloody lip. And he’s obviously angry 
with Jason, because he says, “a fire was burning inside me,” and he 
challenges Jason to a game of one-on-one. It sounds like Jason beat 
up Shorty, and now the kid is really mad. 

 What else can I conclude about the situation? It sure sounds as if 
Jason and Shorty are not very evenly matched. I’ll have to read on 
to see if I’m right.

5. Continue modeling by saying that you’re going to keep using the strategy of 
drawing conclusions to help you understand a story.
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Vocabulary 
Focus
Ask a volunteer to use 
the context to help figure 
out what one-on-one is:
(“I think it’s a 
basketball game 
between just two 
people, in which one 
person challenges 
another.”)

Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in Step 3, 
using expression to show 
the characters’ emotions. 
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C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

“What’d you just ask me?” Jason and his friend started 
laughing. Once again, I was the butt of their jokes. He casually 
sat down on a bench and sipped from his water bottle. “Go home, 
Shorty.” He wasn’t taking me seriously. No one was.

“Stand up and play me one-on-one to 11, Jason.” I spit blood 
onto the ground. “Or are you just a punk?” Everyone who was at 
the park that day moved in a little bit closer.…

7. Shorty has challenged Jason to one-on-one, but Jason isn’t taking 
him seriously. Jason laughs at him. He sits down “casually” and 
sips his water as if he isn’t in any hurry. He tells the kid, “Go home, 
Shorty,” which is meant to be an insult. 

 Shorty tells Jason to stand up and play him in a game of one-on-
one. Then he asks Jason if Jason is a punk. 

 What can you conclude about Shorty after hearing him challenge 
this big guy—who has already beat him up—to play one-on-
one? (Shorty is brave, because he’s talking back to a big guy who 
has already hurt him. And Shorty must be a good ball player since he 
challenges a much bigger guy—and a bully at that.) 

8. Distribute or display the next part of the story and read it aloud.

The court began to clear as Jason took off his shirt and 
revealed an upper body that was twice the size of my own. I 
took my shirt off in response. It was not a pretty sight. My ribs 
stuck out, my arms were puny, and I don’t think I could have 
intimidated a beanstalk. I stood there shirtless anyway.

Jason walked toward me and threw the ball hard at my chest. 
“Check it up, punk!” …

Jason stood in front of me in a weak defensive stance. He 
wasn’t taking me and my 12-year-old body seriously. On the first 
play I blew past him left, making an easy layup. Jason obviously 
wasn’t too rattled, because on my next possession, his long arm 
swatted my shot routinely. He regained control of the loose ball 
and stood at the top of the key, talking trash, “Here it comes. 
Get ready.” …

I crouched down, getting set defensively. Many defenders 
like to watch the path of the ball, others like to look into their 
opponent’s eyes. I stared at the hips. I learned that an offensive 
player wasn’t going anywhere unless his hips shifted first. If Jason 
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decided to move, I would know exactly where he was going before 
his feet did.

9. Shorty is watching the other player’s hips so that he will know 
exactly where the other player will go. What can you conclude 
about Shorty’s knowledge of basketball? (He knows basketball. He 
understands some things that other people do not, because they don’t 
watch where the player’s body is going.) 

10. Distribute or display the next part of the story and read it aloud.

As Jason began to yo-yo the ball up and down with his right 
hand, he noticed my unorthodox defensive style and thought he 
had the perfect opportunity to open his mouth again. “Any of 
you guys have a spatula? I think Shorty’s stuck to the—” Just as 
he was about to complete his insult, I sprouted out of my stance, 
knocking the ball away. I made another uncontested layup, 
showboating this time with a pretty finger roll. All of Jason’s 
friends started jeering at him as I dribbled back to the top of the 
key. He’d been embarrassed on the court he used to own.…

11. What conclusion can you make when Jason’s friends stop 
supporting Jason and start teasing him? (They are starting to be 
impressed by Shorty’s skill.)

12. Distribute or display the next part of the story and read it aloud.

We were tied at ten in a game to eleven. Jason held the ball 
at the top of the key. Through heavy breaths he muttered, “Next 
hoop wins.” I tried to keep my defensive intensity high, but my 
tired legs wouldn’t cooperate. 

I leaned my forearm into the middle of his back, desperately 
trying to hold my ground. I couldn’t afford to let him move in any 
closer. But my last gasp was useless.…

He pumped his fist in the air victoriously and pulled on his 
shorts in exhaustion. I knew that when this game started he 
would never have imagined getting that fired up after beating a 
twelve-year-old kid by a single point.…

Jason came over to me and shook my hand with a smile on his 
face. “Nice game, Tony.” I couldn’t believe it! He called me Tony. 

13. What conclusion can you draw about Tony, and how differently he 
feels about himself now than when he first challenged Jason? (He 
developed confidence in his skill, and he knew he had earned Jason’s 
respect and that of the bystanders.) What conclusion can you make 
about Jason? (He’s tough on people, but when they prove themselves, he’s 
respectful and willing to admit that his first impression was wrong.)
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14. Tell students to watch for other clues that will help them draw conclusions 
about a story or about a character’s actions and development. These clues 
will help them better understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Here are three ways a person behaves when he or she is a bully… 

I once thought I knew this person really well, but I was surprised to 
learn that I’d drawn the wrong conclusions…

Sometimes people draw the wrong conclusion about me because they 
think I…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Drawing Conclusions in 
Fiction Strategy:

Look carefully at the details.

Study the characters’ actions (and thoughts, if the story tells you).

How do the characters act toward each other?

Do you see a pattern? Can you connect the dots to make a global 
statement about the person or situation?

Check for any changes. Revise your conclusions, if necessary.

•
•

•

•
•
•
•

•
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COMPREHENSION STRATEGY MINI-LESSON 23

Making Inferences

A. Explain the Strategy
Explain to students that they are going to learn how to make inferences to help 
them better understand what they read. Tell students that you have a story to 
read to them. 

“Robbery. Detective Ahmad here.” Ahmad held the receiver 
in his right hand, with his pencil poised in his left over a sheet of 
paper labeled, “Coast Boulevard Robbery, May 17.” 

In a whispered voice, the caller said, “Hello.”

“How can I help you?” Ahmad asked. He drew a series 
of question marks on the lined, yellow paper, indicating his 
frustration with this baffling case. He hadn’t had a real clue in 
two weeks.

“Uh. About the robbery on Coast Boulevard, who have you 
questioned?” 

“I can’t tell you that. Who is this?”

“I can’t tell you that, Detective. Listen, you might just want to 
park your car outside of Charlie’s Auto Repair tonight. Turn your 
lights off and wait.” 

“Wait for what?” Ahmad was getting interested now.

“Just remember, Detective, not everything is what it seems.”

Ahmad flipped over his pencil and tapped the tip of the eraser 
on his desk. “What are you trying to say?” 

“Listen, Detective, I’m not going to spell it out for you.” The 
caller’s voice, still hushed, held a trace of nervousness. 

“Are you trying to tell me someone who works at Charlie’s 
is the burglar?” Ahmad’s patience was wearing thin with this 
conversation. 

“That’s for you to figure out. Just be sure to have someone 
cover Charlie’s back door.” And with a click, the line went dead.
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Teacher 
Materials
Have a printed copy 
of the text excerpts 
from The Hamster of the 
Baskervilles in Steps 3, 6, 
and 8 available for each 
student, or display them 
on an overhead projector.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Making Inferences—When you 
make inferences, you look at what a 
character says, or at the words in the 
text, and figure out what the message 
is that is not being said in words. 

Supply the missing words that are 
not in the text, and you are making an 
inference. Look for clues that hint at 
what the writer or a character is trying 
to say without coming right out and 
saying it.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, the caller hints to Detective Ahmad that 
he knows something about the robbery. He tells the detective that 
he might want to park his car ouside of Charlie’s Auto Repair and 
wait with his lights off. That sounds like he knows something will 
happen at Charlie’s that night. And why would he give a tip about 
Charlie’s after asking the detective about the robbery? I think he’s 
saying he knows who did it.

 What other clues can I find that the caller is hinting that he knows 
who did it? Well, he tells the detective that not everything is what it 
seems. That sounds like a hint that the caller knows something the 
detective doesn’t know. 

 And when the detective asks him directly if someone at Charlie’s is 
the burglar, he says, “That’s for you to figure out,” which sounds to 
me like he does know who did it. Finally, he says to have someone 
cover Charlie’s back door. Why would he say that if he didn’t 
know that someone might try to get away through the back door? 
I’m pretty sure the caller is hinting that someone at Charlie’s is 
connected to the burglary. But of course, he doesn’t use the words, 
“Someone at Charlie’s is connected to the burglary.” That’s the 
inference I made as a reader.

2. Tell students you will read a funny story about a private detective named 
Chet Gecko. Chet is trying to solve a mystery. Tell students they will look for 
clues to help them make inferences about the story.

3. Distribute or display the excerpt below and have students read along 
as you read it aloud. In this scene, Chet is talking to Mr. Ratnose, who is 
Chet’s math teacher.

“Aren’t you going to write all this down?” said Mr. Ratnose.

“No need.” I tapped my head. “Photographic memory.” 

Mr. Ratnose raised an eyebrow. “Must’ve run out of film in 
math class,” he drawled. 

ARG_Spellread_ELA_MS.indd   130ARG_Spellread_ELA_MS.indd   130 10/5/07   11:29:58 AM10/5/07   11:29:58 AM



CONNECTIONS GUIDE: SECONDARY

© 2007 Kaplan, Inc.

4. Model the strategy by saying you’re going to stop and think aloud to 
look for clues that will help you make inferences about the characters or 
situations in the book. 

 I wonder what Mr. Ratnose means when he says, “Must’ve run out 
of film in math class”? Well, he asks Chet if he’s going to write the 
clues down. But Chet says he has a photographic memory. That 
means Chet can remember whatever he sees. He’s comparing his 
memory to film in a camera, which records everything it sees. Mr. 
Ratnose is Chet’s teacher, so he probably knows whether Chet has a 
good memory in his classes. I think saying “Must’ve run out of film 
in math class,” is Mr. Ratnose’s way of saying that Chet’s memory 
isn’t so good in math and that Chet isn’t a good math student. 
So I’m making the inference that Chet’s not good in math. Those 
words are not in the story, but that’s the message.

5. Continue modeling by saying that you’re going to keep using the strategy of 
making inferences to help you understand a story.

C. Guide Students in Practicing the Strategy 

6. Distribute or display the next part of the story and read it aloud. 

Kurt stuck his pointed snout in my face, treating me to a close-
up of his yellow incisors. Lovely. I guessed that he and Mr. Tooth 
Decay were on a first-name basis.

7. Let’s see what Chet is trying to say about Kurt. Chet says Kurt’s 
incisors are yellow. Incisors are teeth, so Chet is saying that Kurt 
doesn’t brush his teeth very often. Then he says he guesses that 
Kurt and “Mr. Tooth Decay were on a first-name basis.” I think Chet 
is saying that Kurt has a lot of cavities, and probably doesn’t take 
care of his teeth. What other inferences could we make? (Maybe 
we could infer that Kurt is a sloppy, lazy character who is careless about 
everything.)

8. Distribute or display the next part of the story and read it aloud.

At recess, I sat inside with an open book, pretending to study. 
Bosco and some Stinkers taunted me through the open door: 
“Chicken Gecko! Bwak, bwak!” 

After Mr. Ratnose shooed them off, he shot me a strange look.

“What, you’ve never seen me study before?” I asked. “Maybe I’m 
turning over a new leaf.”

“Mister, you’d have to turn over a whole tree.”

9. What is Mr. Ratnose hinting about Chet? How do you know? (When 
Chet says, “Maybe I’m turning over a new leaf,” he means he might be 
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Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in Step 8, 
using punctuation to signal 
expression. 
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starting to act in a different way than he has before—in other words, 
studying for a change. When Mr. Ratnose says, “Mister, you’d have to turn 
over a whole tree,” he’s saying that Chet has been a pretty lousy student.)

10. Tell students to watch for other clues in which the writer or a character 
give hints. These clues will help readers make inferences to better 
understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Another way Mr. Ratnose could hint that Chet isn’t much of a 
student—without saying it directly—is…

Olabode didn’t actually tell me he liked Kristelle. I made that 
inference when he said…

Belinda didn’t come right out and admit she had put the gecko in my 
locker, but I knew it when she said…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Making Inferences Strategy:

Look for clues in what the writer or a character says.

Try to figure out the real meaning behind those words.

•

•

•

•
•
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COMPREHENSION STRATEGY MINI-LESSON 24

Summarizing Events in Fiction

A. Explain the Strategy
Explain to students that they are going to learn how to summarize events in 
fiction. Tell students that you have a story to read to them. 

“Please!” Benjamin said to his cousin Yusef. “Give me the 
condensed version. I don’t want to hear every last detail about a 
stupid ball game.” 

“Baseball is not stupid. It’s an art!” Yusef threw his cousin a 
look that said he couldn’t believe Benjamin could be so clueless. 
“Besides, this was a no-hitter! That’s about as exciting as you get.” 

“Yeah? A bunch of guys stand around for hours while no 
one but the pitcher and catcher get to do anything? Woo-hoo. 
Sounds like fun to me,” Benjamin said sarcastically. “Give me a 
good fishing trip any day. If I’m going to stand around and watch 
nothing happen, at least I can do it on the side of a river.” 

“Fishing. Ah, yes. Now that’s about as exciting as watching 
paint dry. You spend a whole day at the river, and nothing 
happens.”

“It’s relaxing. I like being out in nature for the day,” Benjamin 
said. “Besides, I caught a fish the last time I went. I threw it back, 
that’s all.”

“So you caught a fish? One fish. One little fish that you had to 
throw back. What did you do the rest of the time? I can imagine 
your journal now: 

‘Baited hook. Put line in water. Stood on the riverbank waiting 
for the fish to bite. Stood there some more. Stood there even more. 
A fish bit at my bait. The fish got away. Baited my hook again. 
Stood on the riverbank some more. Another fish bit my hook. I 
caught the fish. It was too small. Had to throw it back. Baited my 
hook again. Stood on the riverbank some more. And some more. 
And some more. And some more…’ 

“Yeah. Fishing is fu-u-un,” Yusef said. “Sure beats the thrill of 
a no-hitter.” He laughed, punching his cousin lightly on the arm. 
“You might say the score was Fish 2, Benjamin 0.” 

“But you forgot the most exciting part,” Benjamin said, with a 
grin. “You should have seen the one that got away!” 
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Taking Sides in Steps 4, 6, 
9, 11, and 13 available for 
each student, or display 
them on an overhead 
projector.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Summarizing Events in Fiction—
Summarizing means looking for the 
most important events in a story and 
telling or writing a brief overview. 

Find the most important parts, in 
the order in which they happen in 
the story. Look for the parts of the 
story that relate most closely to the 
main idea or theme. Those go into 
the summary. Look for the important 
characters, the important problem, 
and the solution. All of those things 
are part of a good summary.

B. Model the Strategy through Explicit Instruction

1. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you find the important events in the story. 

2. In the story I just read, Benjamin complains because Yusef is 
telling him every detail about a baseball game. Benjamin just 
wants the highlights; he thinks baseball—especially a no-hitter—
is boring. Yusef teases Benjamin that a day of fishing, which 
Benjamin likes, is as about as exciting as watching paint dry. 

 If you’re describing it to someone who wasn’t there, you’re better 
off skipping most of the details and getting straight to the most 
important parts. So the summary of the story I just read is that 
two cousins with different interests tried to tell each other about 
events they had done that day. They gave too many details, and they 
each got bored, instead of just telling each other the highlights in a 
summary.

3. Tell students they will read part of a story about Lincoln, a boy who 
has moved with his mother and his dog, Flaco, from their old, poor 
neighborhood to a middle-class suburban neighborhood. Students will 
listen to a short selection and summarize the most important ideas.

4. Distribute or display the excerpt below and have students read along 
as you read it aloud. Tell them this is the first part of a scene from the 
book and that they will summarize the entire scene as they work through 
this lesson.

In the quiet of a Monday morning with no school, Lincoln fell 
asleep. The heat of two blankets made him sweat, and his sleep 
was hard and deep.

5. Model the strategy by saying you’re going to stop and think aloud to look 
for clues that will help you summarize the story. 

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in Step 
4, using punctuation for 

fluent reading. 
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 In the first paragraph, there are only two sentences. The first one 
tells me that Lincoln is home on a Monday morning and that he 
falls asleep. In the second sentence, I see that he falls deeply asleep. 
So, if I put these two ideas together, I get, “On a Monday morning, 
Lincoln falls into a deep sleep.” Pretty easy so far.

 Let’s put these things on a list of the most important things that 
happen in the story. Make a list on the chalkboard or on a large piece 
of paper. Use the students’ own words. The sentence below is merely a 
suggestion to help you focus the students’ ideas.

(1) On a Monday morning, Lincoln falls into a deep sleep.

6. Distribute or display the next part of the story and read it aloud. 

He woke when he heard the scraping of a chair. Footsteps 
sounded in the kitchen, and he thought he heard the rustle of a 
newspaper. Groggily, he raised himself onto an elbow as Flaco 
jumped down and began to bark. Lincoln heard a voice and 
wondered why his mother was home. Maybe she’s checking on 
me, he thought. He got out of bed slowly, straightening the collar 
of the sweater he was still wearing. He looked in his mirror and 
combed his hair with his fingers.

7. Now, I’ll look at the second paragraph. This one is longer and 
has more information. I’ll start by looking for a single main idea 
statement. Do any of these sentences tell me the main idea? No, 
not exactly. So now I have to sort through a lot of details to try to 
make a connection between them. As I go over the details in the 
paragraph, I’ll try to combine some of the sentences to shorten 
the information. 

 Which details are important, and which ones aren’t? I think these 
are the most important things that happen in this paragraph:

“Lincoln wakes up when he hears a noise in the kitchen. He 
thinks his mother is home.”

 Let’s add these things to our list of the most important things that 
happen in the story. Add students’ suggestions to the list. The sentences 
below are merely suggestions to help you focus students’ ideas.

(2) Lincoln wakes up when he hears a noise in the kitchen. 

(3) Flaco starts barking and Lincoln hears a voice.

(4) He thinks his mother is home, checking on him.

8. Continue modeling by saying that you’re going to keep using the strategy of 
summarizing to help you understand the story.
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C. Guide Students in Practicing the Strategy 

9. Distribute or display the next part of the text and read it aloud. 

He hobbled down the hall into the kitchen and was startled to 
find a man looking at him, just looking, a screwdriver in his hand. 
The man’s sweatshirt was splattered with paint, but his jeans 
were dark blue, new.

“Who are you?” Lincoln asked loudly. “Whatta ya doin’?”

10. Now what is happening? (He goes into the kitchen and sees a man 
who has a screwdriver. Lincoln asks the intruder who he is and what 
he’s doing.) Let’s put that on our list of things that happen in the 
story. Add students’ suggestions to the list. The sentences below are 
merely suggestions to help you focus students’ ideas. 

(5)  He goes into the kitchen and sees a man who has a 
screwdriver. 

(6) Lincoln asks the intruder who he is and what he’s doing.

11. Distribute or display this part of the story and read it aloud.

The intruder turned away swiftly, sending a chair crashing to 
the floor, and hurried toward the front door, not running but not 
walking either. Lincoln, hobbling after him, threw his mother’s 
Have-a-Nice-Day coffee cup and it shattered against the wall, 
just above the man’s head. Lincoln wished that he had James’s 
boomerang. He could bring that guy down like a squirrel. Crack 
open his thieving brains.

The intruder didn’t look back. He was out the door and down 
the porch steps before Lincoln could stop him. 

12. What is the most important thing that happens in this part of the 
story? (The intruder leaves the house in a hurry.) What does Lincoln 
do? (He throws a coffee mug at the intruder and breaks it on the wall.) 

 So, let’s think about the details we’ve decided that we should keep 
from this part of the story. Add students’ suggestions to the list. The 
sentences below are merely suggestions to help you focus students’ ideas.

(7) The intruder leaves the house in a hurry.

(8) Lincoln throws a coffee mug at him.

(9) The mug breaks when it misses the intruder.

13. Distribute or display this part of the story and read it aloud.

“Don’t come back!” Lincoln screamed, fists curled tightly. “I’ll 
mess with you man.” He picked up a sprinkler and threw it as far 
as he could. The sprinkler cartwheeled and kicked up grass. It was 

Vocabulary 
Focus

Ask a volunteer to use 
the context to explain 

what an intruder is:
(“I think it’s a 
person who 

enters someone’s 
property without 

permission.”)
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nothing like a boomerang. The intruder rounded Mr. Schulman’s 
hedge unscathed.

Lincoln, chest heaving, stood on the steps with Flaco at his 
side. The intruder was gone. The neighborhood was once again 
peaceful. Two sparrows were feeding in the bushes, and leaves 
scuttled across the winter lawn.

It’s sorry, Lincoln thought. What had sent them away from 
the Mission District had caught up with them in Sycamore—a 
break-in.

He returned inside to right the chair and try to piece the coffee 
cup together.

14. Which do you think are the most important events in this 
paragraph, and which are details that are probably not as 
important? Let’s write down the most important details. (Add 
students’ responses to the master list.)

(10) Lincoln yells at the man to not come back. 

(11) Lincoln throws a sprinkler at the intruder, but misses. 

(12)  Lincoln thinks it’s sad that they moved away from the 
Mission District because of a break-in, and now they’ve 
had one in Sycamore. 

(13) Lincoln goes inside to try to clean up.

15. Now let’s look at all the events we selected as most important. We’ll 
see if they still seem important and find out if we can eliminate or 
combine any to make fewer sentences. 

(1)  On a Monday morning, Lincoln falls into a deep sleep.

(2)  Lincoln wakes up when he hears a noise in the kitchen. 

(3)  Flaco starts barking and Lincoln hears a voice.

(4)  He thinks his mother is home, checking on him.

(5)  He goes into the kitchen and sees a man who has a 
screwdriver. 

(6)  Lincoln asks the intruder who he is and what he’s doing. 

(7)  The intruder leaves the house in a hurry.

(8)  Lincoln throws a coffee mug at him.

(9)  The mug breaks when it misses the intruder.

(10)  Lincoln yells at the man to not come back. 

(11)  Lincoln throws a sprinkler at the intruder, but misses.
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(12)  Lincoln thinks it’s sad that they moved away from the 
Mission District because of a break-in, and now they’ve 
had one in Sycamore.

(13)  Lincoln goes inside to try to clean up.

16. Now, let’s look at the sentences and put them into a paragraph. 
We’ll combine sentences where it makes sense to do so, and we’ll 
leave out any details or words that are not necessary. Examine the 
sentences together, guiding students to combine them without leaving out 
any important events. Remember to use the sentences on your students’ 
list; the ones above are just examples. Can we combine sentences 1 and 
2, or do you think these are OK as they are? (We can combine them. 
“On Monday morning, Lincoln wakes up from a deep sleep when he hears 
a noise in the kitchen.”) Can we eliminate sentence 3? (Yes, it’s not 
important that Flaco is barking.) Look at sentence 5. Can you shorten 
it? (Yes, and we have to change it a little. We could say, “In the kitchen, 
he sees a man with a screwdriver.”) Can you combine sentences 6 
and 7? (Yes. “When Lincoln asks the intruder who he is and what he is 
doing, the man leaves in a hurry.”) Can we eliminate sentences 8, 9, 
10, and 11? (Yes, because we already know the intruder left.) Sentence 
13? (Probably, because it doesn’t seem important that he goes to clean up.)

17. Now let’s put these slightly changed sentences into a paragraph 
and see if we’ve covered all the important events.

On Monday morning, Lincoln wakes up from a deep sleep 
when he hears a noise in the kitchen. He thinks his mother is 
home, checking on him. In the kitchen, he sees a man with a 
screwdriver. When Lincoln asks the intruder who he is and what 
he is doing, the man leaves in a hurry. Lincoln thinks it’s sad that 
they moved away from the Mission District because of a break-in, 
and now they’ve had one in Sycamore. 

18. Tell students to practice summarizing what they read. It will give them 
practice picking out the most important ideas and details and help them 
understand what they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

If an intruder came into my home, I would most likely… 

Here are three reasons why a dog is a good protector…

This is a summary of a great movie I saw recently…

My favorite book is about…

•
•
•
•
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E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Summarizing Events in 
Fiction Strategy:

Look for topic sentences or main ideas. 

Put the main ideas into your own words.

Take out any details that are unimportant to the main point.

Combine ideas when it makes sense to do so.

Put the important ideas into a paragraph. 

Polish the paragraph so it reads smoothly.

•
•
•
•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 25

Oral Reading Fluency

A. Explain the Strategy
Explain to students that they are going to learn how to read fluently when 
reading aloud. Tell students that you have a story to read to them. 

“You gonna try out for the play, Sam?” 

“Nah. I don’t like reading in front of other people.” Sam looked 
over Blair’s shoulder at the poster advertising auditions in the 
cafeteria on Friday. 

“Oh, come on!” Blair smiled. “There’s nothing to lose but 
your pride.” 

“Easy for you to say.”

“That’s the point, isn’t it?” Blair said.

“Huh? I was joking.”

“I’ll bet you can read fine when you read to yourself.”

“I guess I read OK in my head.”

“So just make what you read out loud sound like it does in 
your head.”

“I wish it was that easy.”

“I checked out a copy of the script, Sam. We can practice 
reading it together.” 

“Practice might help, but still…”

“I knew you’d come around! You’re perfect for the lead.”

“Cut the flattery, Blair.”

“You’ll be great, Sam. I can hardly wait to hear you sing 
on stage.”

“SING? On stage? What are you talking about?”

“It’s a musical.”

“Tell you what, Blair. You sing, and I’ll run the soundboard. 
That way we’ll both sound good.” Samantha put an arm 
around Blair’s shoulder and steered him firmly away from the 
bulletin board.
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Oral Reading Fluency—Fluent 
oral reading means reading with 
appropriate pacing, volume, 
intonation, and word grouping.

When reading aloud, adjust your 
speed, or pacing, to match the 
content. Something with a lot of 
action and excitement will be read 
more quickly. For emphasis, adjust 
your volume. Use intonation to 
communicate meaning, and group 
words that should be together into 
chunks.

B. Model the Strategy through Explicit Instruction

1. Model the strategy by saying you’re going to stop and think aloud to look 
for ways to be a fluent oral reader. 

2. As Blair tries to tell Sam, reading aloud is a lot like reading in your 
head. But there’s one important difference: When you read aloud, 
you often read for an audience. You need to make what you read 
understandable to others. If you read in a way that is halting, with 
words and phrases separated by long pauses, your listeners will 
have trouble understanding you. And, if you read in a monotone, 
with no expression to show what is happening in the selection, your 
listeners will be bored. 

3. Tell students they will read part of a story about Alika, an Eskimo boy; 
his younger brother, Sulu; and their dog, Jamka. While hunting on an ice 
floe in 1868, the boys and Jamka are stranded when the ice breaks away 
from the land. They struggle to survive for months as the huge chunk of ice 
slowly drifts to the south, far away from their home village.

4. Distribute or display the line below, and have students read along as you 
read it aloud.

Sulu asked, “What else can happen to us?”

5. This looks like the beginning of a conversation. Now, I know 
that when we talk, we generally don’t say just one word at a time. 
Instead, we break up what we say into small chunks. I’ll start by 
using punctuation marks to tell me how to chunk a sentence. That 
might not work every time, but I’m going to try it with the first 
sentence.

Sulu asked, 

6. OK, I see a comma after “Sulu asked,” so I’ll pause there and think 
about what the sentence is trying to say. What do I know about 
what’s happening? Well, I know that Sulu is asking a question 
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Ice Drift in Steps 4, 9, 
and 18 available for each 
student, or display them 
on an overhead projector. 
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probably out of worry and fear, because they are stranded. So the 
intonation will communicate fear and worry. 

“What else can happen to us?”

7. I need to think about how I would say this sentence if I wanted to 
ask my own brother this question. Some bad things have already 
happened, and Sulu is worried about what else can happen, so the 
word else would probably get the strongest emphasis.

“What else can happen to us?”

8. Continue modeling by saying that you’re going to keep using the strategy 
of Oral Reading Fluency to help you make the story understandable to 
yourself and to your listeners.

C. Guide Students in Practicing the Strategy 

9. Distribute or display the next part of the story and read it aloud. 

Alika forced a laugh. “Not much. A berg knocked us loose from 
shore. A bear stole our food. We almost got lost in a blizzard. We 
got frostbitten. What did I miss?”

10. Now, let’s look at the first sentence, “Alika forced a laugh.” When 
you force something, it means you don’t really want to do it. 
Does Alike want to laugh? (no) That line is communicating the 
opposite of what the words mean. What would you say the words 
mean? (Alika really wants to cry but is making himself laugh.) How 
would you read those words to communicate that meaning? (pretty 
sadly, with a downward intonation)

What do periods, question marks, and exclamation points tell us 
about how to chunk the words in the text? (They tell us to make a 
brief stop at the end of each sentence.) 

11. Let’s look at the next sentence. 

“Not much. A berg knocked us loose from shore.”

12. How would you read “Not much”? (Alika might say it with some anger 
or frustration, because they are stranded and he’s thinking, “Well, how 
many more bad things can possibly happen?”) 

13. Read the next sentence. 

“A bear stole our food.” 

14. It seems like Alika is almost recounting a list of bad things that 
happened to them. Each phrase is a continuation of the list. To 
give this the meaning the writer intended, you wouldn’t pause and 
make your voice go down in pitch after the period. How would you 
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read it? (After “A berg knocked us loose from shore,” your voice would 
keep the same tone, and that would be a clue that you’re going to keep 
going with more details of what happened.) 

15. Have students look at the next sentence. After reading “A bear stole 
our food,” there’s going to be another detail about what happened. 
Your voice should keep the same intonation so your listener knows 
to keep listening for more.

“We almost got lost in a blizzard.” 

16. And for the next line, it’s the same intonation, because he’s still 
listing terrible things.

“We almost got lost in a blizzard. We got frostbitten.”

17. Now the meaning changes for the next line. He’s finished reciting a 
list of terrible experiences, so after “We got frostbitten,” you would 
pause before saying the next line, and the pause would provide 
some drama, because it was a pretty bad list. 

“What did I miss?”

18. Distribute or display the next excerpt and read it aloud. Change the 
volume of your voice to reflect the use of the exclamation point in the 
first sentence. Then use normal volume for the second, third, and fourth 
sentences. Finally, soften your voice to reflect the way Alika says his last 
comment.

“We’ve been missing the feast every week!”

“I hadn’t thought about that,” Alika said.

“I have. Everybody is in the meeting hall, eating and laughing 
and singing.”

Alika said quietly, “Those are good things to think about. It 
won’t be too long until we’re there with everyone again.”

19. Distribute or display the entire conversation and ask volunteers to read 
it aloud. 

Sulu asked, “What else can happen to us?”

Alika forced a laugh. “Not much. A berg knocked us loose from 
shore. A bear stole our food. We almost got lost in a blizzard. We 
got frostbitten. What did I miss?

“We’ve been missing the feast every week!”

“I hadn’t thought about that,” Alika said.

“I have. Everybody is in the meeting hall, eating and laughing 
and singing.”
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Fluency Fitness
Ask a volunteer to read 
aloud the excerpt in 
Step 19, using the skills 
taught in the lesson 
for building fluent 
oral reading. 
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Alika said quietly, “Those are good things to think about. It 
won’t be too long until we’re there with everyone again.”

20. Continue modeling by saying that you’re going to keep using the strategy of 
fluent oral reading to help you understand the story.

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them choose one of these story starters, and then have volunteers read 
their stories aloud with fluency:

This is a conversation I had with my friend after we almost got into 
trouble together… 

When I’m trying to convince someone in my family to do something 
for me, here’s what I say…

This is a brief scene I remember from the last movie I saw that I 
really loved…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Oral Reading Fluency Strategy:

Use punctuation to determine where to pause. 

If the sentences are part of a conversation, put yourself in the place of 
each speaker. How would you say these sentences if you were talking 
to a person you know? 

Think about which word or words you would stress in each sentence if 
you were speaking instead of reading.

Try breaking the sentence into smaller chunks of words. Say each 
chunk together, without pausing between words.

•

•

•

•
•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 26

Using Text Features: Illustrations, Photographs, 
and Captions

A. Explain the Strategy
Explain to students that they are going to learn why texts sometimes have 
illustrations and captions, and how to use these text features to help them 
understand what they read. Tell students that you have a story to read to them. 

“Chelsea, I had no idea you weren’t born in this country,” 
Zachariah said. He and Chelsea were studying together for a 
World History test covering Asia and the Pacific Rim. 

“My parents were working in Taiwan when I was born,” 
Chelsea said. “I don’t remember anything about it, though. I was 
pretty little when we left.” 

“Do you ever wonder what Taiwan is like? I mean, do you know 
anything about it at all?” Zach asked, through a mouthful of 
cookies. Chelsea’s mom had supplied them with a bag of cookies 
that was quickly disappearing.

“Sure I do. Mom and Dad made me a book about it. It’s got 
maps and pictures and stuff. It’s pretty cool.”

“Do you ever want to go back?” Zachariah asked.

“Well, yeah. I think about it a lot. From the photographs 
my parents took, it looks really beautiful. And you know what, 
Zachariah?”

“What, Chelsea?” 

“If we lived in Taiwan, we wouldn’t have to go to school 
anymore.” Chelsea grabbed the last cookie before Zachariah could 
get it.

“Why’s that?”

“In one of the magazines I found at the library, there was 
a photograph of some kids our age who were all finished with 
school. The caption said they were ‘some of the 5.1% of Taiwanese 
students who quit after the required nine years.’ Wouldn’t that be 
great, to have to go to school for only nine years?”

“Wow! That would be cool,” Zachariah said. “But…I thought 
you said you wanted to go to college.”
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
A City Divided in Steps 3, 
6, 10, 14, and 18, as well 
as the illustrations from 
pages 3, 7, and 17 of the 
book, available for each 
student, or display them 
on an overhead projector.
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“Sure I do. It would just be nice to know I didn’t have to go to 
school. Oh, I know I’d be part of the 94.9% of students who don’t 
quit; my parents would ground me forever if I did.”

“Yeah, me too. Still, it’s something to daydream about. And you 
know what else, Chelsea?”

“What?”

“If we lived in Taiwan, we’d probably already know the 
answers to our Asia and the Pacific test. We could just eat cookies 
and forget about studying.”

“Don’t I wish?” Chelsea said, laughing. “We’d better get back to 
work. The last time I checked we still lived in the good ol’ U.S.A.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Text Features: Illustrations, 
Photographs, and Captions—
Text illustrations such as maps, 
photographs, and diagrams add a lot 
of information in a small space. Use 
these text features to expand your 
knowledge as you read.

Skim, scan, and read—Skim the 
pages for illustrations that can have 
more information than the text. Scan 
the illustrations for information. Read 
the captions to learn more.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Chelsea learns information about Taiwan 
by reading and looking at photographs in her family album. She 
found out an interesting fact when she was looking at pictures in 
a magazine. She read a caption under the photograph that told 
her how much school Taiwanese students are required to attend. 
But she learned another fact, too: 94.9 percent of the kids go on to 
senior high or a vocational school. 

 Whether you are reading a textbook, a library book, a newspaper, a 
magazine, or something on the Internet, it’s helpful to understand 
more than just the words. Photographs—such as the ones Chelsea 
found—maps, and even political cartoons add volumes of 
information in a very limited space. 

2. Tell students they will examine photographs, maps, and a cartoon to find 
out what kinds of information these illustrations can add to the text.

3. Display the excerpt below and have students follow along as you read and 
discuss it aloud. 

It was August 13, 1961, in the city of Berlin, Germany. Margit 
opened her eyes suddenly. Her father was shaking her awake. It 
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was a bright, beautiful morning, but she knew something was 
not right. 

“They closed the border,” her father said. Margit’s eyes grew 
wide. She heard her mother crying in the next room. 

At first, Margit did not understand. The border was the line 
between East Berlin and West Berlin. How could anyone close 
off one half of Berlin from the other? She worried about her aunt 
and her family in East Berlin. They were on the other side of 
the border.

“What will happen to my sister Gabi?” Margit wondered. Gabi 
was visiting their aunt in East Berlin.

Margit’s mother came into the room, wiping tears from her 
eyes. The family had to find a way to bring Gabi back home to 
West Berlin. They would have to go to the border and ask the 
police for help.

4. Model the strategy by saying that first you’re going to stop and think aloud 
to think about what the text tells you.

5. What have I learned from the text so far? Well, I know that Margit’s 
father wakes her to say that the border between East and West 
Berlin has been closed. The family is worried, because they have 
relatives on the other side of the border. Margit’s aunt lives in 
East Berlin. Margit and her parents must live in West Berlin. And I 
also found out that Margit’s sister, Gabi, is on the other side of the 
border at her aunt’s house. But what does this really mean? Is it as 
bad as it sounds?

6. Distribute or display the excerpt below and have the students read along 
as you read it aloud.

When they reached Friedrichstrasse (FREED rihk shtrahs suh), 
the wide street that crossed the border, Margit could not believe 
her eyes. Long rows of barbed wire formed a fence between East 
Berlin and West Berlin. Police with guns stood all along the fence. 

7. This sounds serious. I wonder if there really are a lot of police, or 
if Gabi could get through in a place where there are no guards. 
I’ll look at the photo that accompanies the story to see if I can 
learn more.

8. Provide students with a copy of the photograph on page 3 in the book. 
Continue to model the strategy by thinking aloud about the photograph.

9. What can I learn from the photograph? Well, I see two rows of 
guards. Some of them seem to have guns. The guns look smaller 
than the rifles that I’m used to seeing in pictures, but I think that’s 
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Vocabulary 
Focus
Ask a volunteer to use 
the context to describe 
what a border is:
(“I think it’s a line 
drawn between 
countries to show 
where one stops and 
another begins.”) 

Fluency Fitness
Ask a volunteer to read 
aloud the selection in 
Step 6, using expression 
to convey the meaning.
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what they have. Also, the land seems to be cleared in a wide path. It 
looks like that might be a sidewalk and a curb some of the guards 
are standing on. I’ll bet that was just a normal city street not that 
long ago. The guards have their helmets on, like they expect to 
be fighting. And there are a bunch of officers standing around. 
Nobody looks very happy or friendly. And those big Xs in back of 
them—I wonder if those are the frames that hold up the barbed 
wire? I’ve seen Xs like those in some old World War II movies. 

 I need to read the caption, too, to make sure of what I’m looking at. 
It says, “Friedrichstrasse looked like this on August 13, 1961.” I’m 
guessing that this isn’t actually Friedrichstrasse, because I can see 
a street sign that says “Zimmerstrasse.” But the two streets must 
have looked about the same.

C. Guide Students in Practicing the Strategy 

10. Distribute or display this part of the story and read it aloud. 

The War Ends

Berlin, germany, april 1945—Germany has surrendered 
to the Allies! World War II is over. The Allies, made up of France, 
Great Britain, the United States, and the Soviet Union, will keep 
their armies in Germany.

The Allies will help support a new Germany. The four 
countries will each take charge of one zone, or part, of Germany.

The city of Berlin is 110 miles inside the Soviet zone, or East 
Germany. Berlin, Germany’s capital, will also be divided into four 
zones. The Soviet Union will control East Berlin.

11. The country of Germany has been divided into four parts, or zones. 
What four countries are controlling the zones? (France, Great 
Britain, the United States, and the Soviet Union) They divided control 
of Berlin into four zones. How do you know who is taking control of 
East Berlin? (The book says, “The Soviet Union will control East Berlin.”)

12. Distribute or display the map that appears on page 7 of the book. 

13. How does the map help you visualize what we just read? (It uses 
a color code to show that Germany is divided into four zones.) What 
information does the caption provide? (It lists each country, shows a 
colored box next to it, and matches those colors to the areas of the map, so 
we can see who controls what area.) Do the text and the map agree? 
How do you know? (The information is the same in the text and the 
map.) Let’s look at what else you learn from the map that you can’t 
tell from the text. It shows the parts of Germany that have access 
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to water and who controls those parts. It shows the countries that 
border the different parts of Germany. 

14. Distribute or display this part of the story and read it aloud.

In the Middle of the Night

West Berlin, August 13, 1961—It is a dark day for Germany. 
Between one and two o’clock this morning, East German guards 
drove trucks to the center of Berlin. They jumped down from their 
trucks and unloaded rolls of barbed wire.

Without any warning, the guards began building a fence 
between the Soviet zone of Berlin and the rest of Berlin. Trains 
that tried to cross this border were sent back.

The residents of Berlin are shocked. People who were 
returning home late last night were stopped at the border. Guards 
at the border did not allow them to cross from one side of the city 
to the other.

The border is closed. Berlin is now two separate cities—East 
Berlin and West Berlin. People in the East who want to go west 
must find a new way to get there.

15. What do we know from this news article? (The German soldiers 
unloaded rolls of barbed wire in the middle of the night. They used the wire 
to build a fence between Berlin’s Soviet zone and the rest of the city. People 
can’t cross the border anymore.)

16. Distribute or display the cartoon that appears on page 17 of the book.

17. What does the cartoon show that we did not learn in the news 
article? (West Berlin is rich and fancy, with lots of tall buildings, trees, 
houses, and streetlights. East Berlin looks rundown and shabby, and the 
people look scared, hungry, and poor.) What else does it show? (Two 
people are building the wall higher and stronger, so the citizens can’t 
go across.)

18. Now let’s read the caption to see if it gives us information that isn’t 
in the cartoon.

This drawing was printed in an American newspaper on 
August 27, 1961. It shows Iron Curtain leaders building the 
Berlin Wall.

19. The caption tells us that the people building the wall are Iron 
Curtain leaders. The term “Iron Curtain” meant that there was 
an imaginary line separating Western countries from the Eastern 
European countries who had governments that controlled their 
people and didn’t allow them the freedoms we have in the west. The 
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cartoon and the captions communicate a strong visual message 
that is harder to say in words. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy 
will help them both better understand what they read and become stronger 
writers. Have them read the text again to themselves, then choose one of these 
story starters:

If I had lived in East Berlin at the time the wall was built, I think I 
would have felt…

Maps show important information, including…

Cartoons can do what photographs can’t because…

To me, photographs are the most powerful form of illustration, 
because…

This is a drawing and a caption about something I think is going on in 
my school that should be changed…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Using Text Features: 
Illustrations, Photographs, and Captions Strategy:

Skim the text for illustrations. 

Scan the illustrations for information. 

Read the captions to learn more.

Maps show relative locations and important geographical features, 
such as cities, capitals, bodies of water, and land forms.

Photographs show real places, things, and people or other living 
creatures. They represent a frozen moment in time.

Diagrams show how things fit or work together. They usually show 
the relative importance of the various parts or objects.

Captions describe what you see in the illustrations and photographs, 
and often provide background details that are not visible to the eye.

•

•
•
•

•

•
•
•
•

•

•

•
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COMPREHENSION STRATEGY MINI-LESSON 27

Vocabulary: Identifying and Interpreting Idioms

A. Explain the Strategy
Explain to students that they are going to learn how to understand idioms to 
help them better understand what they read. Tell students that you have a 
story to read to them. 

“You know how my grandpa always has these oddball sayings 
that come out of left field?” Jean-Michel said to his friend Henry. 
They were hanging out in Jean-Michel’s apartment.

Henry nodded, thumbing through the pages of Gamer 
magazine. “Yeah, sure do.”

“Well, he dropped another good one on me last night.” Jean-
Michel idly flipped channels on the TV.

“That’s not news. Your grandpa’s a cool dude, but sometimes I 
just don’t get what he’s saying.” 

“I know. He just isn’t on the same wavelength as the rest of us.” 
Jean-Michel sighed. 

“What did he say this time?” Henry looked up from an ad 
about the latest Wii games.

“I was telling him that I want to buy a Wii, but I’m not exactly 
rolling in dough. So, he said, ‘You won’t find money under a horse’s 
hoof. If you want money, you’ve got to get a job.’”

Henry laughed. “Where does your grandpa dig up these gems?” 

“He says it’s the way they talk in France. No wonder no one 
understands them.”

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Vocabulary: Identifying and 
Interpreting Idioms—Idioms are 
groups of words that have a different 
meaning together than the meaning 
of each of the individual words.

Look for groups of words that don’t 
make sense on a literal level. Ask 
yourself what other meaning they 
might have. Use the context to try to 
figure out the intended meaning.
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Teacher 
Materials
Have a printed copy 
of the text excerpts 
from The Sword of the 
Samurai in Steps 7, 9 and 
11 available for each 
student, or display them 
on an overhead projector.
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B. Model the Strategy through Explicit Instruction

1. In the story I just read, Jean-Michel and Henry say a lot of things 
that wouldn’t make sense to someone if they tried to understand 
each word exactly as the dictionary defines it. These expressions 
are called idioms. I’m going to look at what the boys are saying and 
try to figure out what they really mean.

 Let’s see, are there any idioms in the first part of the story?

“You know how my grandpa always has these oddball sayings 
that come out of left field?” Jean-Michel said to his friend Henry. 

I wonder what an oddball saying is? What does a ball have to do 
with something a person says? That sounds like an idiom to me. 
But I can take a good guess, because a ball that’s odd would be 
unusual. And the words come out of left field don’t make sense, 
either, because we don’t get the things we say from anywhere but 
our own heads. But, in a baseball game, if a ball really did come out 
of left field, it would be very surprising and wouldn’t make much 
sense, right? So maybe “oddball” and “come out of left field” mean 
something like this:

“You know how my grandpa always has these unusual sayings 
that don’t make any sense?” Jean-Michel said to his friend Henry. 

 Yeah, that sounds right to me. I can understand what they mean 
when I substitute my own words.

2. Sometimes idioms we use a lot are hard to recognize. A good way 
to figure out if an expression is an idiom is to put yourself in the 
place of a person from another culture who is using a dictionary 
to translate what they hear. If you think they wouldn’t be able to 
understand the expression, it’s probably an idiom. Now I’ll look at 
the next sentence.

They were hanging out in Jean-Michel’s apartment.

 Of course, you and I know what hanging out means, but to someone 
from another culture or who speaks another language, it might 
sound like the boys were hanging from hooks! What it really means 
is that the guys were just sitting around talking and doing nothing 
in particular. Another way to say that is, “They were sitting and 
talking in Jean-Michel’s apartment.”

3. Read the story again, slowly. Have students raise their hands whenever you 
come to an idiom. They may not recognize some of the expressions they use 
frequently as being idioms. Other expressions may not be familiar to them 
and will be easier to spot. For your convenience, all idioms are in italics in 
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the excerpts below. There are a lot of other idioms in the story. Let’s 
see how many we can spot together.

“You know how my grandpa always has these oddball sayings 
that come out of left field?” Jean-Michel said to his friend Henry. 
They were hanging out in Jean-Michel’s apartment.

Henry nodded, thumbing through the pages of Gamer magazine. 
“Yeah, sure do.”

“Well, he dropped another good one on me last night.” Jean-
Michel idly flipped channels on the TV.

“That’s not news. Your grandpa’s a cool dude, but sometimes I 
don’t get what he’s saying.” 

“I know. He just isn’t on the same wavelength as the rest of us.” 
Jean-Michel sighed. 

“What did he say this time?” Henry looked up from an ad 
about the latest Wii games.

“I was telling him that I want to buy a Wii, but I’m not exactly 
rolling in dough. 

4. Continue the story with the idiom in italics below. It is a translation of an 
idiom many French-speaking people say.

“So, he said, ‘You won’t find money under a horse’s hoof. If you 
want money, you’ve got to get a job.’”

 In the story, the idiom Grandpa uses sounds odd because the 
guys aren’t familiar with it. Can you figure out what it means? 
Do Americans have an idiom that means about the same as what 
Grandpa says? (One possibility is, “Money doesn’t grow on trees.”)

5. Continue with the remaining idiom.

Henry laughed. “Where does your grandpa dig up these gems?” 

“He says it’s the way they talk in France. No wonder no one 
understands them.”

6. Tell students they will read portions of dialogue from a graphic novel 
about a young samurai warrior, Izuru, whose father was a brave and 
skilled samurai. Izuru’s father died fighting for his daimyo, the wealthy 
landowner who provided protection for the families who lived on his land. 

7. Distribute or display the excerpt below and have the students read along 
as you read it aloud. 

 In the story so far, Izuru’s uncle has been captured by Motoori, an 
evil daimyo. Remember, a daimyo is a wealthy landowner. Izuru’s 
daimyo is talking with the men about what Motoori has done. In 
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the sentence I’m about to read, I will look for an idiom and try to 
substitute other words to understand its meaning.

Izuru:  We will make him pay.

 Model the strategy by saying you’re going to stop and think aloud to 
look for clues that will help you make inferences about the characters or 
situations in the book. 

 Will Izuru and the other samurai really make Motoori pay money? 
Is that what Izuru wants? Or does he want revenge because his 
uncle was captured? I don’t think this is about money. I think what 
Izuru means is, “We will fight him and beat him.”

8. Continue modeling by saying that you’re going to keep using the strategy of 
identifying and interpreting idioms to help you understand a story.

C. Guide Students in Practicing the Strategy 

9. Distribute or display this part of the story and read it aloud.

 In this scene, Izuru is trying to convince the other samurai that he 
is old enough to go with them to rescue his uncle.

Izuru: Take me!

Miamoto: Izuru? You are just a boy! …

Izuru: I will serve you just as my father and uncle have.

Miamoto:  Alright, Izuru. If their skill runs in your blood, we 
will not fail.

10. What does “runs in your blood” mean? (Skill can’t really run in 
anyone’s blood. But people do sometimes inherit the same talents as their 
parents. If talents are inherited, then they are in your body’s makeup, so 
they do run in your blood, and that’s probably where the idiom came from. 
So maybe what this character is saying to Izuru is something like, “If you 
have the same talent in fighting as your father and uncle, we will not fail.”)

11. Distribute or display the next part of the story and read it aloud. In the 
next section, Izuru and the other samurai meet an elderly couple.

Izuru: Who’s there?

Elderly man:  Don’t hurt us. Motoori kicked us off 
our land.

Elderly woman: We have nothing. We are starving.

Izuru:  Only an evil daimyo would mistreat 
his farmers.

Fluency
Fitness

Ask a volunteer to read 
aloud the excerpt in 

Step 7, using expression 
to show how the 

characters feel.
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12. I think everyone knows what “kicked us off” means. But if you 
analyze it, you see that idioms use words that mean one thing by 
themselves, and a different thing when they are with other words 
being used as an idiom. (Motoori didn’t actually use his foot to kick the 
couple off their land. Izuru seems to be calling Motoori “an evil daimyo” 
who “mistreats” his farmers. So it makes sense that Motoori could have 
used his soldiers to make the elderly couple leave their land.)

13. Tell students to watch for other idioms that can’t be literally translated. By 
identifying and interpreting idioms, students will better understand what 
they read. 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters:

Sarah was always using idioms when she spoke; for example…

Idioms are an important part of our language because…

My brother was lower than a snake’s belly when he told me…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading this 
week. You might use the following suggestions for discussion questions or 
writing prompts.

Daily Tips for Classroom Implementation of Vocabulary: Identifying and 
Interpreting Idioms Strategy:

Look for expressions (groups of word) that wouldn’t make sense if you 
used the meaning of each individual word.

Ask yourself what the writer is trying to say.

Replace the idiom with words that would make sense to everyone.

Reread the selection to be sure you have the correct meaning.

•
•
•

•

•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 28

Identifying Fact and Opinion

A. Explain the Strategy
Explain to students that they are going to learn how to identify statements of 
fact and statements of opinion, which will help them understand and evaluate 
what they read. Tell students that you have a story to read to them. 

“The Dolphins,” Barry said, tossing the football to Kip at the 
park on a Sunday afternoon in August. “Definitely the Dolphins. 
They’re gonna be way better this year than the rest of ’em. Super 
Bowl, here we come!” 

“You gotta be kidding me,” Kip said, catching the ball and 
wrapping his fingers over the stitches. “It’ll be the Panthers, hands 
down.” Kip threw the football in a perfect spiral to his teammate. 
“They’re the best in the NFL.”

“Yeah, well, that’s your opinion,” Barry said, catching Kip’s 
throw. “You die-hard Panthers fans don’t always see reality ’till it 
hits you in the face.” Barry returned the ball high over Kip’s head. 

Kip leaped and snagged the ball in the air, coming down hard 
on his right ankle and crumpling into a heap. “Aaaaah!” he cried. 
He grabbed his ankle, cradling it in his hands.

“Hey, man. I’m sorry. I guess I overthrew it,” Barry said. “Do 
you think you’ll need a doctor?”

“No way…I’ll…be…fine,” he said between labored breaths. “Just 
give…me…a minute.” But several minutes passed and Kip still 
couldn’t stand on his own.

“Kip, I’m getting worried. We gotta get you to a doctor, bro.” 
Barry flipped open his cell phone and called Kip’s dad. 

Two hours later, Doctor Loeb said to Kip, “I’m afraid you’re 
going to need a cast. Looks like your team’s going to need a new 
quarterback for a few weeks.”

“No way! C’mon, doc. That’s just your opinion. I know my body 
better than you do. I don’t need a cast.” 

“Well, Kip,” he said, clipping a gray film onto the lighted 
viewing panel. “Your X-rays disagree.” A fine crack showed in 
the bottom of the fibula. “You have a stress facture. It’s a pretty 
serious injury, because your ankle bears the weight of your body. 
If you don’t let it rest and heal, it will get worse. And that’s not just 
opinion. That’s a fact.” 
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WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Fact and Opinion—Facts 
are statements that can be checked for 
accuracy. 

To identify if something is a fact or 
an opinion, think about the source. Is 
the writer or speaker a known expert? 
If you’re not sure, use a reference 
source or the Internet to confirm the 
information. Much of what is written 
is someone’s opinion. Understanding 
the difference is an essential skill in 
evaluating what you read.

B. Model the Strategy through Explicit Instruction

1. In the story I just read, Kip and Barry disagree about which 
football team will have the better record during that season. 
Each guy has his own favorite. In Barry’s opinion, the Dolphins 
are the better team. In Kip’s opinion, it’s the Panthers. At this 
point, neither guy is right or wrong. They’re just expressing their 
own thoughts. 

 In Kip’s opinion, he doesn’t need a doctor, and he certainly doesn’t 
need a cast. But Kip’s views aren’t based on fact. They’re based 
on what he thinks—or wants to believe—about his injury. In the 
medical world, however, this is no matter of opinion. The X-rays 
prove beyond a doubt that Kip has fractured his ankle. 

2. Tell students they will read part of a book about a Japanese American 
living in America who was removed from his home and sent to a relocation 
camp with his family during World War II. They will watch for examples of 
statements of fact and statements of opinion as they read.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

Japanese Americans like Joe were called Nisei (NEE-say). That 
means second generation. Their parents were Issei (EES-say), or 
first generation. The Issei came to America in search of a better 
life. Many settled in Hawaii and on the West Coast.

4. Model the strategy by saying you’re going to stop and think aloud as you 
identify which sentences are facts and which are opinions.

 Sometimes it’s difficult to tell if a sentence is an opinion or a fact. 
People expressing their opinions can sound so certain that it’s easy 
to fall into believing that what they say is true. The same thing can 
happen in print. Sometimes when I’m convinced that the words are 
facts, I stop and think about them again and realize that there’s 
not really any evidence to back them up. I’m going to look at the 
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Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Stranger in His Own Land 
in Steps 3, 9, 11, and 
13 available for each 
student, or display them 
on an overhead projector.

Linguistic 
Foundations
Ask a volunteer to 
analyze generation:
(“I analyzed the 
syllables: /jen/, 
/er/, /a/, /shun/; 
and blended them 
together.”)
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sentences in this book, a nonfiction book, which I might think 
would be filled only with facts. I’ll bet some of the statements are 
opinions. I’ll find out by looking at the paragraphs piece by piece.

Japanese Americans like Joe were called Nisei (NEE-say). That 
means second generation. 

5. Is this a fact? Can I check it? Yes, I can go to several books and find 
that Japanese Americans who were the second generation of their 
families to live in the United States were called Nisei.

Their parents were Issei (EES-say), or first generation. 

6. Is this statement a fact? I can check this one too. Either their 
parents were called Issei or they weren’t. There’s no in-between 
here to argue about.

The Issei came to America in search of a better life. 

7. How do I know that the Issei came to America in search of a better 
life? It sounds like it’s true. Can I check it? Well, if I could find the 
journals of Issei who came to America, I might be able to find out 
why they came. But did every Issei come to America in search of a 
better life? Is it possible to know that for sure? And what is “a better 
life,” anyway? Can I prove that they all agreed on the meaning of 
a better life? This is getting a little tricky. I’m beginning to think 
this statement is an opinion. It might be true, but there’s no way to 
prove it.

Many settled in Hawaii and on the West Coast.

8. What about this statement? It sounds like a fact. There were Issei 
in Hawaii and on the West Coast. But what does many mean? 
Someone might call 1,000 people many, while someone else 
might think that 10,000 people were just a few. But the number of 
Japanese Americans who settled in Hawaii and on the West Coast 
can be checked, so the sentence can be thought of as a fact. 

9. Distribute or display this part of the selection and read it aloud. 

Life was better in America, but it was not easy. The Japanese 
who moved to the United States had trouble finding good jobs. 

10. Look at each of the sentences in this selection. The words better, 
easy, trouble, and good are opinion words. The sentences that use 
these words, like, “Life was better in America, but it was not easy,” 
are what somebody thinks, but they can’t be proven. The word 
better means something different to different people, and so does 
the word easy.
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C. Guide Students in Practicing the Strategy 

11. Distribute or display this part of the selection and read it aloud. 

Meanwhile, the world was inching toward war. Japan was 
growing. But it was a nation of many islands. The Japanese needed 
raw materials from abroad. They needed oil and rubber. They also 
needed markets for the goods they produced. In Japan, military 
leaders controlled the ruling dynasty, or royal family.

12. Help students think about the facts and opinions contained in this 
selection. Look at each of the sentences in the paragraph. Is the 
first sentence a fact or an opinion? (an opinion) Yes, it says, “The 
world was inching toward war.” People might disagree about what 
“inching” means. We know for a fact that war was coming, but 
whether or not the world was “inching toward” war is a matter 
of opinion. 

 Let’s read the next sentence: “Japan was growing.” (It’s a fact.) Yes, 
we can prove whether this is true or not by looking at almanacs, 
history books, or birth records to see whether the population grew 
at that time. 

 Let’s look at the next three sentences together: “The Japanese 
needed raw materials from abroad. They needed oil and rubber. 
They also needed markets for the goods they produced.” Can we 
check to see if the Japanese “needed” each of these? (Yes, we can 
probably check in history books.)

 Now look at the last sentence: “In Japan, military leaders controlled 
the ruling dynasty, or royal family.” This means the military 
leaders told the royal family what to do and say and when to do it. 
How might we check to see if this is a fact? (We can check in history 
books or records and diaries of the military and the royal families or in 
newspapers from that time.) 

13. Distribute or display this part of the selection and read it aloud. 

In the end, bombs destroyed almost two hundred U.S. Army 
and Navy aircraft. The attack crippled three cruisers, three 
destroyers, and seven battleships. When the smoke cleared, nearly 
2,400 American citizens lay dead.

14. One easy way to identify a statement of fact is to look for numbers 
or other terms that can’t be argued about. The numbers may be 
wrong (an incorrect fact) or they may be right (a correct fact), 
but either way, they can be checked. Look at the sentences in this 
selection. How do you know that these sentences are statements of 
fact? (They can all be checked in historical records.)
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Vocabulary 
Focus
Ask a volunteer to use 
the context to figure out 
what raw materials are:
(“I think they 
are things like 
minerals and ores 
that are dug from 
the earth but not 
processed yet.”) 
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D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of these 
story starters. 

Here are three important reasons that, in my opinion, the best sport 
in the world is…

Everyone has a right to an opinion, but…

This is how I can tell the difference between a fact and opinion…

There is one thing that I know for sure, and here are the facts to 
prove it…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Fact and 
Opinion Strategy:

Facts are statements that can be checked for accuracy. They’re either 
correct or incorrect, true or false. They use words that mean the same 
thing to everyone.

Statements of fact use words or quantities that have meanings that 
can’t be disputed, like 2,400, American citizens, dead, royal family, and 
first-generation. 

Opinions can’t be checked. They use words that mean different things 
to different people, such as easy, trouble, better, many, and good.

Even if a sentence states a fact, if it also contains an opinion word, it is 
probably a statement of opinion. 

•

•
•
•

•

•

•

•

Fluency 
Fitness:

Ask a volunteer to read 
aloud the excerpt in 

Step 1, using phrasing 
and punctuation for 

fluent reading.
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WRITING STRATEGY MINI-LESSON 29

Using Quotations in Writing

A. Explain the Strategy
Explain to students that they are going to learn a technique for writing that 
involves using quotation marks, which help make the writing easier for the 
reader to understand. 

Have students watch and listen as you write this sentence on the chalkboard 
and share it aloud:

Mom Dad come quick Max yelled what’s wrong Mom looked 
panicked the front gate is open and Fido is gone.

Ask students if they know what is happening and who is yelling.

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Using Quotations in Writing—
Quotations are used to show who is 
speaking, or to show speech changing 
from one character to another. 

Use quotations only around the 
words that would come directly out 
of someone’s mouth. Everything else 
stays outside of the quotation marks. 
End the quotation with a comma, 
exclamation point, or question mark.

B. Model the Strategy through Explicit Instruction

1. So let’s see how I can figure out where to put the quotation marks. 
In the first sentence, Max is yelling “Mom! Dad! Come quick!” So 
those words need quotation marks. The “Max yelled” part is not 
anything Max says. It just describes how he said it, so that part 
of the sentence doesn’t get quotes. And the exclamation point 
there shows that Max is speaking excitedly—he really wants his 
mom and dad’s attention right away. “What’s wrong” gets quotes 
because that’s what Mom asked, and the sentence about the front 
gate being open gets quotes because Max is speaking again. It ends 
with an exclamation point—I guess he is a bit upset because his 
dog is missing. 

 Now write the sentence again with its punctuation and re-read the 
sentence aloud.

“Mom! Dad! Come quick!” Max yelled. 

“What’s wrong?” Mom looked panicked. 

“The front gate is open and Fido is gone.”
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Teacher 
Materials
Have a printed copy 
of the text excerpts 
from New Coach Blues 
in Steps 3, 6, 7, and 
8 available for each 
student, or display them 
on an overhead projector.
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2. Tell students they will read part of a story about Nate, a 14-year-old boy, 
and his older sister, who will soon be coaching Nate’s soccer team.

3. Distribute or display the excerpt below and have students read along as 
you read it aloud. 

“Sit down, Nate,” she ordered. “Breakfast is ready.” Just because 
Poppy is five years older than I am, she thinks she can boss me 
around. “Get that kickball off the table.”

“It’s a soccer ball,” I said, moving it to the floor. “The Kings are 
having tryouts today. I hope I make the team.”

4. Model the strategy by saying you’re going to stop and look for techniques 
the writer has used to show who is speaking. In the first sentence, there 
are quotation marks around the words sit down, Nate. That tells me 
someone is speaking. So far, I don’t know her name, because it says 
“she ordered.” The words she ordered tell how the character spoke, 
so there’s a comma before them. So now I know she said “Sit down” 
to Nate. The next words in quotes are breakfast is ready. The same 
person is still speaking because the writer did not start a new line 
to show that another person is speaking. And the next sentence—
“Just because Poppy is five years older than I am, she thinks she 
can boss me around”—finally gives me the name of the person 
who was speaking: Poppy. Next, Poppy keeps bossing Nate and the 
words she says are in quotes: “Get that kickball off the table.” Now 
Nate begins speaking, because a new line starts to show the new 
speaker. He says, “It’s a soccer ball,” and there is a comma because 
of the words “I said” after the quote. And he continues talking 
about the tryouts, with his words in quotes.

5. Continue modeling by saying that you’re going to keep looking for 
quotation marks, commas, question marks, and exclamation points that 
help show who is speaking and how the words are being spoken.

C. Guide Students in Practicing the Strategy

6. Share the following passage aloud. Tell students that Poppy and her 
brother Nate are talking to each other.

“I’m working at the Youth Center,” she said smiling.

I nearly spilled my milk. “You can’t work there!” I cried. “That’s 
where my friends and I hang out!” 

 I see that the first sentence in quotes ends with a comma, to tell 
how the character said something, like “she said smiling.” When 
Nate says, “You can’t work there!” it has an exclamation mark, so 
no comma is needed. 

Writing 
Connections

Explain to students that 
when a new character 
speaks, the writer will 

start a new line and 
indent. That means the 

writer doesn’t have to 
keep including “he said/

she said” in order to show 
a change of speaker.
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7. Distribute or display the next part of the story, read it aloud, then invite 
students to read it aloud.

I want to be on Omar’s team Mai said. I want to be on Nate’s 
team Baxter said. What positions do you want us to play I asked 
my sister. I don’t know. Pick whatever place you want I guess 
she said. 

8. Ask students to pick one of the sentences above and rewrite it, placing 
quotations around the direct speech, and ending the sentence in quotes 
with a comma, a question mark, or an exclamation point before the quotes 
end. Sample responses may include:

“I want to be on Omar’s team,” Mai said. “I want to be on Nate’s 
team,” Baxter said. “What positions do you want us to play?” I 
asked my sister. “I don’t know. Pick whatever place you want I 
guess,” she said. 

D. Use the Strategy for Writing Connections

8. Tell students they will now have a chance to see how using commas, 
exclamation points, and question marks inside quotation marks 
influence how the sentence sounds when it is read aloud. 

9. Have students write a two-sentence conversation between two people 
using quotes in each line. 

This is the conversation I had with someone in my family 
this morning…

My friend and I discussed what movie we should go to see, and this is 
how the discussion went…

I was so excited when I told my friend that…

This is what I said when I got angry with…

E. Apply the Strategy Daily
Use this model to help students apply the strategy during their writing. 
Encourage students to use these strategies when they write. 

Daily Tips for Classroom Implementation of Using Quotations in 
Writing Strategy:

Select a technique from the following list and have students apply it to 
their writing:

Rewrite a passage from a story by inserting direct quotes. 

Create a slogan for an object; write the slogan in quotations. 

Interview a student about a school activity; use quotations to record 
his/her response.

•

•

•
•

•
•
•
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COMPREHENSION STRATEGY MINI-LESSON 30

Identifying Literal and Figurative Language

A. Explain the Strategy
Explain to students that they are going to learn how to identify literal and 
figurative language, which will help them better understand what they read. 
Tell students that you have a story to read to them. 

“Your lips are like roses in bloom. Your hair is like strands of 
black pearls. Your beauty is…”

“Oh, give me a break, Narada.” Cara tossed her head and gave 
her date a pained look. “I’ve heard all that before.”

“OK, let me try again,” Narada said, shifting from one foot to 
the other. They were standing at Cara’s apartment door, and for 
the last five minutes, he had been trying to muster the courage to 
kiss her goodnight.

“Your eyes are lakes of fire. Your smile is a rainbow that…”

“For goodness sake, give it up! If you’re going to try to be a 
walking poem, at least be original, or I’m going in now.”

“What’s the matter, Cara? Don’t you like poetry?”

“I don’t like trite poetry! Make it your own. Put yourself into it.”

“Fine! I’ll put myself in it. Try this on for size: Your words 
pierce my heart like the bite of a snake. Your mouth spews venom 
in my face. My heart is the poisoned victim of your callousness. 
So, what do you think of that?” Narada glared at his date.

“Wow! Now that’s original poetry!” Cara threw her arms 
around Narada and kissed the startled teenager goodnight. 

WHAT’S THE STRATEGY HOW TO USE THE STRATEGY 

Identifying Literal and Figurative 
Language—Literal language is 
factual and real. It means just what 
it says. Figurative language makes 
comparisons between one thing and 
something very different from it.

Look for comparisons between one 
thing and another, sometimes using 
the word “like.” Figurative language is 
a poetic way of creating an image; it 
isn’t meant to be factual. “Your words 
pierce my heart” isn’t really happening 
because words can’t really pierce, but 
of course, they sometimes make us 
feel hurt. 
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B. Model the Strategy through Explicit Instruction

1. In the story I just read, Narada tries to use figurative language to 
speak poetically to the girl he likes. Narada says, “Your lips are like 
roses in bloom. Your hair is like strands of black pearls.” He knows 
her lips aren’t really roses and her hair isn’t really made of pearls. 
He is trying to compliment Cara by comparing her lips and hair to 
beautiful things. The word like lets us know that Narada is using a 
simile.

 Then he says Cara’s eyes are lakes of fire and her smile is a rainbow. 
This comparison just leaves out the word like, so it’s called a 
metaphor. Again, he thinks he is complimenting her by comparing 
her eyes and smile to something he finds attractive. 

 Cara also uses a metaphor when she accuses Narada of trying to be 
“a walking poem.” Could Narada really be a “walking poem”? No. 
But it is an interesting image.

 After Cara continues to criticize Narada’s words, he strikes back. 
“Your words pierce my heart like the bite of a snake,” he says. The 
word like tells us that he is comparing her words to the snake’s bite. 
What does that tell us about her words? That they hurt him!

 He also says, “Your mouth spews venom in my face.” In this 
metaphor, he is calling her words “venom.” He doesn’t say, “Your 
words are venom,” but we still know that he is comparing her 
words to snake venom.

 Finally, Narada says, “My heart is the poisoned victim of your 
callousness.” He uses the word is to show that he is comparing his 
heart to a victim of poisoning. That’s another metaphor—and it’s 
not a compliment. 

2. Tell students they will read part of a poem about a woman who gets two 
cats from the humane shelter. The poem is a kind of letter to Boris, the 
male cat. Tell them to look for phrases that have a meaning beyond the 
words they see.

3. Distribute or display the excerpt below and have the students read along 
as you read it aloud. 

I buried my last cat.

I was a dog person now.

4. Model the strategy by saying you’re going to stop and think aloud to make 
sure you understand the selection. 

 In the poem, the writer says, “I buried my last cat.” Does she mean 
exactly what she says—that she physically buried the cat? She 

Weekly Comprehension Strategy Mini-Lesson 30 165

Teacher 
Materials
Have a printed copy of 
the text excerpts from 
Boris in Steps 3, 5, 7, 9, 11, 
and 13 available for each 
student, or display them 
on an overhead projector.

Fluency Fitness
Ask a volunteer to 
read aloud the excerpt 
in Step 3, reading 
with expression to 
show emotion.
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might have buried it herself or someone else might have. But the 
point is that the cat died. 

 She also says, “I was a dog person now.” Is this literal or figurative 
language? Is it possible to really be a “dog person,” in the way of 
being part dog and part person? Of course not. It must mean that 
after her cat died, she decided to stick with dogs. The line uses 
figurative language to give us the message that she has given up 
cats in favor of dogs.

5. Distribute or display the next part of the poem. 

But they’d put a storefront 

humane shelter

on the street I walked 

every day.

And I was new in town.

6. What about, “a storefront humane shelter”? Is that literal or 
figurative? Well, a storefront is a store that faces the street. It often 
has a big picture window. Could the humane shelter be in a store 
with a big picture window that faces the street? Sure it could. This 
is an example of literal language.

 How about, “And I was new in town”? Is it literal or figurative? Can 
a person really be “new in town”? Sure. If she just moved there, she 
was new in town. It’s another example of literal language.

7. Distribute or display the next part of the poem. 

I lasted two months.

Then I went inside,

swearing I’d get only one,

and only a girl,

and no more.

Working hard to keep

my heart together.

8. What does it mean, “I lasted two months”? Does that mean the 
writer only lived two months? No, I don’t think so at all. I think it 
means she held off for two months before going inside. In fact, the 
next line says “Then I went inside….” So the phrase “I lasted two 
months” is figurative language, even though it doesn’t use like or as 
or is.

Vocabulary 
Focus

Ask a volunteer to use 
the context to figure out 

what a humane shelter is:
(“I think it’s a place 
where people take 

stray pets to be 
adopted.”)
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 When the poet says she is “Working hard to keep my heart 
together,” I wonder what she means? I know that the literal 
meaning doesn’t make sense, because no one can actually put their 
heart in their own hands and hold the pieces together. Maybe it 
means that she’s trying to keep her heart from breaking, but not 
in a literal way—in a figurative way. If her last cat died, then she 
might be heartbroken when she sees other cats in the shelter. I 
think she’s trying to keep from hurting, and maybe to keep from 
falling in love with another cat so she won’t be heartbroken again. 

9. Distribute or display the next part of the selection, in which the poet warns 
her cat, Boris, to be careful of the eagles. Continue modeling by telling 
students you are going to examine more literal and figurative language so 
you can understand how they are different.

So, listen, Boris,

though I love those eagles, 

love them,

you must assume

they are all out to get you,

and you must never, 

as I often do,

stand on a beach beneath them 

and say,

“Oh, how beautiful!”

10. In this part of the poem, is the poet speaking literally or 
figuratively? Well, she says she loves the eagles. That makes sense 
as it is. And she warns Boris to “assume they are all out to get you.” 
Would an eagle want to eat a cat? It’s certainly possible. Could one 
be “out to get” a cat? Definitely. That’s literal language because it 
says just what it means.

 Could Boris actually stand on a beach and say, “Oh, how 
beautiful!”? Of course not. So she must be speaking figuratively 
again. The poet might just be warning Boris not to stand and stare 
at the eagles where they could see him.

Weekly Comprehension Strategy Mini-Lesson 30 167
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C. Guide Students in Practicing the Strategy 

11. Distribute or display the next part of the poem and read it aloud. 

Because one of 

them is

at that very moment

measuring you 

from head to tail,

pulling out his 

calculator and

converting inches into

pounds 

and assessing 

just what velocity

he’d have to be traveling

to sweep you

off your feet

and have you

over for dinner.

12. Help students think about the literal and figurative language used in this 
selection. This is a continuation of the part of the poem I read to 
you a few minutes ago. Who do you think the poet is warning Boris 
about here? (an eagle) What makes you think so? (The poet was just 
telling Boris to watch out for the eagles and not stand where they could 
see him.)

 What activity is the poet describing? (measuring the cat from head 
to toe, pulling out a calculator, and converting inches to pounds, etc.) Do 
you think this sentence is literal language or figurative language? 
(figurative) How do you know? (Because eagles don’t have calculators. 
They can’t really convert inches to pounds or think about the velocity 
they’d have to travel to pick up the cat.) What image or picture does 
this figurative language give the reader? (that an eagle might very 
well think that it could swoop down and scoop up Boris and eat him)
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13. Now distribute or display another part of the selection and have students 
follow along as you read aloud. 

We are like you, Boris.

We are outside cats

and proud of it

until the first big drop

of rain hits our noses

and we run for the door,

leaving our free spirits

behind us

crawling into someone’s lap.

 What part or parts of these lines is figurative language? Why do 
you think so? (“We are outside cats” is figurative. People can’t be cats. 
“And proud of it” is literal, because people can be proud of who they 
are.) Are the lines about the rain literal or figurative? (literal and 
figurative because they might actually run in when it rains, but it also 
might be comparing rain to trouble or hardship and saying that at the first 
sign of trouble, people run for help and comfort) 

D. Use the Strategy for Writing Connections
Tell students they will now have a chance to see how using this strategy will 
help them both better understand what they read and become stronger writers. 
Have them read the paragraphs again to themselves, then choose one of the 
following story starters. Tell them to try to use both literal and figurative 
language in their writing:

My best friend is as          as         …

The park trail was a         … 

This is a poem about something amazing…

•
•
•
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E. Apply the Strategy Daily
Use this model to help students apply the strategy during their reading. You 
might use the following suggestions for discussion questions.

Daily Tips for Classroom Implementation of Identifying Literal and 
Figurative Language Strategy:

Literal language means exactly what it says, such as, “My heart is an 
organ within my body that rhythmically pumps my blood.” 

Figurative language is a poetic way of expression. It isn’t meant to be 
taken literally. Using figurative language, we can make comparisons 
with other things, such as “My heart beats like a clock.” 

Or, we can say that one thing is another, very different, thing, such as 
“My heart is a clock.” 

We can even substitute one action for another, such as “My heart lays 
down the base line in my life’s song.”

•

•

•

•
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Daily Active Reading/Writing 
Connections Lessons

Daily Lessons in the Instructor Support System (ISS)
After they’ve completed the Linguistic Foundations part of every SpellRead session, 
students move directly into reading as you distribute their books and provide 
instruction for Active Reading and Writing Connections. Use the ISS system to access 
the daily lesson for the book in the SpellRead library your group is reading. (Refer to 
the guidelines for assessment, diagnosis, grouping, and entry points into the SpellRead 
libraries.) The daily lesson provides all the instructional support you need for Active 
Reading and Writing Connections.

Oral Reading: On a daily basis, teacher and students take turns reading orally 
from a carefully chosen book while others in the group silently follow along with 
the text.

Vocabulary: The daily lesson provides the new vocabulary to introduce and 
discuss, allowing students to focus on comprehending and engaging with text. 

Comprehension: The daily lesson provides a balance of comprehension questions 
that help students learn how to locate the clues in the text that give them access 
to comprehension of the text.

Fluency: On a daily basis, as you listen to students read orally, rate their oral 
reading fluency. Use the following rubric to guide you in helping students improve 
their fluency. Students will work toward the goal of reading with ease, good 
intonation, and good phrasing on a consistent basis. In the Instructor Support 
System, you will record students’ fluency ratings and be able to monitor each 
student’s progress.

•

•

•

•
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Fluency Rubric

Level 6 
EXCELLENT Reads with ease, good intonation, and good phrasing.

Level 5 GOOD Reads smoothly with few hesitations.

Level 4 FAIR–GOOD
Often reads smoothly with infrequent hesitation, 
repetition, or error.

Level 3 FAIR
Generally reads smoothly with occasional choppiness, 
some hesitations, repetitions, and errors.

Level 2 
HESITANT

Reads slowly, with poor phrasing, frequent choppiness, 
hesitations, repetitions, and errors.

Level 1 POOR
Reads word-by-word with many pauses, repetitions, 
and errors.

Writing Connections—Using the Daily Lessons in the ISS
The daily lesson provides writing prompts based on the book the students have just 
completed, and builds on the comprehension questions students have discussed. 
The prompts move from a simple recapping of the text, to making connections to 
characters, persuasive writing, and summarizing. Each student is provided with a 
Student Writing Journal, which becomes their ongoing record of progress in writing. 
Your daily comments to students’ writing helps them focus on ways to improve their 
growing writing proficiency. Writing Connections is a key component of SpellRead
instruction, building and reinforcing the skills mastery that students are achieving in 
these ways:

Skill Reinforcement: Students focus on responding in writing to the text they 
just read, and use spelling and writing conventions to the best of their ability with 
their present skills. As they gain confidence, they spell with increasing accuracy 
and become more aware of writing conventions and apply them in their writing.

Comprehension and Vocabulary Building: Students organize their thoughts to 
recall story events, incorporating four of the critical comprehension components: 
retrieving facts, summarizing, sequencing, and determining the main idea. As 
students become more adept at this activity, they incorporate other strategies, 
such as making inferences and using critical judgment.

•

•
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Daily Active Reading/Writing Connections 
Instructional Model

1. EXAMINE

Introduce New Vocabulary and Create Anticipation for Reading

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Use the Daily Lesson in the ISS to introduce high-utility words, names, or content-
specific words.

Tap into students’ prior knowledge with a motivating discussion question that 
establishes a mental map for reading. 

New Book
Distribute and introduce the new book for the day’s instruction by discussing the 
title and picture on the cover.

Use the daily lesson to write and discuss the names of the characters, and create a 
sense of anticipation and excitement about the reading.

Use the daily lesson to introduce any vocabulary that may be unfamiliar but is 
critical to reading.

Use the skills you have taught in the weekly comprehension strategy mini-
lessons, and select one appropriate to the book students are reading. You may use 
the chart on pages 6–8 in this Guide to find the book title and the appropriate 
strategy. Briefly remind students how to use the strategy they have been taught.

Continuing Book or Chapter Book
Have students retell the events that have already been read.

Use the skills you have taught in the weekly comprehension strategy mini-
lessons, and select one appropriate to the book students are reading. You may use 
the chart on pages 6–8 of this Guide to find the book title and the appropriate 
strategy. Briefly remind students how to use the strategy they have been taught.

Use the daily lesson to introduce any vocabulary that may be unfamiliar, but 
is critical to reading, by writing the word and briefly discussing the word and 
its meaning.

•

•

•

•

•

•

•
•

•
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2. ENGAGE

Oral Reading
Have students take turns reading orally: one student reads aloud while the rest of 
the class silently follows along.

Have emergent readers take turns reading orally for a second reading of the book.

Use these cueing systems to help students who may struggle with the text:

If a student struggles with decoding, provide the first sound, blend, or syllable. 
After about two seconds, if the student is still struggling, provide the word.

At first, overlook minor additions and omissions, unless the error affects 
the meaning.

After two to three weeks, encourage students to read exactly what is on the 
page, as the omission or insertion of even seemingly minor words such as a or 
the can affect the meaning.

Reading Fluency
Pacing: In the first few weeks, keep your reading rate at a speed that readers 
can easily process—just slightly slower than normal conversation. As students 
progress in their reading skills, your rate can increase. At first, most students will 
read more slowly than normal, but as they progress through the program, their 
rate will increase.

Volume: Model appropriate volume, and help students who read too softly or too 
loudly modulate their voices. Point out text signals, such as exclamation points, 
or specific dialogue that would require an increase in volume to communicate 
excitement or rising action.

Intonation: Model appropriate expression and intonation—stopping at periods 
and commas and pointing them out to students.

Word Grouping: Help students identify the groups of words that combine to 
make a complete thought, and explain that reading is like conversation, where 
thoughts are separated by pauses.

Comprehension

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Provide a balance of questions that require students to practice sequencing, 
finding a main idea, making inferences, and drawing conclusions

Help students learn how to locate clues in the text that are the key to 
comprehension

Help students organize their thoughts to recall story events

•

•
•
3

3

3

•

•

•

•

•

•

•
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3. EXPLORE

The Daily Lesson in the ISS system provides the necessary instructional support, 
enabling you to:

Have students think about what they have just read with a specific purpose

Help students synthesize information to make a connection that expands their 
knowledge

4. EXPRESS

Developing Proficient Writers with Writing Connections

Distribute the Student Writing Journal to each student. Have students write their names 
on the front cover and the name of the book they are reading and the date at the top 
of the page, using a new page each day. Tell students they will write every day for six 
minutes and that you will read and respond to their writing daily.

Then use the daily lesson in the ISS system to:

Write the names of people and places on the board or on chart paper for reference 
while students write.

Choose from among several writing prompts based on the progress and capability 
of your group, following these guidelines:

First three to four weeks: Use the first writing prompt, which asks students 
to retell, in writing, what they have just read, focusing primarily on the reading 
content. Tell students to spell words to the best of their ability with their 
present skills. This gives students experience in using their sound system and 
the spelling knowledge they are acquiring through Linguistic Foundations.

After the first three to four weeks: Introduce other writing prompts, such 
as relating to a character in the text. Use the variety of writing prompts that 
are provided in each daily lesson, which include opportunities for narrative, 
expository, and persuasive writing.

After about six weeks: Reinforce the writing skills and strategies students 
are learning in their language arts classrooms by briefly discussing a skill 
from the Writing Proficiency Rubric. Use the writing lessons in the Weekly 
Comprehension Strategies section of this guide to teach the four writing traits: 
conventions, sentence fluency, organization, and ideas and content.

Responding to Students’ Writing 
Respond daily to students’ writing. A response can be about what they have 
written and/or a short positive note about their writing. A simple comment like, 
“I like your reading and writing,” or “Great job,” goes a long way in boosting 
students’ confidence and desire to write.

•
•

•

•

3

3

3

•
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In the beginning, if you notice a student repeatedly misspelling a basic word or 
a word that they should be able to spell phonetically (with the sounds that they 
have learned), incorporate that word into your written response to their writing.

As you follow students’ writing from day to day, watch for improvement in the 
areas listed on the Writing Proficiency Rubric. When you see improvements, 
make the student aware of this, either orally or by writing a note in your written 
response. 

On a weekly basis, look through students’ daily writing for that week, and provide 
one rating for the week using the Writing Proficiency Rubric provided on the next 
page. Enter each student’s weekly rating in the online Instructor Support System.

•

•

•
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WRITING PROFICIENCY RUBRIC

SCORE FOUR BASIC TRAITS

5
 STRONG CONVENTIONS

Spelling, punctuation, capitalization, 
grammar, usage, and paragraphing are strong.
Readability is enhanced by effective use of 
conventions.

SENTENCE FLUENCY
Sentences vary in structure: declarative, 
exclamatory, and interrogatory.
Sentences vary in length.
Sentences begin with purpose and variety.

•

•

•

•
•

ORGANIZATION
Structure moves reader through the text 
clearly and logically. 
Introduction hooks reader and conclusion 
provides closure.
Transitions show how ideas connect.
Sequencing is logical.
Pacing is well controlled.

IDEAS & CONTENT
Topic is clearly defined.
Writing is clear and focused on the topic.
Details are relevant to the main topic.
Writing demonstrates knowledge of 
the topic.

•

•

•
•
•

•
•
•
•

4
  ALMOST 

THERE
Between a 3 and a 5

3
 DEVELOPING CONVENTIONS

Reasonable control over writing conventions.
Sometimes convention errors distract from 
readability.
Spelling, punctuation, capitalization, 
grammar, usage, and paragraphing are 
usually correct.

SENTENCE FLUENCY
Sentences show some variety in structure.
Sentences vary somewhat in length.
Sentences begin with some variety.

•
•

•

•
•
•

ORGANIZATION
The structure is sufficiently organized for 
readers to move through the text with little 
confusion.
Introduction and conclusion are moderately 
strong.
Transitions sometimes show how ideas 
connect.
 Sequencing shows some logic.

IDEAS & CONTENT
The topic is somewhat clearly defined.
Writing is generally clear and focused on 
the topic.
Supporting details are reasonably clear.
Writing shows some knowledge of the topic.

•

•

•

•

•
•

•
•

2
  TRAITS SHOW 

OCCASIONALLY
Between a 1 and a 3

1
  NOT 

SHOWING 
TRAITS

CONVENTIONS
Readability is poor due to lack of 
conventions.
Frequent errors in spelling, punctuation, 
capitalization, usage, grammar, and 
paragraphing.

SENTENCE FLUENCY
Sentences are choppy, incomplete, rambling, 
or awkward.
Sentences do not f low logically.
Many sentences begin the same way.

•

•

•

•
•

ORGANIZATION
There is no identifiable internal structure.
No introduction or conclusion.
Hard for the reader to follow the main point 
or story line.

IDEAS & CONTENT
The topic is not defined.
Information is limited or unclear.
May be repetitious, disconnected, and 
random.

•
•
•

•
•
•
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Emerging Writer Proficiency Rubric

SCORE EMERGENT WRITER TRAITS

E4 
STRONG 
EMERGING 

Uses initial, medial, and final sounds.
Uses invented spelling for most words.
Writing is somewhat readable.

•
•
•

E3 
DEVELOPING 
EMERGING

Uses consonants to represent words.
Sometimes leaves spaces between words.
Often mixes upper- and lowercase letters.
Sentences usually tell ideas.

•
•
•
•

E2 
BEGINNING 
EMERGING 

Use of beginning sounds is emerging.
May not use spacing between words, but knows difference 
between a letter and a word.
Message makes sense.
Message matches the story read.

•
•

•
•

E1 
EMERGING Uses strings of letters.

Writes some legible letters.
Matches some letters to sounds, but still developing sound-
symbol awareness.
Usually writes in capital letters.
No spacing used.

•
•
•

•
•
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DAILY ACTIVE READING/WRITING CONNECTIONS SAMPLE LESSON

Coming to Ellis Island

READABILITY LEVEL 1.4 (InStep Readers)

GENRE Nonfiction

THEME Immigration

NUMBER OF PAGES 32

NOTE Your students might need to spend more than one instructional session reading this book.

SYNOPSIS Twelve million United States immigrants entered the country through Ellis Island between 1892 
and 1954. This book describes some of the daily struggles of these immigrants as they strove to 
make better lives for themselves and their families.

1. EXAMINE

Students may not be familiar with seeing the following content-specific and 
high-utility words in print. Pre-teach these words as needed.

immigrant buildings government homeland

Connect with prior knowledge:
Most American families came to the United States from another 
country—either long ago, or just recently. Is there someone you 
know or anyone in your family who came to the United States from 
another country? (Responses will vary. Be sensitive to the fact that some 
students may be recent immigrants themselves.)

2. ENGAGE

Identify main idea and supporting details (use after page 3):
Who worked at Ellis Island to help the immigrants who landed 
there? (doctors and government workers)

Use text features (use after page 7):
When you look at the photograph on page 6 and the map on page 7, 
what information do you learn that tells why so many immigrants 
were able to come into Ellis Island? (There is lots of water, so big ships 
carrying lots of people can come in there.)

•

•

•

•

FOR 
TEACHERS ONLY

VOCABULARY/
PRE-READING
Introduce new 
words and activate 
prior knowledge.

COMPREHENSION 
STRATEGIES
Select from these 
questions to engage 
students in Active 
Reading.
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Draw conclusions (use after page 9):
What does the arrow on the map on page 9 represent? (It shows 
the path across the ocean that brought many immigrants to America 
from Europe.)

Identify causes and effects (use after page 11):
For what reasons did many of the people leave their homelands to 
come to the United States? (They came to live better lives. They wanted 
to find jobs. They wanted their children to go to school.)

Sequence events in nonfiction (use after page 15):
When did many of the immigrants become citizens? (after they had 
found jobs and places to live)

3. EXPLORE

Synthesize information (use after completing the book):
What do you think it must have been like for an immigrant to get 
off a boat and arrive at Ellis Island? (Responses will vary. They may 
include: People probably had to wait in long lines to see the doctor or to find 
out about jobs. It might have been scary to come to a new country where 
they didn’t speak the language.)

4. EXPRESS

This is the story of a young immigrant who came to the United States…

If I had been an immigrant who arrived at Ellis Island with my family, I 
would have felt…

When an immigrant chooses to become a citizen of the United States, 
that means…

Doctors probably checked immigrants to see if they were healthy because…

Some important things that immigrants today might need to know are…

•

•

•

•

•

•

•

•

•

AFTER READING
Engage students 

in higher-level 
thinking to enhance 

comprehension.

WRITING 
CONNECTIONS

Select one of these 
prompts and have 
students write for 

six minutes.
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SpellRead Secondary Library
Readability Range: 1.3 through 11.0
Interest Range: Grades 6 through 12

SEQUENCE MIDDLE SCHOOL BOOKLIST TITLES
GRADES 6, 7, AND 8

1 Stars in the Sky

2 July Fourth

3 Coming to Ellis Island

4 Tokyo Japan’s Capital

5 Secrets of the Seahorse

6 Whale Rescue

7 Inside a Cave

8 Helping the Everglades

9 Make Your Own Crystals

10 Julia Alvarez, Storyteller

11 Extreme Sports

12 No Pay? No Way!

13 Follow That Car!

14 Missing Pieces

15 Danger on Ice!

16 Skateboard City

17 Thrill of the Ride

18 Case of the Carnival Cash

19 World’s Greatest Showman

20 Amistad: Fight for Freedom

21 Voices of Freedom

22 SOS!

23 Life in Their Hands

24 To Reach the Top

25 Sudden Storm

26 Trash With Dash

27 Saving the Zog

28 Fight for Right

29 Ten-Book Summer

30 Tough Choices

31 Vacation on Disaster Island!

32 Earth-Shaking Natural Disasters!

33 Secret on the Wall
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SEQUENCE MIDDLE SCHOOL BOOKLIST TITLES
GRADES 6, 7, AND 8

34 Teaming Up

35 BugZ

36 Bug Business

37 Shifting Ground

38 Will to Survive

39 Swamp Stomp

40 Seeing Eye to Eye

41 Robo-Jocks!: An Extreme Field Day Event

42 Too Extreme! Breaking Rules, Breaking Records

43 Something Rotten at Village Market

44 Teen’s Guide to Working

45 Space Play

46 Moon and Beyond

47 Why Me?

48 And Justice for All

49 Tales from Gull Island

50 From Zeus to Aliens

51 Hoops

52 Farewell, My Lunchbag

53 Trouble is My Beeswax

54 Hamster of the Baskervilles

55 Secret School

56 Taking Sides

57 Whales on Stilts!

58 Miranda the Great

59 Ice Drift

60 Video Games

ARG_Spellread_ELA_MS.indd   184ARG_Spellread_ELA_MS.indd   184 10/5/07   11:30:53 AM10/5/07   11:30:53 AM



CONNECTIONS GUIDE: SECONDARY

© 2007 Kaplan, Inc.

SEQUENCE HIGH SCHOOL BOOKLIST TITLES
GRADES 9 THROUGH 12

1 Stars in the Sky

2 July Fourth

3 Coming to Ellis Island

4 Tokyo Japan’s Capital

5 Whale Rescue

6 Inside a Cave

7 New Coach Blues

8 Sports Planet: Sports Played Around the World

9 Don’t Panic!

10 For a Better Life

11 One Piece at a Time

12 Power of Gandhi

13 Video Games: From Start to Finish

14 To Be Free

15 Escape from Nazi Berlin

16 Rise and Fall of the Berlin Wall

17 Dragon Inside

18 Wacky Museums and Roadside Sights

19 If I Were You

20 Focus: Different Ways of Seeing

21 Junk Food Files

22 Comic Book Facts

23 War Torn

24 Called to a Cause

25 Versus Volume 1: Team Spirit

26 Versus Volume 2: Home Troubles

27 Versus Volume 3: Falling Apart

28 Versus Volume 4: In Other Hands

29 Versus Volume 5: To The Wire

30 Dome

31 City Divided

32 Snowbound!

33 Be the Change: People Who Have Made a Difference

34 Truth About Red Allen

35 Speaking Out

36 Alamo Journals

37 Davy Crockett: His Life and Legend

38 Sword of the Samurai
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SEQUENCE HIGH SCHOOL BOOKLIST TITLES
GRADES 9 THROUGH 12

39 Stranger in His Own Land

40 Water Caller

41 If You Could Be Anything

42 No Laughing Matter

43 The Bully Book: How to Deal with the Mean Crowd

44 No Time to Lose

45 Winner’s Guide to Staying Fit

46 What Some People Will Do

47 In Our Own Words: Teen Art and Writing

48 Checkered Flag!

49 Hot Rods, Low Riders and Veggie Cars

50 Boris

51 Local News

52 Beat: The Music Scene

53 Ice Drift

54 Fire in Their Eyes

55 Rides

56 Most Beautiful Roof in the World

57 Roots: Uncertain Journeys, New Beginnings

58 Amazing People
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